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WRITING INTRODUCTION

ABOUT THIS COURSE

PURPOSE OF THE COURSE

This course is intended to prepare students for the Writing section of the TOEFL® iBT (Internet-
Based Test). It is based on the most up-to-date information available on the TOEFL iBT.
Longman Preparation Course for the TOEFL Test: iBT Writing can be used in a variety

of ways, depending on the needs of the reader:

* It can be used as the primary classroom text in a course emphasizing preparation for the
TOEFL iBT.

* It can be used as a supplementary text in a more general ESL/EFL course.

¢ Along with its companion audio program, it can be used as a tool for individualized study by
students preparing for the TOEFL iBT outside of the ESL/EFL classroom.

WHAT IS IN THE BOOK

The book contains a variety of materials that together provide a comprehensive preparation

course for the Writing section of the TOEFL iBT:

* A Writing Diagnostic Pre-Test for the Writing section of the TOEFL iBT measures students’
level of performance and allow students to determine specific areas of weakness.

* Language Skills for the Writing section of the test provide students with a thorough
understanding of the language skills that are regularly tested in the Writing section of the
TOEFL iBT.

» Test-Taking Strategies for the Writing section of the test provide students with clearly
defined steps to maximize their performance in this section of the test.

» Exercises provide practice of one or more writing skills in a non-TOEFL format.

* TOEFL Exercises provide practice of one or more writing skills in a TOEFL format.

* TOEFL Review Exercises provide practice of all of the writing skills taught up to that point
in a TOEFL format.

* A Writing Post-Test for the Writing section of the test measures the progress that students
have made after working through the skills and strategies in the text.

* Eight Writing Mini-Tests allow students to simulate the experience of taking actual tests
using shorter versions (approximately 25-30 minutes each) of the Writing section of the test.

* Tivo Writing Complete Tests allow students to simulate the experience of taking actual tests
using full-length versions (approximately 55 minutes each) of the Writing section of the test.

* Scoring Information allows students to determine their approximate TOEFL scores on
the Writing Diagnostic Pre-Test, Writing Post-Test, Writing Mini-Tests, and Writing Com-
plete Tests.

* Skill-Assessment Checklists and Diagnostic Charts allow students to monitor their prog-
ress in specific language skills on the Writing Pre-Test, Writing Post-Test, Writing Mini-Tests,
and Writing Complete Tests so that they can determine which skills have been mastered and
which skills require further study.

WRITING INTRODUCTION
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WHAT IS ON THE CD-ROM

The CD-ROM, with test items that are completely different from the questions in this book,
includes a variety of materials that contribute to an effective preparation program for the
Writing section of the TOEFL iBT.

* An Overview describes the features of the CD-ROM.

« Skills Practice for the Writing section provides students with the opportunity to review and
master each of the writing language skills on the test.

* Eight Mini-Tests allow students to simulate the experience of taking actual Writing test sec-
tions using shorter versions (approximately 25-30 minutes each) of the Writing section of
the test.

» Two Complete Tests allow students to simulate the experience of taking actual Writing test
sections using full-length versions (approximately 55 minutes each) of the Writing section of
the test.

+ Answers and Explanations for all Writing skills practice and test items allow students to
understand their errors and learn from their mistakes.

« Skills Reports relate the Writing test items on the CD-ROM to the Writing language skills
presented in the book.

* Results Reports enable students to record and print out charts that monitor their progress
on all skills practice and test items.

* A Send Data feature allows students to send their writing results to the teacher.

The following chart describes the contents of the CD-ROM:

Writing Skills 1-8 29 questions Writing Mini-Test 1 1 question
Writing Skills 9-15 50 questions Writing Mini-Test 2 1 question
Writing Mini-Test 3 1 question
Writing Mini-Test 4 1 question
Writing Mini-Test 5 1 question
Writing Mini-Test 6 1 question
Writing Mini-Test 7 1 question
Writing Mini-Test 8 1 question
Writing Complete Test 1 2 questions
Writing Complete Test 2 2 questions

AUDIO RECORDINGS TO ACCOMPANY THE BOOK

The recording program that accompanies this book includes all of the recorded materials
from the Writing Diagnostic Pre-Test, Writing Skills, Writing Post-Test, Writing Mini-Tests,
and Writing Complete Tests.

OTHER AVAILABLE MATERIALS

Longman publishes a full suite of materials for TOEFL preparation: materials for the paper
TOEFL test and the iBT (Internet-Based Test), at both intermediate and advanced levels.

Please contact Longman’s website at www.longman.com for a complete list of available TOEFL
products.
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ABOUT THE TOEFL iBT

OVERVIEW OF THE TOEFL iBT

The TOEFL iBT is a test to measure the English proficiency and academic skills of nonnative
speakers of English. It is required primarily by English-language colleges and universities.
Additionally, institutions such as government agencies, businesses, or scholarship programs
may require this test.

DESCRIPTION OF THE TOEFL iBT

The TOEFL iBT currently has the following four sections:

» The Reading section consists of three long passages and questions about the passages. The
passages are on academic topics; they are the kind of material that might be found in an
undergraduate university textbook. Students answer questions about stated details, infer-
ences, sentence restatements, sentence insertion, vocabulary, pronoun reference function,
and overall ideas.

* The Listening section consists of six long passages and questions about the passages. The
passages consist of two student conversations and four academic lectures or discussions.
The questions ask the students to determine main ideas, details, function, stance, inferences,
and overall organization.

* The Speaking section consists of six tasks, two independent tasks and four integrated tasks.
In the two independent tasks, students must answer opinion questions about some aspect
of academic life. In the two integrated reading, listening, and speaking tasks, students must
read a passage, listen to a passage, and speak about how the ideas in the two passages are
related. In the two integrated listening and speaking tasks, students must listen to long pas-
sages and then summarize and offer opinions on the information in the passages.

» The Writing section consists of two tasks, one integrated task and one independent task. In
the integrated task, students must read an academic passage, listen to an academic passage,
and write about how the ideas in the two passages are related. In the independent task,
students must write a personal essay.

The probable format of a TOEFL iBT is outlined in the following chart:

READING 3 passages and 39 questions 60 minutes
LISTENING 6 passages and 34 questions 60 minutes
SPEAKING 6 tasks and 6 questions 20 minutes
WRITING 2 tasks and 2 questions 60 minutes

It should be noted that at least one of the sections of the test will include extra, uncounted
material. Educational Testing Service (ETS) includes extra material to try out material for
future tests. If you are given a longer section, you must work hard on all of the materials
because vou do not know which material counts and which material is extra. (For example,
if there are four reading passages instead of three, three of the passages will count and one of
the passages will not count. It is possible that the uncounted passage could be any of the four
passages.)

WRITING INTRODUCTION
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REGISTRATION FOR THE TEST

It is important to understand the following information about registration for the TOEFL

test:

* The first step in the registration process is to obtain a copy of the TOEFL Information Bul-
letin. This bulletin can be obtained by downloading it or ordering it from the TOEFL website
at www.loefl.org.

* From the bulletin, it is possible to determine when and where the TOEFL iBT will be given.

* Procedures for completing the registration form and submitting it are listed in the TOEFL
Information Bulletin. These procedures must be followed exactly.

HOW THE TEST IS SCORED

Students should keep the following information in mind about the scoring of the TOEFL iBT:

« The TOEFL iBT is scored on a scale of 0 to 120 points.

* Each of the four sections (Reading, Listening, Speaking, and Writing) receives a scaled score
from 0 to 30. The scaled scores from the four sections are added together to determine the
overall score.

* Speaking is initially given a score of 0 to 4, and writing is initially given a score of 0 to 5.
These scores are converted to scaled scores of 0 to 30.

* After students complete the Writing Pre-Test, Writing Post-Test, Writing Mini-Tests, and
Writing Complete Tests in the book, it is possible for them to estimate their scaled scores.
A description of how to assess their writing to determine approximate scaled scores of the
various Writing tests is included on pages 128-134.

» After students complete the Writing Mini-Tests and Writing Complete Tests on the CD-ROM,

information allowing students to assess their writing and determine approximate scaled
scores is provided.

HOW iBT SCORES COMPARE WITH PAPER SCORES

Both versions of the TOEFL test (the PBT or Paper-Based Test and the iBT or Internet-Based
Test) have different scaled score ranges, The paper TOEFL test has scaled scores ranging from
200 to 677; the iBT has scaled scores ranging from 0 to 120. The following chart shows how
the scaled scores on the two versions of the TOEFL test are related:

115 650 60 497
110 637 55 480
105 620 50 463
100 600 45 450
95 587 40 433
90 577 35 417
85 563 30 397
80 550 25 377
75 537 20 350
70 523
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TO THE STUDENTS

HOW TO PREPARE FOR THE TOEFL iBT

The TOEFL iBT is a standardized test of English and academic skills. To do well on this test,
you should therefore work in these areas to improve your score:

* You must work to improve your knowledge of the English language skills that are covered on
the TOEFL iBT.

* You must work to improve vour knowledge of the academic skills that are covered on the
TOEFL iBT.

* You must understand the test-raking strategies that are appropriate for the TOEFL iBT.

* You must take practice tests with the focus of applying your knowledge of the appropriate
language skills and test-taking strategies.

This book can familiarize you with the English language skills, academic skills, and test-taking
strategies necessary for the Writing section of the TOEFL iBT, and it can also provide you with
a considerable amount of Writing test practice. A huge amount of additional practice of the
English language skills, academic skills, test-taking strategies, and tests for the Writing section
of the TOEFL iBT is found on the CD-ROM.

HOW TO USE THIS BOOK

This book provides a variety of materials to help you prepare for the Writing section of the
TOEFL iBT. Following these steps can help vou to get the most out of this book:

1. Take the Writing Diagnostic Pre-Test at the beginning of the book. When you take the Writ-
ing Pre-Test, try to reproduce the conditions and time pressure of a real TOEFL test.
a. Take each section of the test without interruption.
b. Time yourself for each section so that you can experience the time pressure that exists
on an actual TOEFL test.

c. Play the listening audio one time only during the test. (You may play it more times when
you are reviewing the test.)

2. After vou complete the Writing Diagnostic Pre-Test, vou should assess and score it, and
record your results,

a. Complete the appropriate Skill-Assessment Checklists on pages 129-130 to assess the
skills used in the test.

b. Score your results using the Writing Scoring Criteria on pages 131-132.
¢. Record your scores on the Test Results charts on page 134.

3. Work through the presentations and exercises for the Writing section, paving particular
attention to the skills that caused you problems in the Writing Diagnostic Pre-Test. Each
time that you complete a TOEFL-format exercise, try to simulate the conditions and time
pressure of a real TOEFL test. For writing, allow yourself 20 minutes to write an integrated
writing response and 30 minutes to write an independent writing response.

4. When further practice on a specific point is included in an Appendix, a note in the text
directs you to this practice. Complete the Appendix exercises on a specific point when the
text directs you to those exercises and the point is an area that vou need to improve.

5. When you have completed all the skills exercises for the Writing section, take the Writing
Post-Test. Follow the directions above to reproduce the conditions and time pressure of a

WRITING INTRODUCTION
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real TOEFL test. After you complete the Writing Post-Test, follow the directions above to
assess and score it, and record your results.

6. As you work through the course material, periodically schedule Writing Mini-Tests and
Writing Complete Tests. There are eight Writing Mini-Tests and two Writing Complete Tests
in the book. As vou take each of the tests, follow the directions above to reproduce the
conditions and time pressure of a real TOEFL test. After you finish each test, follow the
directions above to assess and score it, and record your results.

HOW TO USE THE CD-ROM

The CD-ROM provides additional practice of the Writing language skills and iBT-version Writ-
ing tests to supplement the Writing language skills and Writing tests in the book. The material
on the CD-ROM is completely different from the material in the book to provide the maximum
amount of practice. You can now send your writing tasks from the CD-ROM to a server, and
your teacher can receive this information in the form of a report. Following these steps can
help you get the most out of the CD-ROM.

1. After you have completed the Writing language skills in the book, you should complete the
related Writing Skills Practice exercises on the CD-ROM.

Integrated Tasks (Skills 1-8) Integrated Tasks (Skills 1-8)
Independent Tasks (Skills 9-15) Independent Tasks (Skills 9-15)

2. Work slowly and carefully through the Writing Skills Practice exercises. These exercises are
not timed but are instead designed to be done in a methodical and thoughtful way.

a. Complete a Writing task using the skills and strategies that you have learned in the book.
Take good notes as you work on a task.

b. Review your written response.

c. Use the Sample Notes button to compare your notes to the sample notes provided on the
CD-ROM.

d. Use the Sample Answer button to see an example of a good answer and to compare your
response to this answer.

e. Complete the Skill-Assessment Checklist to evaluate how well you completed your
response.

3. As you work your way through the Skills Practice exercises, monitor your progress on the
charts included in the program.

a. The Results Reports include a list of each of the exercises that you have completed and
how well you have done on each of the exercises. (If you do an exercise more than once,
the results of each attempt will be listed.) You can print the Results Reports if you would
like to keep them in a notebook.

b. The Skills Reports include a list of each of the language skills in the book, how many
questions related to each language skill you have answered, and what percentage of the
questions you have answered correctly. In this way, you can see clearly which language
skills you have mastered and which language skills require further work. You can print
the Skills Reports if you would like to keep them in a notebook.

WRITING INTRODUCTION



4. Use the Writing Mini-Tests and Writing Complete Tests on the CD-ROM periodically
throughout the course to determine how well you have learned to apply the language skills
and test-taking strategies presented in the course. The CD-ROM includes eight Writing
Mini-Tests and two Writing Complete Tests.

5. Take the tests in a manner that is as close as possible to the actual testing environment.
Choose a time when you can work on a section without interruption.

6. Work straight through each test section. The Sample Notes and Sample Answer buttons are
not available during test sections.

7. After you complete a Writing test, do the following:

a. Complete the Skill-Assessment Checklist as directed. (You must complete the Skill-
Assessment Checklist to receive an estimated score.)

b. Review your written response.

c. Use the Sample Notes button to compare your notes to the sample notes provided on the
CD-ROM.

d. Use the Sample Answer button to see an example of a good answer and to compare your
response to this answer.

8. After you complete any tasks on the CD-ROM, send your writing tasks to your teacher. Click
on SEND DATA from the Main Menu. Your teacher will provide you with a teacher’s e-mail
address and a class name to fill in.

TO THE TEACHER

HOW TO GET THE MOST OUT OF THE SKILLS EXERCISES IN THE BOOK

The skills exercises are a vital part of the TOEFL preparation process presented in this book.
Maximum benefit can be obtained from the exercises if the students are properly prepared
for the exercises and if the exercises are carefully reviewed after completion. Here are some
suggestions:

* Be sure that the students have a clear idea of the appropriate skills and strategies involved in
each exercise. Before beginning each exercise, review the skills and strategies that are used
in that exercise. Then, when you review the exercises, reinforce the skills and strategies that
can be used to determine the correct answers.

* As you review the exercises, be sure to discuss each answer and what makes it correct.

* The exercises are designed to be completed in class rather than assigned as homework. The
exercises are short and take very little time to complete, particularly since it is important to
keep students under time pressure while they are working on the exercises. Considerably
more time should be spent in reviewing exercises than in actually doing them.

HOW TO GET THE MOST OUT OF THE TESTS IN THE BOOK

There are four different types of tests in this book: Writing Diagnostic Pre-Test, Writing Post-
Test, Writing Mini-Tests, and Writing Complete Tests. When the tests are given, it is impor-
tant that the test conditions be as similar to actual TOEFL test conditions as possible; each
section of the test should be given without interruption and under the time pressure of the
actual test.

WRITING INTRODUCTION
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Review of the tests should emphasize the function served by each of these different types

of tests:

* While reviewing the Writing Diagnostic Pre-Test, you should encourage students to deter-
mine the areas where they require further practice.

* While reviewing the Writing Post-Test, you should emphasize the language skills and strate-
gies involved in determining the correct answer to each question.

* While reviewing the Writing Mini-Tests, you should review the language skills and test-taking
strategies that are applicable to the tests.

* While reviewing the Writing Complete Tests, you should emphasize the overall strategies for
the Writing Complete Tests and review the variety of individual language skills and strategies
taught throughout the course.

HOW TO GET THE MOST OUT OF THE CD-ROM

The CD-ROM is designed to supplement the practice that is contained in the book and to pro-
vide an alternate modality for preparation for the TOEFL iBT. Here are some ideas to consider
as you decide how to incorporate the CD-ROM into your course:

* The CD-ROM is closely coordinated with the book and is intended to provide further prac-
tice of the skills and strategies that are presented in the book. This means that the overall
organization of the CD-ROM parallels the organization of the book but that the exercise
material and test items on the CD-ROM are different from those found in the book. It can
thus be quite effective to teach and practice the language skills and strategies in the book
and then use the CD-ROM for further practice and assignments.

The CD-ROM can be used in a computer lab during class time (if you are lucky enough to
have access to a computer lab during class time), but it does not need to be used in this way.
It can also be quite effective to use the book during class time and to make assignments from
the CD-ROM for the students to complete outside of class, either in the school computer lab
or on their personal computers. Either method works quite well.

The CD-ROM contains a Writing Skills Practice section, eight Writing Mini-Tests, and two
Writing Complete Tests. In the Writing Skills Practice section, the students can practice and
assess their mastery of specific skills. In the Writing Mini-Tests and Writing Complete Tests,
the students can see how well they are able to apply their knowledge of the language skills
and test-taking strategies to test sections.

The CD-ROM scores the various writing tasks by counting the number of checkmarks on the
Skill-Assessment Checklists. Scaled scores are assigned on the tests based on these check-
marks.

The CD-ROM contains printable Skills Reports and Results Reports so that you can easily and
efficiently keep track of your students’ progress. You may want to ask your students to print
the Results Report after they complete each exercise or test and compile the Results Reports
in a notebook; you can then ask the students to turn in their notebooks periodically so that
you can easily check that the assignments have been completed and monitor the progress
that the students are making.

The Writing tasks can be printed when they are written so that they can be reviewed and
analyzed. Each of the Writing tasks is also automatically saved and can be accessed through
the Results Menu. It is also possible for students to copy their Writing tasks into a word
processing program so that they can make changes, corrections, and improvements to their
Writing tasks.
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HOW MUCH TIME TO SPEND ON THE MATERIAL

You may have questions about how much time it takes to complete the materials in this
course. The numbers in the following chart indicate approximately how many hours it takes
to complete the materiall:

Writing Pre-Test

Writing Skills 1-8 12 Writing Skills 1-8 3
Writing Skills 9-15 12 Writing Skills 9-15 4
Writing Post-Test 2

Writing Mini-Test 1 1 Writing Mini-Test 1 1
Writing Mini-Test 2 1 Writing Mini-Test 2 1
Writing Mini-Test 3 1 Writing Mini-Test 3 1
Writing Mini-Test 4 1 Writing Mini-Test 4 1
Writing Mini-Test 5 1 Writing Mini-Test 5 1
Writing Mini-Test 6 1 Writing Mini-Test 6 1
Writing Mini-Test 7 1 Writing Mini-Test 7 1
Writing Mini-Test 8 1 Writing Mini-Test 8 1
Writing Complete Test 1 2 Writing Complete Test 1 2
Writing Complete Test 2 2 Writing Complete Test 2 2
Appendix A 6

Appendix B &

Appendix C 21

73 hours 19 hours

I The numbers related to the book indicate approximately how much class time it takes to introduce
the material, complete the exercises, and review the exercises. The numbers related to the CD-ROM
indicate approximately how much time it takes to complete the exercises and review them.
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WRITING DIAGNOSTIC PRE-TEST

TOEFL Writng

Section Directions

This section tests your ability to communicate in writing in an academic environment. There are two
writing tasks.

In the first writing task, you will read a passage and listen to a lecture. Then you will answer a
question using information from the passage and the lecture. In the second task, you will answer a
question using your own background knowledge.

Integrated Writing Directions

For this task, you will read a passage about an academic topic. You have 3 minutes to read the
passage, and then the passage will disappear. Then you will hear a lecture about the same topic.
You can take notes while you read and listen,

You will then write an answer to a question about the relationship between the reading passage and
the lecture. Try to use information from the passage and the lecture to answer the question. You will
not be asked for your personal opinion. You can see the reading passage again when you are ready
to write. You can use your notes to help you. You have 20 minutes to write your response.

A successful answer will usually be around 150 to 225 words. Try to show that you can write well
and give complete, accurate information.

Remember that you can see the passage again when you write your response. As soon as the
reading time ends, the lecture will begin.
Independent Writing Directions

In this task, you will write an essay that states, explains, and supports your opinion about an issue.
You have 30 minutes to plan, write, and revise your essay.

A successful essay will usually be at least 300 words. Try to show that you can write well by
developing your ideas, organizing your essay, and using language accurately to express your ideas.

WRITING DIAGNOSTIC PRE-TEST
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Questions 1-2

Question 1

Read the passage. On a piece of paper, take notes on the main points of the reading passage.

A truly amazing characteristic of human memory is that all people seem to experience a |
certain type of very specific amnesia, or the inability to remember events that have occurred in |
their lives. This particular kind of amnesia, which is apparently experienced quite universally, |
is the inability to remember events that took place in the first few years of life; even though
the first few years of life are a time when learning is at its highest and tremendous amounts of

information are learned, people seem to remember basically nothing from this period. When
Freud first noted this interesting aspect of memory in 1805, he referred to it as childhood

amnesia.

Since the time that Freud first noted this phenomenon, numerous studies have been
conducted to learn about it, and the results of these studies are that people tend not to
remember anything from the first three to five years of their lives. A possible difficulty in this type
of study is that one cannot simply ask people if they remember events from the first five years
of life because they may think that they remember things, but there is no way to check whether

the remembered events actually occurred. Even when this difficulty is overcome in experiments,
at least sornewhat, by testing whether or not subjects can remember events that have been well
documented from childhood, such as family celebrations or births of siblings, the results remain
constant, that people tend not to remember anything from the first three to five years of life.

Listen to the passage. On a piece of paper, take notes on the main points of the listening passage. m

Now answer the following question:

WRITING

How does the information in the listening passage add to the ideas
presented in the reading passage?



Question 2
Read the question. On a piece of paper, take notes on the main points of a response. Then write your
response.

What recent news story has affected you the most? In what ways has it
affected you? Use reasons and examples to support your response.

e
.-’"é.."-rf"f";-‘.g‘ i

-
B,
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WRITING OVERVIEW

The last section on the TOEFL iBT is the Writing section. This section consists of two tasks,
one integrated task and one independent task. You write your responses to these two tasks on
the computer.

* The integrated task consists of a 250-300 word reading passage and a 1-2 minute
lecture on the same academic topic. The information in the reading passage and
the information in the listening passage are related, but the listening passage does
not simply repeat what is in the reading passage. You take notes on the information
in each of the passages, and then you must write a 100-200 word response about
how the information in the two passages is related.

* The independent task consists of an essay topic. You must write an essay on the
topic that is given. The ideas in your essay come from your personal experience
rather than from material that is given to you.

Because these tasks are different, there are different strategies for each task. The following
strategies can help you on the integrated task in the Writing section.

STRATEGIES FOR THE INTEGRATED WRITING TASK

-
s

Be familiar with the directions. The directions on every test are the same, so it is not necessary
to spend time reading the directions carefully when you take the test. You should be completely
familiar with the directions before the day of the test.

b
H

Dismiss the directions as soon as they come up. You should already be familiar with the
directions, so you can click on FEBEHREEY as soon as it appears and use your time on the
passages and questions.

[T
H

Do not worry if the material in the integrated task is on a topic that is not familiar to you. All
of the information that you need to write your response is included in the passage. You do not
need any background knowledge to answer the questions.

4. Read the reading passage carefully. You will have only a limited amount of time to read the
passage.

5. Take careful notes as you read the passage. You should focus on the main points and key
supporting material. Do not try to write down everything you read. Do not write down too
many unnecessary details.

6. Listen carefully to the passage. You will hear the passage one time only. You may not hear the
passage again.

7. Take careful notes as you listen to the spoken material. You should focus on the main points
and key supporting material. Do not try to write down everything you hear. Do not write down
too many unnecessary details.

8. Organize your response very clearly. You should have an overall topic statement that shows
the relationship between the reading passage and the listening passage. You should also have a
H paragraph about the reading passage and a paragraph about the listening passage.

WRITING



9. Use transitions to make your response cohesive. Your essay is easier to read and understand if
you show how the ideas in your response are related.

10. Stick to vocabulary, sentence structures, and grammatical points that you know. This is not
the best time to try out new words, structures, or grammar points.

11. Monitor the time carefully on the title bar of the computer screen. The title bar indicates how
much time you have to complete your response.

12. Finish writing your response a few minutes early so that you have time to edit what you
wrote, You should spend the last three to five minutes checking your response for problems in
sentence structure and grammatical errors.

The following strategies can help you on the independent task in the Writing section.

STRATEGIES FOR THE INDEPENDENT WRITING TASK

1. Be familiar with the directions. The directions on every test are the same, so it is not necessary
to spend time reading the directions carefully when you take the test. You should be completely
familiar with the directions before the day of the test.

2. Dismiss the directions as soon as they come up. You should already be familiar with the
directions, so you can click on [EBHUNMEY a5 soon as it appears and use your time on the
passages and questions.

3. Read the question carefully, and answer the question exactly as it is asked. Take some time at
the beginning of the task to be sure that you understand the question and what the question is
asking you to do.

4. Organize your response very clearly. You should think of having an introduction, body
paragraphs that develop the introduction, and a conclusion to end your essay.

5. Use transitions to make your essay cohesive. Your essay is easier to read and understand if you
show how the ideas in your essay are related.

6. Whenever you make a general statement, be sure to support that statement. You can use
| examples, reasons, facts, or personal information to support any general statement.

7. Stick to vocabulary, sentence structures, and grammatical points that you know. This is not
the best time to try out new words, structures, or grammar points.

8. Monitor the time carefully on the title bar of the computer screen. The title bar indicates how
much time you have to complete your essay.

9. Finish writing your essay a few minutes early so that you have time to edit what you wrote,
You should spend the last three to five minutes checking your essay for problems in sentence
structure and grammatical errors,

WRITING OVERVIEW
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~ WRITING SKILLS

The following skills will help you to implement these strategies in the Writing section of the
TOEFL iBT.

INTEGRATED TASK

Writing Skill 1: NOTE THE MAIN POINTS AS YOU READ

In the integrated task in the Writing section of the TOEFL iBT, you will have to read an aca-
demic passage as part of the task. It is important for you to be able to read an academic pas-
sage of around 300 words in a short period of time. Look at an example of a reading passage
that is part of an integrated writing task on hindcasting.

Reading Passage 1

It is common knowledge that forecasting is an attempt by
meteorologists to determine what the weather will be like in the future.
Hindcasting is the opposite of forecasting, an attempt to determine
what the weather was like in the past. Meteorologists wish that records
of the weather had been kept in full for at least a few millennia, but it
has been only in the last century that detailed records of the weather
have been kept. Thus, meteorologists need to hindcast the weather,
and they do so by using all sorts of information from other fields as
diverse as archeology, botany, geclogy, literature, and art. These pieces
of information from other fields that are used as a basis for drawing
conclusions about what the weather must have been like at some point
in the past are called proxies.

As you read the passage, you should take notes on the topic and main points of the reading pas-
sage. Look at these notes on the topic and main points of the reading passage on hindcasting.

TOPIC OF READING PASSAGE: hindcasting (trying to determine what
the weather was like in the past)

main points about the topic:

* detailed weather records kept for less than a century

* proxies (information from various other fields) used to hindcast
weather

These notes show that the topic of the reading passage is hindcasting, which means trying to
determine what the weather was like in the past. The main points about hindcasting are that
detailed weather records have been kept for less than a century and that proxies, which are pieces
of information from various other fields, are used to hindcast weather.
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Now look at another example of a reading passage that is part of an integrated writing task
on emotions.

Reading Passage 2

Humans all around the world, from culture to culture, seem to have
a lot in common in terms of emotions. People from every corner of
the world seem to express the same emotions: they all experience
happiness and sadness, and they all experience anger and fear and
surprise.

In addition to sharing the kinds of emotions they experience, people
all around the world seem to use the same facial expressions to convey
emotion. A facial expression that conveys happiness in the northern
hemisphere of the world also does so in the southern hemisphere, and
a facial expression that conveys anger in the eastern hemisphere also
conveys anger in the western hemisphere.

These similarities in emotions around the world lead to the conclusion
that the expression of emotions is something that is intrinsically natural
in humans rather than something that is acquired from one’s individual
culture. That is to say, the expression of emotions seems to be natural
throughout humanity rather than something that is learned in a specific
culture,

As you read the passage, you should take notes on the topic and main points of the reading pas-
sage. Look at these notes on the topic and main points of the reading passage on emotions.

TOPIC OF READING PASSAGE: similarities in emotions from culture to
culture

main points about the topic:

* same emotions around the world

* same facial expressions to show emotions around the world
* conclusion that emotions are intrinsic (natural)

These notes show that the topic of the reading passage is similarities in emotions from culture
to culture. The main points about the topic are that people experience the same emotions
around the world, that people use the same facial expressions to show emotions around the
world, and that a conclusion can be drawn from this that emotions are intrinsic, or natural.

The following chart outlines the key information you should remember about dealing with
the reading passage in the integrated writing task.

H{J'I'IHE THE MAIN POINTS IN THE HEHDIHG PHSSAGE

‘I'DPIC -':Maka.wreﬁ'ratyouundemnd {andtakenman}fhe tnpicnfﬂ'lemauding
: MAINPDJHTS i "Thenfumsm[andtakeunﬁeﬁﬂn]mmmnpdntsﬂm areusedmwpmm&
NS tnp&cnfmereadmgpassage S -

WRITING SKILLS

7



8

WRITING EXERCISE 1: Read each of the passages, and note the topic and the main points
that are used to support each topic.

1. Read the passage. Take notes on the main points of the reading passage.

Homeschooling is becoming more and more popular in the United States. Parents who
decide to homeschool their children keep their children out of traditional classrooms with
one teacher and twenty to thirty or more children in each room. These parents educate
their children by themselves in the home.

This move toward homeschooling does not seem to be best for the children who
are homeschooled. For one thing, children in homeschools will not learn as much as
children in traditional schools. This is because traditional schools demand that students
learn a huge amount of material to pass from grade to grade. Homeschools are not set
up in such a way that they can demand, as traditional schools do, that students master
a certain amount of material before they pass on to a new level. For another, children
in homeschools do not have much social interaction with other children. Children in
homeschools do not have a classroom full of students to interact with, as children in
traditional schools most certainly do. Children in homeschools generally have only a
parent and perhaps a few siblings to interact with on a regular basis. Finally, children in
homeschools will not have the broad curriculum that is available in traditional schools.
Traditional schools offer a wide variety of subjects, more subjects than it is possible
to offer in a homeschool. Traditional schools have an established and wide-ranging
curriculum that cannot possibly be matched in a homeschooling environment.

TOPIC OF READING PASSAGE:

main points about the topic:

2. Read the passage. Take notes on the main points of the reading passage.

It is very common in English for one word to have many different meanings. This
condition, where one word has different meanings, is known as polysemy. (This term
comes from “poly-" meaning “many” and “sem-" meaning “meaning.”)

*Sound” is one such polysemic word. As a noun, it refers to a noise (as in “a loud
sound”) or a body of water (as in “Puget Sound"”). As an adjective, it can refer to a state
of health (as in “sound mind and body”). It can also be an intransitive verb (as in “sound
angry”), a transitive verb (as in “sound the alarm”), or part of a verb phrase as an outburst
(as in “sound off") and an inquiry (as in “sound out”).

You may think that the word “sound” is a truly wondrous polysemic word. After all,
its definitions cover seven pages in one major dictionary and include 19 meanings as a
noun, 12 meanings as an adjective, 12 meanings as a verb (some transitive and some
intransitive), 4 meanings in verb phrases, and 2 meanings as an adverb.

But what about the extraordinary word “set"? It looks like such a short, simple word,
only three little letters in all. However, if you look it up in an unabridged dictionary, you will
find at least 57 meanings for “set” when it is used as a noun and over 120 meanings when
it is used as a verb.
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TOPIC OF READING PASSAGE:

main points about the topic:

3. Read the passage. Take notes on the main points of the reading passage.

Anthropologist Margaret Mead is known for her groundbreaking research on the
effects of culture on gender roles. Her working hypothesis was that if gender behavior
was the effect purely of biclogy, then what was considered masculine and feminine would
be the same in all cultures. If gender behavior differed in different cultures, this would
demonstrate that gender behavior resulted from culture rather than biology.

To test this hypothesis, Mead studied three different societies in New Guinea. The
first society that she studied was the Arapesh. In this society, she observed that behavior
by men and behavior by women were remarkably similar. She found that both men and
women exhibited characteristics that are traditionally considered feminine: they were
sensitive to each others' feelings and expressed emotions.

The second society that she studied in New Guinea were the Mundugumor, which was
a society of headhunters and cannibals. The society was the opposite of the gentle and
feminine Arapesh. In this second society, both men and woman exhibited characteristics
that are traditionally considered male: they were harsh and aggressive.

In the third society that she studied, the Tchambuli, Mead found that males and
females exhibited very different types of behavior. What was unusual was that the roles
were the opposite of what we have come to expect. Mead found that in this society, the
men were emotional and submissive to the women, and the women were dominant and
aggressive.

Based on these findings, Margaret Mead came to the conclusion that culture, more
than biology, determines gender behavior.

TOPIC OF READING PASSAGE:

main points about the topic:

WRITING SKILLS
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Writing Skill 2z NOTE THE MAIN POINTS AS YOU LISTEN

In the integrated task in the Writing section of the TOEFL iBT, you will have to listen to an
academic passage as part of the task. In this part of the integrated task, it is important for you
to be able to listen to an academic passage of 1-2 minutes and take notes on the main points
of the listening passage as you listen. Look at the following example of a listening passage that

is part of the integrated writing task on hindcasting.

Listening Passage 1
(professor) Now let me talk about how hindcasting was used in one

particular situation. This situation has to do with the weather
in seventeenth-century Holland. It appears, from proxies in
paintings from the time by numerous artists, that the weather
in Holland in the seventeenth century was much colder than it
is today. Seventeenth-century paintings show really cold winter
landscapes with huge snow drifts and ice skaters skating on
frozen canals. Since it's unusual today for snow to drift as high
as it is in the paintings and for the canals to freeze over so that
skaters can skate across them as they are in the paintings,
these paintings appear to serve as proxies that demonstrate
that the weather when the paintings were created in the
seventeenth century was much colder than it is today.

As vou listen to the passage, you should take notes on the topic and main points of the listen-
ing passage. Look at these notes on the topic and main points of the listening passage on
hindcasting.

TOPIC OF LISTENING PASSAGE: paintings that are proxies showing
weather in 17th-century Holland colder than today

main points about the topic:

* huge snow drifts higher than today's drifts
* skaters on canals that are not frozen today

These notes show that the topic of the listening passage is paintings that are proxies showing
that the weather in seventeenth-century Holland was colder than it is today. The details in seven-
teenth-century paintings that show that the weather was colder are huge snow drifts that are

higher than today’s drifts and skaters skating on canals that do not freeze today.
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Now look at another example of a listening passage that is part of the integrated writing

task on emotions.

(professor)

Listening Passage 2

I'd like to talk now about the conclusion drawn in the reading
passage, the conclusion that the expression of emotions seems
to be natural, or innate, and is the same throughout all cultures.
It is true, as the reading passage states, that certain aspects of
emotion seem to be natural, or intrinsic, things like the kinds

of emotions people express and the facial expressions people
use to convey these emotions. But not all aspects of emotion
are natural, or intrinsic, because some aspects of emotion
differ from culture to culture. Let me talk about a few aspects
of emotion that differ from culture to culture and are therefore
learned, or acquired, rather than natural, or intrinsic.

One aspect of emotion that differs from culture to culture is

the trigger for specific kinds of emotion. By trigger, | mean

the event or act that causes emotion. In various cultures, the
triggers for emotions differ. Let me give you an example | think
you can all identify with. Let's talk about humor, about what's
funny. I'm sure you can understand that something that is funny
in one culture just isn't funny in another culture. So, we see
from this that what triggers emotion is different from culture to
culture and is therefore acquired, or learned.

Another aspect of emotion that differs from culture to culture
is the situational use of culture, that is, the situations where
emotions are expressed. In some cultures, people do not
express emotions openly, while in other cultures people do
express emotions openly; for instance, in some cultures,

men cry publicly, while in other cultures they absolutely do
not. These cultural differences related to emotion show that
these aspects are learned, or acquired, and are not natural, or
intrinsic.

As you listen to the passage, you should take notes on the topic and main points of the listen-
ing passage. Look at these notes on the topic and main points of the listening passage on

emotions.

TOPIC OF LISTENING PASSAGE: situations when emotions differ from
culture to culture

main points about the topic:

» difference in triggers for emotion
* difference in situations where emotions are used

These notes show that the topic of the listening passage is situations when emotions differ
from culture to culture. The main points about the topic are that there are different triggers for
emotion in various cultures and that there are different situations where emotions are used in

various cultures.

WRITING SKILLS
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The following chart outlines the key information you should remember about dealing with
the listening passage in the integrated writing task.
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WRITING EXERCISE 2: Listen to each of the following passages, and note the fopic and the
main points that are used to support the topic.

1. Listen to the passage. Take notes on the main points of the listening passage. m

TOPIC OF LISTENING PASSAGE:

main points about the topic:
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2. Listen to the passage. Take notes on the main points of the listening passage. n

TOPIC OF LISTENING PASSAGE:

main points about the topic:

3. Listen to the passage. Take notes on the main points of the listening passage. m

TOPIC OF LISTENING PASSAGE:

main points about the topic:

WRITING SKILLS
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Writing Skill 3: PLAN BEFORE YOU WRITE

After you have noted the main points of the reading passage and the main points of the lis-
tening passage in the integrated writing task, you need to read the question and plan your
response.

The question will be about the relationship between the main points of the reading pas-
sage and the main points of the listening passage. The question will most likely ask how the
information in the listening passage either adds to (supports), or casts doubt on (challenges), or
contrasts (differs from) the information in the reading passage. A listening passage may add to
the reading passage by providing an example, or reasons, or causes. A listening passage may
cast doubt on the reading passage by providing information that shows that the information
in the reading passage is not correct.

Look at the following example of a question in the integrated writing task on hindcasting.
In this example, the information in the listening passage adds to the information in the read-

ing passage.

Question

How does the information in the listening passage add to the information
in the reading passage?

You can see that the question is asking you to show how the information in the listening pas-
sage adds to the information in the reading passage.

To prepare a plan for your response, you should look at the notes you have taken on the
reading passage and the notes you have taken on the listening passage. You should then think
about how the ideas in the two passages are related. Look at a plan for the response on hind-
casting.

TOPIC OF READING PASSAGE: hindcasting (trying to determine what
the weather was like in the past)

main points about the topic:

* detailed weather records kept for less than a century

* proxies (information from various other fields) used to hindcast
weather

TOPIC OF LISTENING PASSAGE: paintings that are proxies showing
weather in 17th-century Holland colder than today

maih points about the topic:
* huge snow drifts higher than today's drifts
* skaters on canals that are not frozen today

From this plan, you can see that the ideas in the reading passage and the ideas in the listening
passage are related. The plan shows that the reading passage describes a technique used by
meteorologists and the listening passage adds an example of the technique.
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Now look at another example of a question in the integrated writing task on emotions. In

this example, the information in the listening passage casts doubt on the information in the
reading passage.

Question

How does the information in the listening passage cast doubt on the
information in the reading passage?

You can see that the question is asking you to show how the information in the listening pas-
sage helps to show that the information in the reading passage is not accurate.

To prepare a plan for your response, you should look at the notes you have taken on the
reading passage and the notes you have taken on the listening passage. You should then look
at how the ideas in the two passage are related. Look at a plan for the response on emotions.

TOPIC OF READING PASSAGE: similarities in emotions from culture to
culture

main points about the topic:

* same emotions around the world

* same facial expressions to show emotions around the world
* conclusion that emotions are intrinsic (natural)

TOPIC OF LISTENING PASSAGE: situations when emotions differ from
culture to culture

main points about the topic:
» difference in triggers for emotion
¢ difference in situations where emotions are used

From this plan, you can see that the ideas in the reading passage and the ideas in the listening
passage are related. The plan shows that the reading passage describes similarities in emotions
from culture to culture and the listening passage describes situations when emotions differ
from culture to culture. The listening passage casts doubt on the conclusion in the reading
passage by showing that emotions are not always similar from culture to culture.

WRITING SKILLS
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The following chart outlines the key information you should remember about planning
before you write in an integrated writing task.

PLANNING BEFORE YOU WHITE
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WRITING EXERCISE 3: Look at the notes that you prepared for the reading passages in
Writing Exercise 1 and the listening passages in Writing Exercise 2. Read the question for each
task. Then prepare a plan for your response.

1. How does the information in the listening passage challenge the information in the reading passage?

2. How does the information in the listening passage add to the information in the reading passage?

3. How does the information in the listening passage cast doubt on what is discussed in the reading
passage?
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Writing Skill 4: WRITE A TOPIC STATEMENT

After you have planned your response, you should begin writing your response with an overall
topic statement. Your topic statement should show how the information in the reading passage
and the information in the listening passage are related. It should also include the terminology
adds to, supports, casts doubt on, or challenges from the question. Look at this information
from the integrated writing task on hindcasting.

g o

TOPIC OF READING PASSAGE: hindcasting (trying to determine what
weather was like in the past)

TOPIC OF LISTENING PASSAGE: paintings that are proxies showing
weather in 17th-century Holland colder than today

As you study this information, you should think about writing an overall topic statement that
includes information about the topics of each of the passages and about how the two passages
are related. Look at a possible topic statement for the integrated writing task on hindcasting.

Topic Statement

In this set of materials, the reading passage discusses a technique used
by meteorologists, and the listening passage adds to this by providing
an example of the technique from the 17th century.

You should notice that this topic statement does not include all the details about the topic
and instead simply gives the overall idea. It also includes the terminology adds to from the
question.

Now look at this information from the integrated writing task on emotions.

TOPIC OF READING PASSAGE: similarities in emotions from culture to
culture

TOPIC OF LISTENING PASSAGE: situations when emotions differ from
culture to culture

As you study this information, you should think about writing an overall topic statement that
includes information about the topics of each of the passages and about how the two passages
are related. Look at a possible topic statement for the integrated writing task on emotions.

WRITING SKILLS
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Topic Statement

In this set of materials, the reading passage cites some facts which lead
to a conclusion, and the information in the listening passage cites facts
which cast doubt on the conclusion in the reading passage.

You should notice again that this topic statement does not include all the details about the
topic and instead simply gives the overall idea. It also includes the terminology cast doubt
from the question.

The following chart outlines the key information you should remember about planning
before you write in an integrated writing task.
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WRITING EXERCISE 4: Look at the plans that you prepared for the integrated writing tasks
in Writing Exercise 3. Then write a topic statement for each task.

1. In this set of materials, the reading passage

and the listening passage

2. In this set of materials, the reading passage

and the listening passage

3. In this set of materials, the reading passage

and the listening passage
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Writing Skill 5: WRITE SUPPORTING PARAGRAPHS ON READING PASSAGES

A supporting paragraph on the ideas in the reading passage should be very brief. It should
state the topic and the main points of the reading passage as briefly as possible. Look at the
notes on the reading passage on hindcasting and the supporting paragraph that is based on
the notes.

TOPIC OF READING PASSAGE: hindcasting (trying to determine what
weather was like in the past)

main points about the topic:

* detailed weather records kept for less than a century

* proxies (information from various other fields) used to hindcast
weather

The reading passage discusses the technique of hindcasting,
which is a method used by meteorologists to try to determine what
the weather was like in the past. According to the reading passage,
detailed weather records have been kept for less than a century. As
a result, meteorologists have been able to find out what weather was
like in the past by using proxies, which are pieces of information from
other fields.

As you read the supporting paragraph on the reading passage, you should note that it covers
the topic and the main points of the reading passage very briefly.

Now look at the notes on the listening passage on emotions and the supporting paragraph
that is based on the notes.

TOPIC OF READING PASSAGE: similarities in emotions from culture to
culture

main points about the topic:

* same emotions around the world

* same facial expressions to show emotions around the world
* conclusion that emotions are intrinsic (natural)

In the reading passage, the author discusses some facts about
emotions. These facts are that people around the world express the
same emotions and that people around the world use the same facial
expressions to show emotions. From these facts, the author draws
the conclusion that emotions are intrinsic, or natural, rather than
acquired, or learned.

As you read the supporting paragraph on the reading passage, you should again note that it
covers the topic and the main points of the reading passage very briefly.
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The following chart outlines the key information you should remember about writing sup-
porting paragraphs on reading passages.
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WRITING EXERCISE 5: Write supporting paragraphs on the reading passages for the inte-
grated writing tasks that you worked on in Writing Exercises 1-4.

1. supporting paragraph on reading:

2. supporting paragraph on reading:

3. supporting paragraph on reading:
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Writing Skill 6: WRITE SUPPORTING PARAGRAPHS ON LISTENING PASSAGES

A supporting paragraph on the ideas in the listening passage should be much more compli-
cated than the supporting paragraph on the ideas in the reading passage. It should indicate
the topic and the main points of the listening passage, and it should also relate the ideas in
the listening passage to the ideas in the reading passage. Look at the notes on the listening
passage on hindcasting and the supporting paragraph that is based on the notes.

TOPIC OF LISTENING PASSAGE: paintings that are proxies showing
weather in 17th-century Holland colder than today

main points about the topic:
¢ huge snow drifts higher than today's drifts
* skaters on canals that are not frozen today

The listening passage provides an example of a situation where
hindcasting was used. This situation involves proxies from the field of
art to show what the weather was like in 17th-century Holland. Proxies
from the field of art had to be used to determine the weather in
17th-century Holland because no weather records were kept from the
past. The paintings that were used as proxies show that the weather
in 17th-century Holland was much colder than it is today. There were
details in the paintings that showed how cold the weather was. For
example, there were huge snow drifts that were higher than today's
show drifts, and there were skaters skating on canals that are not
frozen today.

As you read the supporting paragraph on the listening passage, you should note that it contains
the topic and the main points of the listening passage and also refers to the main points of
the reading passage. The information about hindcasting and proxies comes from the reading
passage. The information about the specific example of paintings used as proxies to determine
the weather in seventeenth-century Holland comes from the listening passage.
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Now look at the notes on the listening passage on emotions and the supporting paragraph
that is based on the notes.

TOPIC OF LISTENING PASSAGE: situations when emotions differ from
culture to culture

main points about the topic:
¢ difference in triggers for emotion
* difference in situations where emotions are used

The listening passage casts doubt on the conclusion in the
reading passage by showing that other aspects of emotions differ
from culture to culture. While it is true that the kinds of emotions
and the facial expressions used to show emotions are similar in
different cultures, as the reading passage states, it is also true that
the triggers for emotions and the situations where emotions are
used differ from culture to culture, as the listening passage states.
Based on the information in the two passages, the conclusion has
to be drawn that some aspects of emotion are intrinsic, while other
aspects of emotion are acquired.

As you read the supporting paragraph on the listening passage, you should again note that
it contains the topic and the main points of the listening passage and also refers to the main
points of the reading passage. The information about the situations when emotions are similar
from culture to culture comes from the reading passage. The information about situations
where emotions differ from culture to culture comes from the listening passage.

The following chart outlines the key information you should remember about writing sup-
porting paragraphs on listening passages.
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WRITING EXERCISE 6: Write supporting paragraphs on the listening passages for the inte-
grated writing tasks that you worked on in Writing Exercises 1-4.

1. supporting paragraph on listening:

2. supporting paragraph on listening:

3. supporting paragraph on listening:
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Writing Skill 72 REVIEW SENTENCE STRUCTURE

After you have written your response, it is important for you to review the sentence structure
in your response. You should check the sentence structure of simple sentences, compound
sentences, and complex sentences.

v oy “,.-, e

Look at the following sentences from a response about the development of a new theory.

Since a new theory was developed within the last decade.
s v

The reading passage explains a theory, the listening passage
5 v S
discusses the historical background of the theory.
v

One issue that the lecturer points out it is that the main facts
5

contradict the theory.

ist
v

w |

The sentence structure of each of these sentences is not correct. The first sentence is an incor-
rect simple sentence. In this sentence, the subordinate connector Since in front of the subject
and verb theory was developed makes the sentence incomplete. The second sentence is an
incorrect compound sentence. In this sentence, the main clauses reading passage explains . . .
and listening passage discusses . . . are connected with a comma (,), and a comma cannot be
used to connect two main clauses. The third sentence is an incorrect complex sentence. In this
sentence, the main subject is issue and the verb is is; there is an extra subject it, which makes
the sentence incorrect.

The following chart outlines the key information you should remember about reviewing
sentence structure.

WRITING SKILLS
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WRITING EXERCISE 7: Correct the errors in sentence structure in the following passages.
(The number in parentheses at the end of each paragraph indicates the number of errors in
the paragraph.)

1. [ Paragraph

} In this set of materials, the reading passage discusses one type of
management style, the listening passage presents the opposite type of
management style. Both of the management styles they were proposed by
Douglas McGregor. (2)

} The reading passage discusses the theory X management style, which
an authoritarian management style. What a theory X manager believes it
is that employees dislike work and will try to avoid it. Since this type of
manager believes that employees do not like to work. He or she must force
employees to work, a manager must force employees to work with threats
and punishment. (4)

h- The listening passage discusses a very different management style,
it discusses the theory Y management style, which is a participative style
of management. A theory Y manager believes that employees to work for
enjoyment. Employees do not need to be threatened, they work for the
pleasure of working. The role that this type of manager needs to follow it is
to set objectives and then to reward employees. As they meet these
objectives. (5)

2 Paragraph

) In this set of materials, the reading passage describes the different
types of waves that occur during earthquakes and the listening passage
explains how much damage each of these types of waves causing. (2)

} According to the reading passage, three different types of waves they
occur during an earthquake: primary (or P) waves, secondary (or 5) waves,
and surface waves. Primary waves are the fastest-moving waves, secondary
waves are not as fast as primary waves. Surface waves resemble the ripples
in a pond after a stone has been thrown in it, they are very slow-moving
waves. (3)

} According to the listening passage, the types of waves that occur during
an earthquake they do not cause equal amounts of damage to structures,
What causes most damage to structures during earthquakes it is surface
waves. The really slow-moving surface waves cause most of the differential
movement of buildings during earthquakes, and is the differential movement
of buildings that causes most of the damage. Because the primary and
secondary waves vibrate much faster and with less movement than surface
waves. They cause little damage to structures. (4)
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Writing Skill 8: REVIEW GRAMMAR

After you have written your response, it is important for you to review the grammar in your
response.

~ NOTE: For a review of grammar, see APPENDIX C.

Look at the following sentence from a response on a scientific phenomenon.

Though scientists are quite sure that this phenomenon exist,
its causes are not so clear.

In this sentence, the verb exist does not agree with the singular subject phenomenon; to correct
this error, you can change exist to exists. The contracted subject and verb it’s in front of the
noun causes should be changed to a possessive adjective; to correct this error, you can change
its to its.

The following chart outlines the key information you should remember about reviewing
grammar.

== e T e e X T E E, C A e Sy

RE\'IEWING GR.AMMHH

l:hec‘.k fnrermrs in gmmmar in your response Be sure to meckfot errors w‘lth
muns and pronouns, verhs, acijecﬂws and adverbs, arﬂdas. and agreement

WRITING EXERCISE 8: Correct the errors in grammar in the following passages. (The
number in parentheses at the end of each paragraph indicates the number of errors in the
paragraph.)

1. | Paragraph

)i g In this set of materials, the reading passage discusses attempt to deal
with the problem of spelling in much words in American English; the listening
passage explained why this attempt was not a successfully one. (4)

The reading passage explains that there is a problem in spelling a number
of word in English where the spelling and pronunciation does not match; it
then goes on to explain that philanthropist Andrew Carnegie made an efforts
to resolve this. He gave an huge amount of dollars to establish a board calling
the Simplified Spelling Board. As the name of a board indicates, its’ purpose
was to simplify the spellings of a words that are difficult to spell in English.
Because of all of work that the board did, spellings like ax (instead of axe)
and program (instead of programme) had become acceptable in American
English. (11)

): g The listening passage explain why the work of the Simplified Spelling
Board does not last. According to the listening passage, the main reason
for the board’s problems were that it went too far. They tried to establish
spellings like yu (instead of you) and tuff (instead of tough). There was a real
negative reaction to the attempt to change spelling too much, and eventually
the board was dissolving. (6)
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+ | Paragraph

]» In this set of materials, the reading passage describes type of learning,
and the listening passage provided an extending example of this type of
learning. (3)

)2 2 The reading passage discusses aversive conditioning, which is define
as learning involving an unpleasant stimulus. In this type of learning, an
unpleasant stimulus is applying every times that a certain behavior occurs, in
an attempt to stop the behavior. A learner can behaves in two different way
in response to the knowledge that something unpleasant will soon occurs.
Avoidance behavior is change in behavior before the stimulus was applied
to avoid the unpleasant stimulus, while escape behavior is the opposite, a
change in behavior after the application of the stimulus to cause them to
stop. (9)

)1 g The listening passage provides long example of aversive conditioning. This
extended example is about the alarm in much cars that buzzed if the driver's
seat belt is not fastened. In this example, the method of aversive conditioning
that is applied to drivers are that every time a driver tries to drive with
the seat belt unfastened, the buzzer went off. The driver exhibits avoidance
behavior if he or she has fasten the seat belt before driving to avoid hearing
the buzzer. The driver exhibits escape behavior if he or she attach the seat
belt after the alarm had started to buzz, to stop the buzzing. (8)
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WRITING REVIEW EXERCISE (Skills 1-8): Read the passage. Take notes on the main
points of the reading passage.

Stonehenge is a huge structure located on the Salisbury Plain in the south of England. The
main structure of Stonehenge consists of thirty upright stones, weighing twenty-six tons each,
arranged in a circle, with thirty additional six-ton stones sitting on top of the upright stones.
There is a second circle of stones inside the main circle, and this inner circle of stones is also
composed of upright stones with additional stones atop the upright stones.

One of the most commonly held beliefs about the construction of Stonehenge is that
Stonehenge was built by the Druids. The Druids were the high priests of the Celtic culture
in England, and it has often been stated that the Druids had the structure at Stonehenge
constructed in order to hold religious ceremonies there.

The idea that Stonehenge had been constructed by the Druids was first proposed by John
Aubrey (1626-1697) in the seventeenth century. Aubrey, an antiquarian and scholar, came
across the stone structure one day while he was out hunting with some companions. Over time,
Aubrey became convinced that the structure had been created by the Druids. He included a
chapter in his giant work Monumenta Britannica to advocate this idea about the creation of
Stonehenge.

Dr. William Stukeley (1687-1765), an antiquarian and scholar who developed an interest in
the Druids a century after Aubrey, was aware of the claims that Aubrey had previously made.
Stukeley became deeply involved in the study of a possible relationship between Stonehenge
and the Druids, and he strongly believed, as Aubrey had, that Stonehenge had been constructed
by the Druids for use in religious ceremonies. Stukeley wrote the scholarly work Stonehenge, A
Temple Restored to the British Druids (1740) to publicize his strongly held belief that Stonehenge
was the work of the Druids.

Listen to the passage. On a piece of paper, take notes on the main points of the listening passage. n

Now answer the following question:

How does the information in the listening passage cast doubt on the
belief in the reading passage?
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INDEPENDENT TASK

Writing Skill 9: PLAN BEFORE YOU WRITE

The first and most important step in the independent task in the Writing section of the TOEFL
iBT is to decode the essay topic to determine what the intended outline is. Writing topics
generally give very clear clues about how your answer should be constructed. It is important
to follow the clear clues that are given in the topic when you are planning your answer. You
will probably not be given too much credit for a response that does not cover the topic in the
way that is intended. Study the following essay topic.

Essay Topic

Some people prefer to work in groups on projects, while other people
prefer to work alone. What are the advantages of each, and which do
you prefer? Use details and examples to support your response.

As you read this topic, you should quickly determine that the overall organization of your
response should be an introduction, supporting paragraphs about the advantages of working
in groups and the advantages of working alone on projects (with examples showing the advan-
tages), and a conclusion. You should take a few minutes before you begin to plan your ideas.
Study the following plan for an essay on the given topic.

INTRODUCTION: advantages of working individually and in groups

SUPPORTING PARAGRAPH 1: advantages of working in groups
(advantages): * opportunity to learn from others
* less work for individual members
(example): ® group project in history (four people, some know things
others don't, one quarter of the work for each one)

SUPPORTING PARAGRAPH 2: advantages of working individually
(advantages): ® previous success in working this way
* enjoyment. of doing work when and how | want
(example): @ individual project in history (working alone, doing work
my way, getting good grade)

CONCLUSION: # better for me to work individually

In this example, there are two advantages of working in groups and two advantages of work-
ing individually, and examples are provided.
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The following chart outlines the key information that you should remember about plan-
ning before you write.

mmﬁ BEFURE Yﬂuwﬂn'ﬁ

o | &
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HB‘H T?.’i DE;VELﬂP f Suppm't your essay with the kinds a«f support that the eisay toplc asks ﬂurtsud'l as

| reasons, details, or examples), and try tapemmﬂzeywrmy.as much as pus;ﬂ;ﬂe
| The more support you have, the better your essay willbe. .~~~ o

WRITING EXERCISE 9: For each of the following writing topics, prepare a plan that shows
the type of information you will include in each paragraph of the essay.

1. People have various ways of relieving stress. What are some of the ways that you find most
effective in relieving stress? Give reasons and examples to support your response.

INTRODUCTION: my ways of relieving stress

SUPPORTING PARAGRAPH 1: get away from the stress
(examples): * read a book, see a movie, visit friends
(reason): ® necessary to leave stress to relieve it
(personal story): ® a time last month when | was able to finish a difficult
assignment after leaving it for a while and going to see
a movie

SUPPORTING PARAGRAPH 2: get moving
(examples): * go for a walk, go dancing, go to the gym
(reason): ® helpful in providing an outlet for stress
(personal story): ® a time last year when | was finally able to deal with a
problem with a friend after going on a long, long walk

CONCLUSION: e to relieve stress, get away from it and move
* problems seem small and solutions seem clear

- ( What famous place would you like to visit? Use details and reasons to support your mspunsej

WRITING SKILLS

31



Do you agree or disagree with the following statement?
Actions speak louder than words.
Use specific reasons and examples to support your response.

4 Compare yourself today and yourself five years ago. In what ways are you the same or
different? Use specific examples to support your response.

)

5. » -
Some people prefer to play team sports, while others prefer to play individual sports. Discuss
the advantages of each. Then indicate which you prefer and why.

)

e. (Wha‘t is the best age to marry? Give reasons and examples to support your response.
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T ['ﬂ'hat are the characteristics of a good teacher? Use reasons and examples to support your ]
response.

o Do you agree or disagree with the following statement?

Haste makes waste.
Use specific reasons and examples to support your response.

s It can be quite difficult to learn a new language. What do you think are the most difficult
aspects of learning a new language? Give reasons and examples to support your response.

10. Do you agree or disagree with the following statement?

The TOEFL test is a wonderful test!
Use reasons and examples to support your response.
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Writing Skill 10: WRITE THE INTRODUCTION

The purpose of the introduction is first to interest the reader in your topic and then to explain
clearly to the reader what you are going to discuss and how you are going to organize the dis-
cussion. When finished with the introduction, the reader should be eager to continue reading
your essay and should have an idea of what your topic is and how you are going to organize
the discussion of your topic. You do not need to give the outcome of your discussion; you can
save that for the conclusion. Study the following essay topic.

Essay Topic

Some people prefer to work in groups on projects, while other people
prefer to work alone. What are the advantages of each, and which do
you prefer? Use details and examples to support your response.

The following example shows one possible introduction to an essay on this topic.

INTRODUCTION

The educational system where | have been a student for the last 16 years is a
system that places a high value on individual achievement and little value on group
achievement. Having been a rather successful student in this educational system for
the better part of my life, | am well aware of the advantages of working individually on
projects. However, | can only imagine the advantages of working on projects in groups.

In the first part of the introduction, the writer provides background information that he or
she has been a successful student in an educational system that is based on a lot of individual
work, to interest the reader in the topic. By the end of the introduction, the reader also under-
stands that the writer intends to discuss the advantages of individual work, based on personal
experience, and then to discuss the advantages of working in groups from her or his imagina-
tion.

The following chart outlines the key information that you should remember about writing
an introduction.
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WRITING EXERCISE 10: For each of the following writing topics, write introductions that
include material to interest the reader in the topic, a statement of the specific topic, and a
statement showing the organization of the discussion of the topic.

% Some people prefer to work in one company for all their career. Others think it is better to

move from company to company. Discuss the advantages of each position. Which do you
think is better and why?

In my family we have experience both in staying with one company for a long time and in
moving from one company to another. | find that one of these ways of working is better
for me. However, each of these ways of working has its own advantages.

- (Wha‘t famous place would you like to visit? Use details and reasons to support your response. J

Do you agree or disagree with the following statement?
Actions speak louder than words.
Use specific reasons and examples to support your response.

4 Compare yourself today and yourself five years ago. In what ways are you the same or
different? Use specific examples to support your response.
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5. Some people prefer to play team sports, while others prefer to play mdmdual sports. Discuss
the advantages of each. Then indicate which you prefer and why.

6. ( What is the best age to mamry? Give reasons and examples to support your response. )

1. [What are the characteristics of a good teacher? Use reasons and examples to support your J
response.

8 Do you agree or disagree with the following statement?

Haste makes waste.
Use specific reasons and examples to support your response,
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0. It can be quite difficult to learn a new language. What do you think are the most difficult
aspects of learning a new language? Give reasons and examples to support your response.

L Do you agree or disagree with the following statement?

The TOEFL test is a wonderful test!
Use reasons and examples to support your response.
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Writing Skill 11: WRITE UNIFIED SUPPORTING PARAGRAPHS

A good way to begin writing effective supporting paragraphs in an independent writing task is
to study your notes carefully before you begin to write. Then, as you write, you should think
about introducing the main idea of each paragraph, supporting the main idea with adequate
details, and connecting the ideas together in a unified paragraph (using cohesive techniques
such as repeated key words, rephrased key ideas, pronouns and determiners for reference, and
transition expressions).

Look at the notes on the first supporting paragraph of the essay and the supporting paragraph
that is based on the notes.

SUPPORTING PARAGRAPH 1: advantages of working in groups
(advantages): ® opportunity to learn from others
e |ess work for individual members
(example): ® group project in history (four
people, some know things others
don't, one quarter of the work for
each one)

The first point | would like to make is that there are strong
advantages to working in groups. One (benefit)of this method of
aetting things done is that the members of the émuérrsﬂn learn from
each other. Something else that is good is that the work can be
divided among the members of the group. If,for example), four people
have to work in a group to get a 20-page paper done for history class,
the paper can get done quickly. The reason for (this)is that different
members of the group know different things and each group member
has to write only 5 pages.

As you read the first supporting paragraph in the essay on working in groups and working
individually, you should note that the first sentence of the paragraph is a topic sentence that
indicates that the first supporting paragraph is about advantages of working in groups, and
the rest of the sentences are details about this topic. You should also note the techniques that
have been used to make the paragraph cohesive. The word benefit is a rephrasing of the key
idea advantages, the word group is an example of a repeated key word, the phrase for example
is a transition expression, and the word this is a pronoun that refers back to the idea the paper
can get done quickly.
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Look at the notes on the second supporting paragraph of the essay and the supporting
paragraph that is based on the notes.

SUPPORTING PARAGRAPH 2: advantages of working individually
(advantages): ® previous success in working this
way
* enjoyment of doing work when and
how | want
(example): e individual project in history (me
working alone, doing work my way,
getting good grade)

Though there are strong advantages to working in groups, there
are some even more compelling advantages for me to work by
| have had a lot of success wor'king and(this)is because | enjoy
working by myself, working when | want, and getting things done the
way that | want.(Thus), if | had to write that 20-page history paper,
| would rather do it myself, even though | would have to write all 20
pages, because | could do it the way that | want.

As you read the second supporting paragraph in the essay on working in groups and working
individually, you should note that the first sentence of the paragraph is a topic sentence that
indicates that the second supporting paragraph is about advantages of working individually,
and the rest of the sentences are details about this topic. You should also note the techniques
that have been used to make the paragraph cohesive. The word myself is an example of a
repeated key word, the word alone is a rephrasing of the key idea by myself, the word this is a
pronoun that refers back to the idea I have had a lot of success, and the word Thus is a transi-
tion expression.

The following chart outlines the key information you should remember about writing uni-
fied supporting paragraphs.
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WRITING EXERCISE 11: Read the paragraph. Then answer the questions that follow.

English is not an easy language to learn. Of all the possible problems
that | have experienced when trying to learn this language, the most difficult
problem that | have encountered is that English does not seem to be spoken
by Americans in the same way that i was presented in my textbooks.

Fcrr mﬁtancf. the first time that | asked an American a question, | got a
strar 90HBE. The man who answered my question said something that
5oun.de:d like “BURNG.” | was sure that | had never studied this expression in
ty textbooks, and | could not find anything like it in my textbooks, and | could
not find anything like it in my dictionary. | was m to learn later from

a friend that this mysterious-sounding answer was really nothing more than
a shortened version of “| do not know.” Not too long after that | had an even
more interesting example of my most difficult problem in learning English. One
evening, | was unable to do some chemistry homework problems, so the next
morning | asked a classmate if she had been able to do BREM. | was amazed
when Bl gave the rather bizarre answer that the assignment had been a
“piece of cake.” | was not quite sure what a piece of cake had to do with the
chemistry assignment, so | responded that | was not quite sure that the
assignment really was a piece of cake. | have learned by now that she meant
that the assignment was quite easy. Overall, 'm sure it is clear from these
two examples what | find so difficult about the English language.

Repeated and rephrased key ideas
1. How many times does the key word “difficult” appear in the passage?
2. How many times does the key word “problem(s)” appear in the passage?
3. How is the phrase “Sif8fge fesponse” rephrased in the passage?
4. How is the expression “DURRE" rephrased in the passage?
5. How is the word “Slifpfi§ed" rephrased in the passage?

Pronouns and determiners

6. What noun does the pronoun “fi” refer to?

7. What noun does the pronoun “fR8m" refer to?

8. What noun does the pronoun “§iig" refer to?

9. How many times is the determiner “this” used to refer back to a previous idea?
10. How many times is the determiner “these” used to refer back to a previous idea?

Transition expressions

11. Which transition expression shows that the first example will follow?

12. Which transition expression shows that the second example will follow?

13. Which transition expression shows that the summary of the main point follows?

Now write unified supporting paragraphs for the independent writing tasks that you worked
on in Writing Exercises 9-10.
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Writing Skill 12: CONNECT THE SUPPORTING PARAGRAPHS

To make sure your essay is as clear as possible, you should show as clearly as you can how
the ideas in the supporting paragraphs in your essay are related. This can be accomplished (1)
with a transition expression such as the first, the most important, or a final way, or (2) with a
transition sentence that includes the idea of the previous paragraph and the idea of the cur-
rent paragraph. It is best to use a combination of these two types of transitions. The following
example shows how transitions can be used to show the relationships between the supporting
paragraphs in an essay.

Essay Outline

INTRODUCTION: advantages of working in groups and
individually

SUPPORTING PARAGRAPH 1: advantages of working in groups
SUPPORTING PARAGRAPH 2: advantages of working individually
CONCLUSION: better for me to work individually

Transitions

(to introduce SP1): The first point | would like to make is
that there are strong advantages to
working in groups.

(to introduce SP2): Though there are strong advantages
to working in groups, there are some
even more compelling advantages for
me to work by myself.

The first supporting paragraph is introduced with the transition expression The first point to
show that this is the first of the points that you are going to discuss in your essay. The second
supporting paragraph is introduced with a transition sentence that shows how this paragraph
is related to the previous paragraph; it includes a reference to the first supporting paragraph
strong advantages to working in groups and a reference to the second supporting paragraph
more compelling advantages for me to work by myself.

The following chart outlines the key information that you should remember about con-
necting the supporting paragraphs in your essay.

l-;wﬂiﬁsmﬁ:.- Mmﬁmﬂw supporting paragraphs.

You can mamﬂlmsenmmatmlm ﬂne wplcﬂf ﬂ!E preumus parag ap 5
a-tﬂhetapicofﬂ?ecmmtparagraph g
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WRITING EXERCISE 12: For each outline of an essay, write sentences to introduce each
of the supporting paragraphs. You should use a combination of transition expressions and
transition sentences.

1. INTRO:
SP1:
SP2:

SP1:
SpP2:

2, INTRO:
SP1:
sSPz:
SP3:

SP1:

SP2:

SP3:

3. INTRO:
SP1:
SP2:

SP1:

SP2:

4. INTRO:
SP1:
SP2:
SP3:

SP1:

SP2:

SP3:

WRITING

a decision about whether or not to own a car in a big city
* the advantages of owning a car in a big city
 the disadvantages of owning a car in a big city

the types of reading that | enjoy
* science fiction

* romances

* sports magazines

a pﬁfemnce for traveling alone or traveling in groups
* benefits of traveling alone
* benefits of traveling in groups

characteristics leading fo success as a student
* self-motivation

* desire to succeed

* joy in learning




5. INTRO:
SP1:;
SpP2:

SP1:

SP2:

6. INTRO:
SP1:
SP2:

SP1:

sP2:

7. INTRO:
SP1:
SP2:
S5P3:

SP1:

SP2:

SP3:

8. INTRO:
SP1:
SPz:
SP3:

SP1:

SP2:

SP3:

living for today versus living for tomorrow
* people who have a philosophy of living for today
* people who have a philosophy of living for tomorrow

my reasons for going to the movies all the time
* to be entertained rather than taught
* to feel good rather than depressed

advice to someone trying to learn a new language

* listen to videos, television programs, radio programs in the new language
* talk with native speakers of the language every chance you get

* read newspapers, magazines, books in the new language

steps the government should take to protect the Earth’s environment

* educate people about the causes and effects of environmental damage

= create and enforce laws that penalize those who damage the environment
* reward those who are environmentally conscious with tax incentives
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Writing Skill 13: WRITE THE CONCLUSION

The purpose of the conclusion is to close your essay by summarizing the main points of your
discussion. When finished with your conclusion, the reader should clearly understand your
exact ideas on the topic and the reasons you feel the way that you do about the topic.

The ideas in your conclusion should be clearly related to the ideas that you began in the
introduction. You should indicate what you intend to discuss in the essay in the introduction,
and you should indicate the outcome or results of the discussion in the conclusion. Refer to
the essay topic and sample introduction in Writing Skill 10.

Essay Topic

Some people prefer to work in groups on projects, while other people
prefer to work alone. What are the advantages of each, and which do
you prefer? Use details and examples to support your response.

The following example shows a possible conclusion to an essay on this topic.

CONCLUSION

| have worked individually throughout my education, and | have been successful
working in this way because this style of work is a good match with my personality. | can
imagine that, for some people, the cooperative benefits that come from working in groups
might be a good thing. However, | prefer to continue with a style of work that has made
me successful up to now. | hope that the success that | have had up to now by working in
this way will continue to make me successful in the future.

Here the writer refers back to the personal information that was mentioned in the introduc-
tion, saying I have worked individually throughout my education, and I have been successful
working this way. . . . The writer also briefly summarizes the advantages of each style of work
by mentioning that working individually is a good match with my personality and that working
in groups has cooperative benefits. Finally, the writer clearly states a preference for working
individually because of the success that this style of work has brought up to now.

The following chart outlines the key information that you should remember about writing
a conclusion.
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WRITING EXERCISE 13: For each of the following writing topics, write conclusions that
restate the main idea, summarize the main points, and refer back to the information that you
used to interest the reader in the introduction.

Some people prefer to work in one company for all their career. Others think it is better to
move from company to company. Discuss the advantages of each position. Which do you
think is better and why?

From this, | think you can understand why | prefer to better my career by moving from
company to company. | do understand that there are advantages in staying with one
company for a long time; | certainly hear about these advantages from my family over and
over. However, | have come to the conclusion that something different is better for me.

2. (What famous place would you like to visit? Use details and reasons to support your response. )

Do you agree or disagree with the following statement?
Actions speak louder than words.
Use specific reasons and examples to support your response.

4 Compare yourself today and yourself five years ago. In what ways are you the same or ]

different? Use specific examples to support your response.
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5 Some people prefer to play team sports, while others prefer to play individual sports. Discuss J

the advantages of each. Then indicate which you prefer and why.

6. (What is the best age to marry? Give reasons and examples to support your response. )

7. (Wha’t are the characteristics of a good teacher? Use reasons and examples to support your J
response.

Do you agree or disagree with the following statement?
Haste makes waste.
Use specific reasons and examples to support your response.
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9 It can be quite difficult to learn a new language. What do you think are the most difficult
aspects of learning a new language? Give reasons and examples to support your response.

10. Do you agree or disagree with the following statement?

The TOEFL test is a wonderful test!
Use reasons and examples to support your response,

Writing Skill 14: REVIEW SENTENCE STRUCTURE

After you have written your essay, it is important for you to review the sentence structure in
your essay. You should check the sentence structure of simple sentences, compound sentences,
and complex sentences.

o e T

Look at the following sentences from an essay about a test.

Because the test in history class was extremely difficult.
s v

I finally passed the test, otherwise I would have had to take it over.
s v s v

The grade that I intended to get it was much higher.
s s v

The sentence structure of each of these sentences is not correct. The first sentence is an incor-
rect simple sentence. In this sentence, the subordinate connector Because in front of the sub-
ject and verb test . . . was makes the sentence incomplete. The second sentence is an incorrect
compound sentence. In this sentence, the main clauses 7 . . . passed . . . and I would have
had . .. are connected with a comma (,), and a comma cannot be used to connect two main
clauses. The third sentence is an incorrect complex sentence. In this sentence, the main subject
is grade and the verb is was; there is an extra subject it, which makes the sentence incorrect.
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The following chart outlines the key information you should remember about reviewing
sentence structure.

WRITING EXERCISE 14: Correct the errors in sentence structure in the following passages.
(The number in parentheses at the end of each paragraph indicates the number of errors in

the paragraph.)

Paragraph
)i g | definitely believe that taking part in organized team sports is beneficial.

However, is beneficial for much more than the obvious reasons. Everyone
recognizes, of course, that participation in sports provides obvious physical
benefits. It leading to improved physical fitness, it also provides a release
from the stresses of life. | spent my youth taking part in a number of
organized sports, including football, basketball, and volleyball, as a result of
this experience | understand that the benefits of participation much greater
than the physical benefite. (5)

)2 2 One very valuable benefit that children get from taking part in sports
it is that it teaches participants teamwork. What any player in a team
sport needs to learn it is that individual team members must put the team
ahead of individual achievement. Individuals on one team who are working for
individual glory rather than the good of the team they often end up working
against each other. A team made up of individuals unable to work together
often not a very successful team, it is usually a complete failure. (5)

} What also makes participation in team sports valuable it is that it
teaches participants to work to achieve goals. Playing sports it involves
setting goals and working toward them, examples of such goals are running
faster, kicking harder, throwing straighter, or jumping higher. Athletes learn
that can set goals and work toward them until the goals accomplished. |s
through hard work that goals can be met. (6)

)1 3 By taking part in sports, can learn the truly valuable skills of working
together on teams and working to accomplish specific goals. These goals
not just beneficial in sports, more importantly, the skills that are developed
through sports they are the basis of success in many other aspects of life.
Mastering these skills leading to success not only on the playing field but
also in the wider arena of life. (5)

WRITING



Writing Skill 15: REVIEW GRAMMAR

After you have written your essay, it is important for you to review the grammar in your
response.

Look at the following sentence from an essay on the effects of television.
Television certainly has changing society in very big way.

In this sentence, the past participle rather than the present participle changing should be used
after the helping verb has; to correct this error, you can change changing to changed. The
article a also needs to be added because the countable singular noun way requires an article:
to correct this error, you can change very to a very. '

The following chart outlines the key information you should remember about reviewing

grammar.
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WRITING EXERCISE 15: Correct the errors in grammar in the following passages. (The
number in parentheses at the end of each paragraph indicates the number of errors in the

paragraph.)

Paragrapft
]b In my first semester at the university, | was overwhelm by the differences

between university studies and high school studies. In high school, | had easily
be able to finish the number of work that was assigned, and if on certain
occasion | did not complete an assignment, the teacher quickly tells me to
make up the work. The situation in my university classes were not at all like
the situation in high school. (6)

)2 2 | was tremendously surprising at the volume of work assigned in the
university. Unlike high school courses, which perhaps covered a chapter in two
week, university courses regular covered two or three chapters in one week
and two or three other chapters in the next week. | have been able to keep up
with the workload in high school, but it was difficult for me to finish all the
reading in mine university classes even though | tried real hard to finish all of
them. (7)

} The role that the teacher took in motivating students to get work done
were also very different in my university. In high school, if an assignment was
unfinishing on a date that it was due, my teacher would immediate let me
know that | had made really a mistake and needed to finish an assignment
right away. In my university classes, however, professors did not inform
regularly students to make sure that we were get work done on schedule.

It was really easy to put off studying in the beginning of each semesters
and really have to work hard later in the semester to catch up on my
assignments. (9)

} During my first year in the university, | had to set firm goal to get things
done by myself instead of relying on others to watch over me and make sure
that | have done what | was supposed to do. With so much assignments,
this was quite a task difficult, but | now regular try to do my best because |
dislike being very far behind. It seems that | have turn into quite a motivating
student. (7)

WRITING REVIEW EXERCISE (Skills 9-15):

Read the question. On a piece of paper, take notes on the main points of a response. Then
write your response.

Some people show their emotions, while other people work hard to
keep their emotions from showing. What are the advantages of each
type of behavior? Which do you try to do?

[ Response Time: 20 minutes |

50 WRITING



WRITING POST-TEST

Section Directions \

This section tests your ability to communicate in writing in an academic environment. There are two
writing tasks.

In the first writing task, you will read a passage and listen to a lecture. Then you will answer a
question using information from the passage and the lecture. In the second task, you will answer a
question using your own background knowledge.

Integrated Writing Directions

For this task, you will read a passage about an academic topic. You have 3 minutes to read the
passage, and then the passage will disappear. Then you will hear a lecture about the same topic.
You can take notes while you read and listen.

You will then write an answer to a question about the relationship between the reading passage and
the lecture. Try to use information from the passage and the lecture to answer the question. You will
not be asked for your personal opinion. You can see the reading passage again when you are ready
to write. You can use your notes to help you. You have 20 minutes to write your response.

A successful answer will usually be around 150 to 225 words. Try to show that you can write well
and give complete, accurate information.

Remember that you can see the passage again when you write your response. As soon as the
reading time ends, the lecture will begin.
Independent Writing Directions

In this task, you will write an essay that states, explains, and supports your opinion about an issue.
You have 30 minutes to plan, write, and revise your essay.

A successful essay will usually be at least 300 words. Try to show that you can write well by
developing your ideas, organizing your essay, and using language accurately to express your ideas.

WRITING POST-TEST
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Questions 1-2

Question 1
Read the passage. On a piece of paper, take notes on the main points of the reading passage.

According to the law of unintended consequences, actions of individuals, groups, or
governments have effects, or “consequences” that are unexpected, or “unintended.” These
unexpected effects, or unintended consequences as they are called in academic literature, are
effects that are not planned when an original action is taken, and the person or persons making
the decision do not consider that these effects may result from the action taken.

Unintended consequences may turn out to be positive or negative. Unintended consequences
that are positive may result, for example, from a decision by a city council to ban cars from
Main Street in the city. If, as a result of this decision, there is an unexpected effect that many
citizens improve their health because they need to park their cars and walk on a regular basis
to get to the businesses that line Main Street, then this is a positive effect. There can, however,
also be negative consequences of this decision by the city council to ban cars on Main Street.
If, as a result of this decision, citizens decide that it is too much trouble to get to the businesses
on Main Street because they cannot take their cars there, then they might decide to go to
businesses elsewhere because it is easier to get there. A loss in the number of customers
visiting the businesses along Main Street would be a definitely negative effect of the decision
by the city council that was absclutely not intended by the city council when the decision was
made.

Listen to the passage. On a piece of paper, take notes on the main points of the listening passage. m

Now answer the following question:

How does the information in the listening passage add to the ideas
presented in the reading passage?
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Question 2
Read the question.

On a piece of paper, take notes on the main points of a response. Then write your
response.

Do you agree or disagree with the following statement?
It is better to be safe than sorry.
Use reasons and examples to support your response.

w

WRITING POST-TEST 53



WRITING MINI-TEST 1

Section Directions

This section tests your ability to communicate in writing in an academic envirenment. There is one
writing task.

In this writing task, you will read a passage and listen to a lecture. Then you will answer a question
using information from the passage and the lecture.

Integrated Writing Directions

For this task, you will read a passage about an academic topic. You have 3 minutes to read the
passage, and then the passage will disappear. Then you will hear a lecture about the same topic.
You can take notes while you read and listen.

You will then write an answer to a guestion about the relationship between the reading passage and
the lecture. Try to use information from the passage and the lecture to answer the question. You will
not be asked for your personal opinion. You can see the reading passage again when you are ready
to write. You can use your notes to help you. You have 20 minutes to write your response.

A successful answer will usually be around 150 to 225 words. Try to show that you can write well
and give complete, accurate information.

Now you will read the passage. Remember that you can see it again when you write your response.
As soon as the reading time ends, the lecture will begin.
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Read the passage. On a piece of paper, take notes on the main points of the reading passage.
I_ Reading Time: 3 minutes—l

Garlic, a member of the lily family with its distinctive odor and taste, has been used
throughout recorded history because it was considered to have beneficial properties. The
earliest known record of its use is in Sanskrit records from 3,000 B.c.

It was used as a medicine in Ancient Egypt, where it was used to cure twenty-two different
ailments. It was also fed to the slaves who were building the pyramids because the Egyptians
believed that, in addition to keeping the slaves healthy so that they could continue to work,
garlic would make the slaves stronger so that they could work harder.

The ancient Greeks and Romans found even more uses for garlic than the Egyptians had. In
addition to using garlic to cure illnesses, as the Egyptians had, the Greeks and Romans believed
that garlic had magical powers, that it could ward off evil spells and curses. Garlic was also fed
to soldiers because it was believed to make men more courageous.

Quite a few seafaring cultures have also used garlic because they believed that it was
beneficial in helping sailors to endure long voyages. Homer used it on his odysseys, the Vikings
always carried garlic on their long voyages in the northern seas, and Marco Polo left records
showing that garlic was carried on his voyages to the Orient.

Finally, even as late as early in the twentieth century, it was believed that garlic could fight
infections. Because of this belief, garlic juice was applied to soldiers’ wounds in World War | to
keep infection at bay and to prevent gangrene.

Listen to the passage. On a piece of paper, take notes on the main points of the listening passage. m

Now answer the following question:

How does the information in the listening passage support the
information presented in the reading passage?

Preparation Time: 1 minute
Response Time: 20 minutes
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WRITING MINI-TEST 2

‘ Section Directions

This section tests your ability to communicate in writing in an academic envirenment. There is cne
writing task.

In this writing task, you will answer a question using your own background knowledge.

Independent Writing Directions

In this task, you will write an essay that states, explains, and supports your opinion about an issue.
You have 30 minutes to plan, write, and revise your essay.

A successful essay will usually be at least 300 words. Try to show that you can write well by
developing your ideas, organizing your essay, and using language accurately to express your ideas.
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Hﬂadmaquasﬁm.ﬂnaphmnfpaper,talwnutesnnmarrminpuintaofamspunsa.Thanwrﬂﬂyour
response.

What historical event in your country has had a major effect on your
country? Give reasons and examples to support your response.

| Response Time: 30 minutes |

WRITING MINI-TEST 2 57



58

WRITING MINI-TEST 3

TOEFL Wrilireg

Section Directions

This section tests your ability to communicate in writing in an academic environment. There is one
writing task.

In this writing task, you will read a passage and listen to a lecture. Then you will answer a question
using information from the passage and the lecture.

Integrated Writing Directions

For this task, you will read a passage about an academic topic. You have 3 minutes to read the
passage, and then the passage will disappear. Then you will hear a lecture about the same topic.
You can take notes while you read and listen.

You will then write an answer to a question about the relationship between the reading passage and
the lecture. Try to use information from the passage and the lecture to answer the question. You will
not be asked for your personal opinion. You can see the reading passage again when you are ready
to write. You can use your notes to help you. You have 20 minutes to write your response.

A successful answer will usually be around 150 to 225 words. Try to show that you can write well
and give complete, accurate information.

MNow you will read the passage. Remember that you can see it again when you write your response.
As soon as the reading time ends, the lecture will begin.
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Read the passage. On a piece of paper, take notes on the main points of the reading passage.

| Reading Time: 3 minutes |

Frederick Winslow Taylor, author of The Principles of Scientific Management (1911), was
a leading proponent of the scientific management movement in the early twentieth century,
a movement dedicated to improving the speed and efficiency of workers on factory floors.
In order to institute the principles of scientific management in factories, managers would first
conduct thorough time-and-motion studies in which they sent out time-and-motion inspectors to
workstations with stopwatches and rulers to time and measure the movements each factory worker
was making in doing his or her job. The purpose of these studies was to identify wasted motion
and energy in order to improve efficiency and thereby improve productivity and factory profits.

According to Taylor's principles, scientific managers could use the results of extensive time-
and-motion studies to institute changes in their factories in order to make the factories more
efficient. One major type of change that could be instituted as a result of time-and-motion studies
was that the jobs of lower-skilled workers could be reorganized. Lower-skilled workers could
also be instructed in the most efficient way of doing their jobs, instructed in how to stand and
where to look, and instructed in how to move their bodies. Another major type of change was
that higher-skilled and more highly paid workers could be replaced with lower-skilled and lower-
paid workers. If the jobs of the more highly skilled workers could be broken down into more
manageable tasks, then lower-skilled workers could more easily be brought in to replace various
components of a higher-skilled worker's job. Factory management hoped that, by instituting
these kinds of changes as a result of scientific time-and-motion studies, there could be greatly
improved efficiency and lower costs, and therefore much greater profits, in the factories.

Listen to the passage. On a piece of paper, take notes on the main points of the listening passage. m

MNow answer the following question:

How do the ideas in the listening passage cast doubt on the ideas in the
reading passage?

Preparation Time: 1 minute
Response Time: 20 minutes

- Turn to pages 128-134 to assess the skills used in the te._ﬁt,_ -:' SR
score the test using the Writing Scoring Criteria, and record your results.
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WRITING MINI-TEST 4

TOEFL Writing

‘ Section Directions

This section tests your ability to communicate in writing in an academic environment. There is one
writing task.

In this writing task, you will answer a question using your own background knowledge.

Independent Writing Directions

In this task, you will write an essay that states, explains, and supports your opinion about an issue.
You have 30 minutes to plan, write, and revise your essay.

A successful essay will usually be at least 300 words. Try to show that you can write well by
developing your ideas, organizing your essay, and using language accurately to express your ideas.
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Read the question. On a piece of paper, take notes on the main points of a response. Then write your
response., '

Some people prefer to take a position in a company and work for
the company. Other people think it is better to go into business for
themselves. Which do you think is better? Give reasons and examples

to support your response.

| Response Time: 30 minutes |
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WRITING MINI-TEST 5

TOEFL Writang

Section Directions

This section tests your ability to communicate in writing in an academic environment. There is one
writing task.

In this writing task, you will read a passage and listen to a lecture. Then you will answer a question
using information from the passage and the lecture.

Integrated Writing Directions

For this task, you will read a passage about an academic topic. You have 3 minutes to read the
passage, and then the passage will disappear. Then you will hear a lecture about the same topic.
You can take notes while you read and listen.

You will then write an answer to a question about the relationship between the reading passage and
the lecture. Try to use information from the passage and the lecture to answer the question. You will
not be asked for your personal opinion. You can see the reading passage again when you are ready
to write. You can use your notes to help you. You have 20 minutes to write your response.

A successful answer will usually be around 150 to 225 words. Try to show that you can write well
and give complete, accurate information.

Mow you will read the passage. Remember that you can see it again when you write your response.
As soon as the reading time ends, the lecture will begin.
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Read the passage. On a piece of paper, take notes on the main points of the reading passage.
f_Heading Time: 3 minutes ]

Joseph Heller's Catch-22 (1961) is one of the most acclaimed novels of the twentieth
century. It is a black comedy about life in the military during World War Il. It features bombardier
John Yossarian, who is trying to survive the military's inexhaustible supply of bureaucracy and
who is frantically trying to do anything to avoid killing and being killed. Heller was able to use his
own experiences in the Air Force during World War Il to create this character and the novel.

Even though Catch-22 eventually became known as a great novel, it was not originally
considered one. When it was first published in 1961, the reviews were tepid and the sales were
lackluster. It was not well received at this point at least in part because it presented such a
cowardly protagonist at a time when World War Il veterans were being lauded for their selfless
courage.

Within a few years of the release of the book, as an unpopular war in Southeast Asia was
heating up, Heller's Catch-22 found a new audience eager to enjoy the exploits of Heller's war-
averse protagonist. It was within the framework of this era that Catch-22 was newly discovered,
newly examined, and newly credited as one of the century’s best novels.

Listen to the passage. On a piece of paper, take notes on the main points of the listening passage. m

Now answer the following question:

How does the information in the listening passage add to the ideas
presented in the reading passage?

Preparation Time: 1 minute
Response Time: 20 minutes

the test using the Writing Scoring Criteria, and record your results.
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WRITING MINI-TEST 6

TOEFL Whiting

Section Directions

This section tests your ability to communicate in writing in an academic environment. There is one
writing task.

In this writing task, you will answer a question using your own background knowledge.

Independent Writing Directions

In this task, you will write an essay that states, explains, and supports your opinion about an issue.
You have 30 minutes to plan, write, and revise your essay.

A successful essay will usually be at least 300 words. Try to show that you can write well by
developing your ideas, organizing your essay, and using language accurately to express your ideas.
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Read the question. On a piece of paper, take notes on the main points of a response. Then write your
response.

Traveling to a different country can be both exciting and frustrating at
the same time. What are the most important pieces of advice that you
would give visitors coming to your country? Give reasons and details to
support your response.

|_Response Time: 30 minutes |
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WRITING MINI-TEST 7

Section Directions

This section tests your ability to communicate in writing in an academic environment. There is one
writing task.

In this writing task, you will read a passage and listen to a lecture. Then you will answer a question
using information from the passage and the lecture.

Integrated Writing Directions

For this task, you will read a passage about an academic topic. You have 3 minutes to read the
passage, and then the passage will disappear. Then you will hear a lecture about the same topic.
You can take notes while you read and listen.

You will then write an answer to a question about the relationship between the reading passage and
the lecture. Try to use information from the passage and the lecture to answer the question. You will
not be asked for your personal opinion. You can see the reading passage again when you are ready
to write. You can use your notes to help you. You have 20 minutes to write your response.

A successful answer will usually be around 150 to 225 words. Try to show that you can write well
and give complete, accurate information.

Now you will read the passage. Remember that you can see it again when you write your response.
As soon as the reading time ends, the lecture will begin.
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Read the passage. On a piece of paper, take notes on the main points of the reading passage.

| Reading Time: 3 minutes |

In simple terms, a supernova is a star that explodes. During a supernova, a star brightens
considerably over a period of about a week and then starts to fade slowly, over a period of a
few months or a year or two before it disappears completely.

One kind of supernova is called a Type | supernova. This kind of supernova occurs in a
double star system in which one of the stars has become a white dwarf. A double star system,
or a binary star, is a pair of stars that are held together by the force of gravity and orbit around
each other; a white dwarf is a formerly medium-sized star in the last stages of its life, a star that
has run out of fuel and has collapsed into a small, dense star that is smaller than our planet.

A Type | supernova occurs only in this very specific situation, when a white dwarf is part of a
double star system.

A Type | supernova oceurs in a double star system in a situation when a white star’s
companion star has grown too big. The companion star is always growing, and the white
dwarf's companion star will continue to grow in size until its proximity to the white dwarf causes
its growth to halt. When the companion star can grow no further, material from the companion
star flows from the companion star to the white dwarf. When the white dwarf reaches a certain
critical mass, a mass equal to approximately 1.4 times the mass of the Sun, the white dwarf
explodes catastrophically in a supernova event.

Only two Type | supernovae have been visible to the naked eye in recorded history, one in
1572 and the other in 1604. Since then, numerous other Type | supernovae have been observed
using the telescope, which was invented by Gallileo in 1610.

Listen to the passage. On a piece of paper, take notes on the main points of the listening passage. m

Now answer the following question:

How does the information in the reading passage contrast with the
information in the listening passage?

Preparation Time: 1 minute
Response Time: 20 minutes

: - Turn to pages 128-134 to assess the skills used in the test,
~ score the test using the Writing Scoring Criteria, and mordym:r results.

WRITING MINI-TEST 7 67



68

WRITING MINI-TEST 8

TOEFL Weiting

Section Directions

This section tests your ability to communicate in writing in an academic environment. There is one
writing task.

In this writing task, you will answer a question using your own background knowledge.

Independent Writing Directions

In this task, you will write an essay that states, explains, and supports your opinion about an issue.
You have 30 minutes to plan, write, and revise your essay.

A successful essay will usually be at least 300 words. Try to show that you can write well by
developing your ideas, organizing your essay, and using language accurately to express your ideas.

WRITING MINI-TEST 8




Read the question. On a piece of paper, take notes on the main points of a response. Then write your
response.

Do you agree or disagree with the following statement?
I think there is too much violence in movies.
Give specific reasons and examples to support your response.
| Response Time: 30 minutes |
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WRITING COMPLETE TEST T

TOEFL Writing

Section Directions \

This section tests your ability to communicate in writing in an academic environment. There are two
writing tasks.

In the first writing task, you will read a passage and listen to a lecture. Then you will answer a
question using information from the passage and the lecture. In the second task, you will answer a
question using your own background knowledge.

Integrated Writing Directions

For thig task, you will read a passage about an academic topic. You have 3 minutes to read the
passage, and then the passage will disappear. Then you will hear a lecture about the same topic.
You can take notes while you read and listen.

You will then write an answer to a question about the relationship between the reading passage and
the lecture. Try to use information from the passage and the lecture to answer the question. You will
not be asked for your personal opinion. You can see the reading passage again when you are ready
to write. You can use your notes to help you. You have 20 minutes to write your response.

A successful answer will usually be around 150 to 225 words. Try to show that you can write well
and give complete, accurate information.

Remember that you can see the passage again when you write your response. As soon as the
reading time ends, the lecture will begin.
Independent Writing Directions

In this task, you will write an essay that states, explains, and supports your opinion about an issue.
You have 30 minutes to plan, write, and revise your essay.

A successful essay will usually be at least 300 words. Try to show that you can write well by
developing your ideas, organizing your essay, and using language accurately to express your ideas.
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Question 1

Read the passage. On a piece of paper, take notes on the main points of the reading passage.

| Reading Time: 3 minutes |

Originally named after the Roman goddess of love, the planet Venus also used to be known
as the Morning Star and the Evening Star because it shines so brightly that it is visible on Earth
even when the Sun is only partially visible in the morning and the evening.

Why does Venus shine so brightly? One reason is certainly because Venus is so close to
Earth; it is, in fact, the closest planet to Earth. However, its proximity to Earth is not the only
reason that Venus appears to shine so brightly. Another reason that Venus shines so brightly is
that it is covered in thick white clouds that reflect sunlight off of them.

For quite some time, all that we have been able to see of Venus is the thick clouds that
surround it, and little else was known of the planet itself. Dozens of space probes were sent to
Venus in the last part of the twentieth century, and most of them were destroyed before they
were able to send back information about Venus's surface. One probe, however, did manage to
transmit some messages before it, too, failed.

From this one partially successful probe, numerous amazing facts about Venus have been
learned. The thick clouds that cover Venus, for example, are made of sulfuric acid rather than
oxygen, and these thick clouds never part to let any sunshine in at all. Most amazingly, the
temperature on Venus is extremely hot, somewhere around 900 degrees Fahrenheit.

Listen to the passage. On a piece of paper, take notes on the main points of the listening passage. m

MNow answer the following question:

How does the information in the listening passage add to the
information presented in the reading passage?

Preparation Time: 1 minute
Response Time: 20 minutes
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Question 2

Read the question. On a piece of paper, take notes on the main points of a response. Then write your
response.

Many families have important traditions that family members share.
What is one of your family's important traditions? Use specific reasons
and details to support your response.,

| Response Time: 30 minutes |
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WRITING COMPLETE TEST 2

Section Directions

This section tests your ability to communicate in writing in an academic environment. There are two
writing tasks.

In the first writing task, you will read a passage and listen to a lecture. Then you will answer a
question using information from the passage and the lecture. In the second task, you will answer a
question using your own background knowledge.

Integrated Writing Directions

For this task, you will read a passage about an academic topic. You have 3 minutes to read the
passage, and then the passage will disappear. Then you will hear a lecture about the same topic.
You can take notes while you read and listen.

You will then write an answer to a question about the relationship between the reading passage and
the lecture. Try to use information from the passage and the lecture to answer the question. You will
not be asked for your personal opinion. You can see the reading passage again when you are ready
to write. You can use your notes to help you. You have 20 minutes to write your response.

A successful answer will usually be around 150 to 225 words. Try to show that you can write well
and give complete, accurate information.

Remember that you can see the passage again when you write your response. As soon as the
reading time ends, the lecture will begin.
Independent Writing Directions

In this task, you will write an essay that states, explains, and supports your opinion about an issue.
You have 30 minutes to plan, write, and revise your essay.

A successful essay will usually be at least 300 words. Try to show that you can write well by
developing your ideas, organizing your essay, and using language accurately to express your ideas.

WRITING COMPLETE TEST 2
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Question 1

Read the passage. On a piece of paper, take notes on the main points of the reading passage.

| Reading Time: 3 minutes |

Hamilton School District had a serious problem in that an unacceptably high number of
students were dropping out before graduating from high school. The district had come to the
conclusion that much of the problem of a high drop-out rate was due to widespread social
promotion. Social promotion occurs when students who have not mastered required material
at a particular level are still promoted to the next level. The district came up with a solution
intended to combat the problem of social promotion, thereby also dealing with the high drop-out
rate. The solution the school district came up with was to test students at the end of the school
year to determine if they were ready to move on to the next grade level. It was decided that it
was infeasible to test all students at the end of each school year. Instead, it was decided that
a more feasible solution was to test all students only at the end of the sixth grade to determine
whether or not they were ready for junior high school.

The district had high hopes for the program. One outcome that it expected from the
program was that social promotion would end. The fact that students had to be tested at
the end of the sixth grade would show teachers that there was no point in socially promoting
unprepared students in the early grades. Another outcome that the district expected was that
more students would be better prepared in junior high school and high school. After all, if
students had to pass a test to mowve from sixth grade into junior high school, then they would
have to be prepared. A final expected outcome was that more students would graduate from
high school. If students were better prepared for junior high school and high schoaol, then it
seemed natural that more students would graduate.

Listen to the passage. On a piece of paper, take notes on the main points of the listening passage. m

Mow answer the following question:

How do the ideas in the listening passage challenge the ideas in the
reading passage?

Preparation Time: 1 minute
Response Time: 20 minutes
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Question 2

Read the question. On a piece of paper, take notes on the main points of a response. Then write your
response.

What are the characteristics of a good leader? Give reasons and
examples to support your response.

| Response Time: 30 minutes |
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APPENDIX A

COHESION

It is important when you are producing material on the TOEFL iBT that you use a variety of
methods of creating cohesion.! You should be sure that you know how to use repeated and
rephrased key ideas, pronouns and determiners, and transition expressions to create cohe-
sion.

Appendix A1: USE REPEATED AND REPHRASED KEY IDEAS

One way to make your written and spoken English more cohesive is to use repeated and
rephrased key ideas. Look at the following example of repeated and rephrased key ideas used
for cohesion.

Example

I think that the most important characteristic in a friend is
honesty. If someone is a friend, then he or she must be honest.

I can trust someone only if he or she is truthful. If a friend of
mine does not tell me the truth, then he or she can no longer be
considered a friend.

In this example, the key idea honesty is repeated as honest and rephrased as truthful and truth
to make the passage cohesive.

The following chart outlines the key information that you should remember about using
repeated key ideas to make your written and spoken English more cohesive.

__ USINGREPEATED AND REPHRASED KEY IDEAS FORCOHESION
; 1{ ttrs lmportantm rmim;ﬁ'wr wrmn md spukm Englirh ,__Ma& pqmtﬂe,':__

! Cohesion is a characteristic of language in which ideas flow or attach together smoothly.
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APPENDIX EXERCISE Al: Fill in the blanks in each pair of sentences with one of the words
from the box above the pairs of sentences to make the sentences cohesive. You should use
each answer one time only.

chance | competitor | energy | outcome | pleases | shocked | speaks

1. Tam happy you have the opportunity to go there. It me that you
have been given such a
2. She is quite a dynamic speaker. She always with a great amount of
3. The results of the competition were entirely unexpected. The was
by the

acts | brief | determined | positive | problems | remarks | resolved

4. The lawyer made a short statement. His were quite

5. The problems are not insurmountable. The can be

6. If you look at his actions in a negative way, you might say that he is stubborn.

Conversely, if you look at the way he ina way,
you might say that he is

answers | complex | eventually | explanation | finish | indicated | succinct

7. She said that she would get it done sometime. She that she would
it

8. I do not want you to ramble on and on in your responses. Your
should be

9. You have explained this in an overly simplistic way. You really need a more

animated | appreciates | concept | discussions | episode | involved | novel | reasons

10. Your idea is quite innovative, It is a

11. This professor seems to welcome lively debate. He

12. Can you explain why you took part in this incident? Can you give me your
for being in this ?
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Appendix A2: USE PRONOUNS AND DETERMINERS

Another way to make your written and spoken English more cohesive is to use pronouns? and
determiners® to refer back to previous ideas. Some pronouns and determiners that can be
used for cohesion are listed in the following table.

Look at the following example showing pronouns and determiners used for cohesion.

Example

A certain student worked very hard on a project. He did all of the
work on it by himself, and his professor was very pleased with this
work.

In this example, the pronoun He refers to the noun student, the pronoun it refers to the noun
project, the pronoun himself refers to the noun student, the determiner his refers to the noun
student, and the determiner this refers to the noun work. These pronouns and determiners
help to make the passage cohesive.

The following chart outlines the key information that you should remember about using
pronouns and determiners to make your written and spoken English more cohesive.

2 Pronouns are words that take the place of nouns.
3 Determiners are words that accompany nouns to identify the nouns.
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APPENDIX EXERCISE A2: Fill in each blank with one of the pronouns or determiners from
the box above the passage to make the passage cohesive. You should use each answer one time
only.

her | herself | she | them | this | this

1. A researcher has been conducting a study on the causes of a certain disease. She has

been conducting study by . Up to now,

has determined several possible causes of the disease and has decided to focus on the
most promising of . Though research has not yet yielded a
conclusive result, the researcher hopes will happen soon.

it | mine | our | our | ourselves | ourselves | this | we | your

2. You and I have work cut out for . You have to finish
part of the project, and I have to finish . Then when

we have each finished own parts of the project, can
get together to finish . We have to take it upon to get

project done.

their | them | themselves | themselves | these | they | they

3. Some students have a huge assignment to complete by Friday. However,

students have procrastinated for quite some time, and now are in a

bit of a fix, so only hope of finishing the assignment on time is for

to stay up all night for the next two nights to get it done. The students
have gotten into this situation, and now will have to work
very hard to get out of it.

he | he | he | him | himself | his | his | it | this

4. A particular student is regretting that he signed up for a particular course. Unfortunately,

signed up for course because thought
that could be quite interesting. It did not take long for to
figure out that reasoning had been rather faulty. He told
that needed to be more careful in decision-making in the

future,
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Appendix A3: USE TRANSITION EXPRESSIONS

A third way to make your written and spoken English more cohesive is to use transition
expressions to show how ideas are related. Some transition expressions that can be used for

cohesion are listed in the following table.

mwmnissmus S

AR e

Memmﬁ; S

Exan:isnﬂH R

'hsummary

in fact
..'ndeed

;': rewltfultows
e -_--rew}tfﬂlluws

nconduson |

resu.ltt falluws

s emmplﬁefalinws:'

: cmdusiun foﬂnws' i
| <oncusion fllows

2 emphasisfollm
Z.g_ri-up_[-la'sisf'fullm g

A Mﬂ*mhﬂ‘ﬂd

s -:madd‘rﬁm
& f-mﬂhermre

| interestingly

1 uppﬁsrte mfmmﬁun fﬂlﬂwﬁ
~ opposite information follows _:
| unexpected information follows
ol une:q:ecbedinfonmtmnfdlnwsj
A 6 oppostte or unexpected "

-'mnremfamatlmmim :
g ¢ mnremfunnaﬂunfulhm

~ information follows

-something unexpected follows

something unexpected follows

Look at the following example showing transition expressions used for cohesion.

Example

A group of students really wanted a certain program to be added
to the university curriculum. The students presented their request
to the university; in addition, they got hundreds of signatures on a
petition. Nonetheless, their request was denied.

In this example, the transitions in addition and Nonetheless are used to make the passage

cohesive.

The following chart outlines the key information that you should remember about using
transition expressions to make your written and spoken English more cohesive.

usm&mmsrmu EXPRESSIONS l-'on COHESION

Akt is lmpurtmt to make ywrwﬁuen and spoken Engilsh as mhesiwas pussibla

2 One way ta make ) your written and spoken English rrmra cﬂhesiw.i is tn use - :
~ transition e:mmsmnstn show how ideas are related,

3 Transition expressions are not the only way to make }uur wntten and spoken
~ English cohesive. You shuuld use a vamty of ways to mahe }rm;n' Englls‘h 2
cohesive. gl
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APPENDIX EXERCISE A3: Fill in each blank with one of the transition expressions from
the box above the passage to make the passage cohesive. You should use each answer one time

only.

For instance

Fortunately

Furthermore

However | In fact

1. I certainly thought he would do a good job.

2. There are many ways to make a good impression on your boss.

way is to come to work on time.

3. You should always show up for work on time.

leave work early.

, he failed miserably.

, one

, you should never

4. I can argue that you need to spend more time on this job. . you
should spend several hours on it.

5. He tried recently to get that job. , that job is now his.

ih contrast | in summary | moreover | nonetheless | therefore

6. Freshmen are taking the introductory course; juniors, , are taking the

advanced course.

7. Freshmen have already studied biology;

introductory biology course.

8. A certain course is required for freshmen; all freshmen,
the course.

9. Freshmen must take three lecture courses;

laboratory course.

, they must still take the

, must take

, they must take one

10. Juniors must take three lecture courses and three laboratory courses:

, they will be very busy.

as a result

for example

in conclusion

on the other hand

surprisingly

11. One student studied really hard for the exam:
12. A few students did quite well on the exam; the rest,

13. There were a few high grades on the exam. One student,

correct.

14. Some students did not prepare for the exam;

, she failed the exam.

, did quite poorly.

, had 99%

, they did not do so well.

15. The students who studied hard did well on the exam, and those who did not study

hard did poorly;

preparation.

, one can say that the exam grades depended on
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consequently | in addition | indeed | interestingly | nevertheless

16.

17.

18.

19.

20.

Tickets are required for the concert;
concert must purchase a ticket.

, anyone who wants to go to the

A sonata will be performed at the concert; , a concerto will be
performed.
One students does not like classical music; , her friends have talked

her into going.

There will be a guest performer at the concert; , the guest performer
is someone quite famous.
The audience truly appreciated the performance; , the audience

thought the performance was wonderful.

APPENDIX REVIEW EXERCISE (A1-A3): Put parentheses around the cohesive devices in
the following passages. Label each as (A) a repeated or rephrased key idea, (B) a pronoun or
determiner, or (C) a transition expression.

1.

The young man gave an explanation for his unusual behavior. (It) was that (he) had been

afraid. (His) (fear) had caused him to (act) this way.

. The board has indicated that it is now in accord on the key point of the bill. However,

agreement on this main point was not easy for the board to reach.

. The professor discussed several important concepts in the lecture. The focus of her

lecture was the development of these concepts.

. One member of the group was opposed to the plan. He objected vociferously.

MNonetheless, the plan was implemented immediately.

. Assignments must be turned in on time. Absolutely no late assignments will be accepted.

In fact, any assignment that is not submitted on time will receive a grade of zero.

. An account of the incident appeared in the newspaper. Unfortunately, many of the details

in this account were not accurate. The newspaper needs to print a retraction to correct

these inaccuracies.

. You must decide whether to write a thesis or to take a comprehensive exam, and you

must make this decision yourself. Choosing between a thesis and a comprehensive exam

is a major decision.
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8.

10.

Even in the beginning, all the members of the group worked very hard on the project.
Indeed, from the outset, a huge amount of effort was invested in the project. Not
surprisingly, their effort was not wasted; they were rewarded with a high grade on the

project.

. The professor gave an assignment in class today. However, the students are confused

about what the assignment actually is. The professor spoke for quite some time about
the assignment, but he said a number of contradictory things. These contradictory things

are what caused the students to be confused.

A number of major corporations are sending representatives to campus this week to
interview students who are seeking jobs in these corporations. Any students wishing

to have interviews should sign up in the campus placement office. The corporate
representatives will be on campus for only a short time, and the number of interviews is

limited. Thus, it is important to sign up for interviews immediately.

APPENDIX A
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APPENDIX B

SENTENCE STRUCTURE

It is important when you are producing material on the TOEFL iBT that you use a variety of
correct sentence structures. You should be sure that you know how to use simple sentences,
compound sentences, and complex sentences.

Appendix B1: USE CORRECT SIMPLE SENTENCES

A simple sentence is a sentence that has only one clause.* Two types of sentence structure
errors are common in sentences with only one clause: (1) the clause can be missing a subject
or a verb, and (2) the clause can be introduced by a subordinate adverb clause connector.

The first type of incorrect simple sentence is a sentence that is missing a subject or a verb.
(Note that an asterisk is used to indicate that a sentence contains an error.)

Generally, is important to fill out the form completely.*
VERB
The ideas for the construction of the project.*
SUBJECT

The first sentence is incorrect because it has the verb is but is missing a subject. The second
sentence is incorrect because it has a subject ideas but is missing a verb.

Another type of incorrect simple sentence is one that includes a subordinate adverb clause
connector in front of the subject and the verb. The following chart lists common subordinate
adverb clause connectors.

i SUBDRDIHATE A[WEHB CLAUSE CONHECTOHS &
- CAUSE | CONDITION conmsr mmuan | pLA
as e : “because | m.i:;a'se-' | even ma:}ugh
':__aslnngas untiiﬁ | inasmuchas | pa’oﬂd’ed' | though
_'.assqunﬁs “when | nowthat | providing | while |
before  whenever | since | unless | whems
bythetime whie | [wheer |

Look at the following examples of incomplete sentences.

Because the manager of the company instructed me to do it.*
SUBJECT VERB

Even though the contest was run in an unfair manner.*
SUBJECT VERE

The first sentence is incorrect because the subordinate adverb clause connector Because is in
front of the subject manager and the verb instructed. The second sentence is incorrect because

4 A clause is a group of words that has both a subject and a verb.
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the subordinate adverb clause connector Even though is in front of the subject contest and the
verb was run.

The following chart outlines the key information that you should remember about using
correct simple sentences.

1. Asi plemptghqersa.sema;;ewa_hmﬁj"f'
ﬁ%lmpiemmmunﬁmmasghm a:
introdmﬁdbyambofﬂ

APPENDIX EXERCISE B1: Underline the subjects once and the verbs twice. Put parenthe-
ses around the subordinate clause connectors. Then indicate if the sentences are correct (C)
or incorrect (I).

—— 1. The obvious reasons for the selection of the candidate.

When everyone in the room decided to leave.

I found the ideas rather unsettling.

Often discusses the advantages of the situation.

A preference for movies with lots of action.

Fortunately, the piece of paper with the crucial information was found.
As soon as the article appears in the newspaper.

Definitely is not proper to make that suggestion.

© % N o U A W N

. His agreement with me about the important issues.

—
=

. It happened that way.

. As no one else in the world would have made the same decision.

—
B =

. Without any hesitation made a decision not to return.

o
]

. An agreement as to the amount to be paid has been reached.

—
£

. A poem written on a piece of faded parchment.

Ln

. Now that you have told me about your childhood.

—
(=2

. We forgot.

—
=]

. To take the medicine at the right time to be the most effective.

’_

. If you think about the problem just a little more.

—
w

Unfortunately, the manager already made the decision.

b
=

. Even though you gave me a gift for my birthday.
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Appendix B2: USE CORRECT COMPOUND SENTENCES

A compound sentence is a sentence that has more than one main clause.’ The main clauses in
a compound sentence can be connected correctly with a coordinate conjunction (and, but, or,
so, vet) and a comma (,) or with a semi-colon (;). Look at the following examples.

Jack studies hard. He gets high grades.
Jack studies hard, so he gets high grades.
Jack studies hard; he gets high grades.

In the first example, the two main clauses Jack studies hard and He gets high grades are not
combined into a compound sentence. In the second example, the two main clauses are com-
bined into a compound sentence with the coordinate conjunction so and a comma. In the
third example, the same two main clauses are combined into a compound sentence wlth a
semi-colon.

It is possible to use adverb transitions in compound sentences. (See Appendix A3 for a list
of transition expressions.) It is important to note that adverb transitions are not conjunctions,
so either a semi-colon or a coordinate conjunction with a comma is needed.

Look at the following examples of sentences with adverb transitions.

Jack studies hard. As a result, he gets high grades.
Jack studies hard, and, as a result, he gets high grades.
Jack studies hard; as a result, he gets high grades.

In the first example, the two main clauses Jack studies hard and he gets high grades are not
combined into a compound sentence even though the adverb transition As a result is used. In
the second example, the two main clauses are combined into a compound sentence with the
coordinate conjunction and and a comma; the adverb transition as a result is included after
the coordinate conjunction. In the third example, the same two main clauses are combined
into a compound sentence with a semi-colon, and the adverb transition is set off from the
second main clause with a comma.

The following chart outlines the key information that you should remember about using
correct compound sentences.

ﬂn'm=mﬁﬁmahbewadinﬁ. 0 m t
ahdammlﬁais sﬂlfhﬁeded

5 A main clause is an independent clause that has both a subject and a verb and is not
introduced by a subordinate clause connector.
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APPENDIX EXERCISE B2: Underline the subjects once and the verbs twice in the main
clauses. Put parentheses around the punctuation, transitions, and connectors that join the
main clauses. Then indicate if the sentences are correct (C) or incorrect (I).

L.

Ln

10.
11.
12.
13.
14.

15.
16.
17.
18.

19,
20,

The matter was really important(,) I could to decide too quickly.

2. The children broke the rules, but their parents did not find out.
3.
4

She expected to graduate in the spring, however she did not graduate until fall.

- My family moved a lot during my youth; as a result, I always had to make new

friends.
I made a firm promise to my friend and I vowed to keep it.
Sam did not sign in before work, so he signed in afterwards.

The students waited in a long line to register. Finally, they got to the front of the

line.

His parents advised him to think about it some more he did not take their advice.

- My first job in the company was as a part-time worker: later I was given a full-time

job.

Tom really wanted to be successful, yet he did not know how to accomplish this.
We must return the books to the library today, otherwise we will have to pay a fine.
She always tries not to get too angry. However, she sometimes loses her temper.
Therefore she has gotten a job, she can pay all of her bills.

She had the surgery recommended by her doctor: as a result, she is doing better

now.
They left the money in a savings account, it began to collect some interest.
I'wanted to get a high-paying job last summer- unfortunately, this was impossible.
I will have to study harder, or I will not be able to get a scholarship.

An accident happened at the corner, afterwards, the police came and wrote a
report.

The plan has a number of advantages it also has a number of disadvantages.

The directions must be followed exactly; otherwise, the outcome will be very bad.
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Appendix B3: USE CORRECT COMPLEX SENTENCES

A complex sentence is a sentence with one main clause and at least one subordinate clause.®
Noun, adjective, and adverb clauses are all types of subordinate clauses. Each of the following
sentences is a complex sentence because it contains a subordinate clause.

I cannot believe (what he did).
NOUN CLAUSE

The runner (who finishes first) wins the trophy.
ADJECTIVE CLAUSE

I will return to the job {when I am able).
ADVERE CLAUSE

The first complex sentence contains the subordinate noun clause what he did. The second
complex sentence contains the subordinate adjective clause who finishes first. The final com-
plex sentence contains the subordinate adverb clause when I am able.

A variety of errors with complex structures can occur in student writing, but two errors that
occur with great frequency are (1) repeated subjects after adjective clauses, and (2) repeated
subjects after noun clauses as subjects. To understand these two problems, you must recognize
adjective and noun clauses. The following chart lists connectors that introduce adjective and
noun clauses.

Look at the following examples of errors with adjective and noun clauses.

A good friend (who lives down the street) she* did me a favor.
SUBJECT SUBJECT VERB

(What my advisor told me yesterday) it* was very helpful.
NOUN CLAUSE SUBJECT SUBJECT VERB

The first sentence is incorrect because it contains an extra subject. The correct subject friend
comes before the adjective clause who lives down the street, and an extra subject she comes
after the adjective clause. To correct this sentence, you should omit the extra subject she. The
second sentence is also incorrect because it contains an extra subject. What my advisor told me
yesterday is a noun clause subject, and this noun clause subject is followed by the extra subject
it. To correct this sentence, you should omit the extra subject it.

& A subordinate clause is a dependent clause that has both a subject and a verb and is
introduced by a subordinate clause connector.
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The following chart outlines the key information that you should remember about using
correct complex sentences.

APPENDIX EXERCISE B3: Underline the subjects once and the verbs twice in the main
clauses. Put parentheses around the subordinate noun and adjective clauses. Then indicate if
the sentences are correct (C) or incorrect (I).

— 1. The reason (that) he took the money it was to pay the bills.

Why the man did something so terrible will never be known.

The ticket that I need to get onto the plane was not included in the packet.
What the lifeguard did it was quite heroic.

The day when I found out the news it was a good day.

The teacher whose advice I remember to this day was my sixth grade teacher.
Where we went on vacation it was such a gorgeous place.

That he really said those words it could not be refuted.

© ® N e U oA W N

The man who helped me the most in my life he was my high school coach.

S

How the paper got finished on time remains unclear to me.

=
i

. What caused the accident on the freeway it is still unknown.

—
b

. The plans that we made for our trip were not carefully thought out.

-y
[FE]

. The process by which the decisions were made it was very slow.

—
e

Whatever she gets is what she deserves.

[
un

. The employee who has the information that you need is out of the office.

-y
o

. What he wrote in the letter it could not be taken back.

L

. The officer who stopped me on the highway he gave me a ticket for speeding.

L

. How he could believe something that is so incredible is beyond me.

-
o

. The reason that I applied to the public school was that the tuition was lower.

L

. Why they said what they said to the man who tried to help them it was not clear.
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APPENDIX REVIEW EXERCISE (B1-B3): Correct the errors in the following passages.

1.

10.

I have two very personal reasons for coming to this conclusion. One of the reasons is
related to my family relationships, the other is related to my finances.

A decision has been reached but the decision has not yet been announced. We must wait
until four o'clock, that is when the decision will be announced.

What just happened this morning it was a complete shock to me. My math professor
announced in class this morning that the exam that was scheduled for next Friday

it would be given this morning. Unfortunately, I was not prepared for the exam this
morning because did not expect the exam to be given then.

. The department has announced that only two scholarships will be awarded and that

more than a hundred applications for the scholarships have already been received.
Nonetheless, I am still going to submit my application.

My family never really wanted to make so many moves, it had to do so. Because it was
necessary for my father’s career, so we moved almost every year.

I expect your papers to be very clearly organized; thus, you are required to turn in an
outline before you complete your papers. Your outline should be turned in within two
weeks; the final paper is not due for two months.

The university is considering implementing an increase in tuition for the coming year.
The students believe that tuition should not be raised, however, the students will most
likely not get what they want.

. The details of the report are confidential, they will not be made public. If want to find

out about the report, what you must do it is to file a petition to get hold of the report.

My dream house is one that would be in the mountains. It would be surrounded by trees
and it would have a view of a gorgeous lake. Moreover, the only noises that could be
heard they would be the sounds of birds singing.

You must develop your ideas thoroughly. If you make a statement, you should be sure
to support that statement. You may use many kinds of ideas to support a statement. For
example, you may use details, reasons, or examples.
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APPENDIX C

ERROR CORRECTION

It is important when you are producing material on the TOEFL iBT that your English be
grammatically correct. You should be sure that you know how to use subject/verb agreement,
parallel structure, comparatives and superlatives, verb forms, verb uses, passives, nouns, pro-
nouns, adjectives and adverbs, and articles correctly.

SUBJECT/VERB AGREEMENT

Subject/verb agreement is simple: if a subject is singular, then the verb that accompanies it
must be singular, and if a subject is plural, then the verb that accompanies it must be plural.

The student takes many exams.

The students take many exams.

In the first example, the singular subject student requires the singular verb takes. In the second
example, the plural subject students requires the plural verb take.

Although this might seem quite simple, there are some situations with subject/verb agree-
ment that can be confusing. You should be careful of subject/verb agreement (1) after preposi-
tional phrases, and (2) after expressions of quantity.

Appendix C1: MAKE VERBS AGREE AFTER PREPOSITIONAL PHRASES

Sometimes prepositional phrases can come between the subject and the verb. If the object of
the preposition is singular and the subject is plural, or if the object of the preposition is plural
and the subject is singular, there can be confusion in making the subject and verb agree. (Note
that an asterisk indicates that there is an error.)

The key (to the doors) are* in the drawer.
The keys (to the door) is* in the drawer.

In the first example, you might think that doors is the subject because it comes directly in front
of the verb are. However, doors is not the subject because it is the object of the preposition to.
The subject is key, so the verb should be is. In the second example, you might think that door
is the subject because it comes directly in front of the verb is. You should recognize in this
example that door is not the subject because it is the object of the preposition to. Because the
subject is keys, the verb should be are.

The following chart outlines the key information that you should understand about sub-
ject/verb agreement with prepositional phrases.

SUB.IECTNERB AGHEEMEHT wm-l anmm PHHASES

W‘I.'\enampoﬂtmminhraa&méshﬂwemtheﬁﬁhjﬁan&theﬁlb beﬁm‘eﬂm'thmwbagreesmﬂ! :
Ahesubect - ih ot S e
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APPENDIX EXERCISE C1: Each of the following sentences has one or more prepositional
phrases between the subject and the verb. Put parentheses around the prepositional phrases
between the subject and verb. Underline the subjects once and the verbs twice. Then indicate
if the sentences are correct (C) or incorrect (I).

_C 1. The forest rangers (in the eastern section) (of the park) have spotted a bear.

_1__ 2. The flowers (on the plum tree) (in the garden) has started to bloom.

(flowers . . . have started)
The cost of the books for all of his classes are quite high.
The reports prepared by the staff for the manager contain many graphs and charts.

The light from the candles on the end tables provide a soft glow to the room.

o v oW

The ideas suggested at the meeting of the council was well received by most

attendees.
— 7. The gemstones in the necklace worn by the actress were beautifully matched.
__ 8. The speech on a variety of topics of great importance to the citizens are being
broadcast this evening.
9. The new tires for the front of the car are being installed at this moment.
— 10. The exams scheduled for the last week of the semester is going to be

comprehensive exams.

Appendix C2: MAKE VERBS AGREE AFTER EXPRESSIONS OF QUANTITY

A particular agreement problem occurs when the subject is an expression of quantity, such as
all, most, or some, followed by the preposition of. In this situation, the subject (all, most, or
some) can be singular or plural, depending on what follows the preposition of.

All (of the book) was interesting.
All (of the books) were interesting.
All (of the information) was interesting.

In the first example, the subject All refers to the singular noun book. In the second example,
the subject All refers to the plural noun books, so the correct verb is the plural verb were. In
the third example, the subject All refers to the uncountable noun information, so the correct
verb is therefore the singular verb was.
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The following chart outlines the key information that you should understand about sub-
ject/verb agreement after expressions of quantity.
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| When an expresion of quantity is the subject, the verb agrees with he object.

APPENDIX EXERCISE C2: Each of the following sentences has a quantity expression as the
subject. Underline the subjects once and the verbs twice. Put parentheses around the objects
that the verbs agree with. Then indicate if the sentences are correct (C) or incorrect (I).

—L 1. All of his past (experience) has contributed to his present success.

—L_ 2. Most of the (dishes) served at the banquet was quite spicy.
(Most of the dishes served at the banquet were quite spicy.)

— 3. Some of the details of the plan requires clarification.

— 4. Half of the material needs to be completed this week.

All of the homes on this block of town was flooded during the storm.

Most of the children in the class has improved their reading scores tremendously.
Some of the money from the inheritance has to be used to pay taxes.

I bought a carton of eggs vesterday, but half of the eggs in the carton was broken.

© o N o @

For her health to improve, all of the medicine has to be taken on schedule.

——— 10. At the conference, most of the time allocated for speeches was actually devoted to

discussion.

PARALLEL STRUCTURE

In good English, an attempt should be made to make the language as even and balanced
as possible. This balance is called “parallel structure.” You can achieve parallel structure by
making the forms as similar as possible. The following is an example of a sentence that is not
parallel.

I like to sing and dancing.*

The problem in this sentence is not the expression fo sing, and the problem is not the word
dancing. The expression to sing is correct by itself, and the word dancing is correct by itself.
Both of the following sentences are correct.
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I like to sing.
I like dancing.

The problem in the incorrect example is that to sing and dancing are joined together in one
sentence with and. They are different forms where it is possible to have similar forms; the
example is therefore not parallel. It can be corrected in two different ways.

1 like to sing and to dance.

I like singing and dancing.

Two issues in parallel structure that you should be familiar with are (1) the use of paral-
lel structure with coordinate conjunctions, and (2) the use of parallel structure with paired
conjunctions.

Appendix C3: USE PARALLEL STRUCTURE WITH COORDINATE
CONJUNCTIONS

The job of coordinate conjunctions (and, but, or, yet) is to join together equal expressions. In
other words, what is on one side of these words must be parallel to what is on the other side.
These conjunctions can join nouns, or verbs, or adjectives, or phrases, or subordinate clauses;
they just must join together two of the same thing. Look at the following examples.

She is not a teacher buf a lawver.
He studied hard vet failed the exam.

My boss is sincere, friendly, and nice.

The papers are on my desk or in the drawer.

I am here because I have to be and because I want to be.

In the first example, the coordinate conjunction but joins two nouns, teacher and lawyer. In
the second example, the coordinate conjunction yet joins two verbs, studied and failed. In the
third example, the coordinate conjunction and joins three adjectives, sincere, friendly, and nice.
In the fourth example, the coordinate conjunction or joins two prepositional phrases, on my
desk and in the drawer. In the last example, the coordinate conjunction and joins two clauses,
because I have to be and because I want to be.

The following chart describes the use of parallel structures with coordinate conjunctions.
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APPENDIX EXERCISE C3: Each of the following sentences contains words or groups of
words that should be parallel. Put parentheses around the word that indicates that the sen-
tence should have parallel parts. Underline the parts that should be parallel. Then indicate if
the sentences are correct (C) or incorrect (I).

—L_ 1. The movie was really scary (but) was still quite pleasure.
(was still quite pleasurable)

He said that he was sorry (and) that he would make amends.

The leader spoke of the need for idealism, integrity, and dedicate.
The ball player was not very tall yet was quite athlete.
To contact me, you may call on the phone, write a letter, or send a fax.

The course is offered in the spring semester but not in the fall semester.

- A o i

For his job, he travels back and forth between Los Angeles and New York to pick
up packages and delivers them.

— 8. He can work on the report in the library or studies at home.

— 9. The news report described the pain, anger, resentment, frustration, and disbelief in

the aftermath of the accident.

— 10. She gave a well-rehearsed yet natural-sounding speech.

Appendix C4: USE PARALLEL STRUCTURE WITH PAIRED CONJUNCTIONS

The paired conjunctions both . . . and, either . . . or, neither . . . nor, and not only . . . but also
require parallel structures. Look at the following examples.

I know both where you went and what you did.
Either Mark or Sue has the book.

The tickets are neither in my pocket nor in my purse.

He not only works hard but also plays hard.

In the first example, the paired conjunction both . . . and is followed by parallel clauses,
where you went and what you did. In the second example, the paired conjunction Either . . .
or is followed by parallel nouns, Mark and Sue. In the third example, the paired conjunction
neither . . . nor is followed by parallel phrases, in my pocket and in my purse. In the last
example, the paired conjunction not only . . . but also is followed by parallel verb phrases,
works hard and plays hard.

APPENDIX C



96

The following chart describes the use of parallel structure with paired conjunctions.
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APPENDIX EXERCISE C4: Each of the following sentences contains words or groups of
words that should be parallel. Put parentheses around the word or words that indicate that the
sentence should have parallel parts. Underline the parts that should be parallel. Then indicate
if the sentences are correct (C) or incorrect (I).

L 1. He (not only) plays football (but also) baseball.
(plays baseball)

_C

. The children were (either) praised (or) scolded lor their behavior.

. There is food to eat both in the refrigerator and the freezer.

2
3
____ 4, Tt has been decided to do neither what you prefer or what I prefer.
5. She not only misplaced her textbook but also couldn't find her notebook.
]

. Either you can work on this committee or join a different one.
__ 7. She was both challenged by and frustrated with her job.
8. Neither the manager nor any members of the staff are staying late today.

— 9. You can either register for three courses or for four courses.

_____10. Both the children as well as the baby-sitter fell asleep.

COMPARATIVES AND SUPERLATIVES

A comparative (formed with -er or more) shows how two items relate to each other, while a
superlative (formed with -est or most) shows how one item relates to a group.

My history class is much harder than my science class.
My history class is much more interesting than my science class.

My history class is the hardest of all my classes.
My history class is the most interesting of all my classes.

In the first two examples, the comparatives harder and more interesting show how the history
class relates to the science class. In the last two examples, the superlatives the hardest and the
most interesting show how the history class relates to all of the classes.

Comparatives and superlatives are important in academic language. It is important for you
to know how to do the following: (1) form the comparative and superlative correctly, and (2)
use the comparative and superlative correctly.
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Appendix C5: FORM COMPARATIVES AND SUPERLATIVES CORRECTLY

The comparative is formed with either -er or more and than. In the comparative, -er is used
with shorter (one-syllable and some two-syllable) adjectives such as tall, and miore is used with
longer (some two-syllable and all three-or-more-syllable) adjectives such as beautiful.

Rich is taller than Ron.
Sally is more beautiful than Sharon.

The superlative is formed with the, either -est or most, and sometimes in, of, or a that-
clause. In the superlative, -est is used with shorter adjectives such as tall, and most is used with
longer adjectives such as beautiful.

Rich is the tallest man in the room.

Sally is the most beautiful of all the women in the room.

The spider by the window is the largest one that 1 have ever seen.
The fastest runner wins the race. (no in, of, or that)

The following chart outlines the possible forms of comparatives and superlatives.
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APPENDIX EXERCISE C5: Each of the following sentences contains a comparative or super-
lative. Put parentheses around the comparative or superlative. Then indicate if the sentences
are correct (C) or incorrect (I).

_ 1 1. This morning I heard (the unusualest) story in the news.
(the most unusual)

G This bicycle is (more expensive than) mine.

Today she became the angriest that I have ever seen her.

This classroom is the hotter than the one next door.

The weather today is much more cloudier today than it was yesterday.
This room houses the most ancient pieces of sculpture in the museum.

The seats on this airline are wider than those on the airline that I took last week.

The building where he works is the most tallest in town.
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. This restaurant has most efficient service of all the restaurants I have visited.

—
=

. This type of coffee is stronger and more flavorful than my regular coffee.
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Appendix C6: USE COMPARATIVES AND SUPERLATIVES CORRECTLY

The comparative and superlative have different uses, and it is important to understand these
differences. The comparative is used to describe two unequal things.

The math class is larger than the philosophy class.

Jean is more intelligent than Joan.

In the first example, the math class is being compared with the philosophy class, and they are
not equal. In the second example, Jean is being compared with Joan, and they are not equal.

The superlative is used when there are more than two items to compare and one of them
is outstanding in some way.

The math class is the largest in the school.

Jean is the most intelligent in the class.

In the first example, the math class is compared with all of the other classes in the school,
and the math class is larger than each of the other classes. In the second example, Jean is
compared with all of the other students in the class, and Jean is more intelligent than each of
the other students.

The following chart outlines the uses of comparatives and superlatives.

APPENDIX EXERCISE C6: Each of the following sentences contains a comparative or super-
lative. Put parentheses around the comparative or superlative. Then indicate if the sentences
are correct (C) or incorrect (I).

_C 1. We have (the friendliest) pets of all.

_ I 2. This set of problems is (the most difficult of) the last set was.
(more difficult than)

The grey cat has a nicest disposition than the black cat.

You missed the best party of the year last night.

Her car is the most fuel-efficient of most other cars.

The weather this year is the drier that it has been in a decade.
My boss is not the most understanding of bosses.

This is earlier that I have ever arrived at work.

L A I

The scores on the second exam were the highest of those on the first exam.

__ 10. Cathy is more reticent than the other students in the class to volunteer answers.
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APPENDIX REVIEW EXERCISE (C1-C6): Indicate if the following sentences are correct
(C) or incorrect (I).

© ®© N o

10.
11.
12.
13.

14.
15.

The new movie is not only deeply moving but also very well paced.

2. Some of the rooms were scheduled to be painted this week.
3.
4

Please drop these letters off at the most near post office.

. The man wrote and signed the check, presented it to the cashier, and leaving with

cash.

The noises coming from outside the house was frightening the family inside.
Today she has scheduled the more important interview of her career.

Your excuses are neither credible nor acceptable.

Half of your answers on the exam were less than adequate.

Hal is trying to behave in a more honorabler way than he has in the past.
After dinner, we can take a walk, play a game, or go bowling.

The stairs leading to the top floor of the building is blocked now.

This is a more ridiculous plan than you have ever made.

The politician claimed that he had neither asked for nor accepted any illegal

donations.
I believe that most of the reasons presented in the report was convincing.

The trip by train is longer but less expensive than the trip by plane.

VERB FORMS

You should be familiar with the following verb forms: the base form, the third-person singular
form, the past form, the past participle, and the present participle.

* THIRD-PERSON

You should be particularly aware of the following three problematic situations with verb
forms because they are the most common and the easiest to correct: (1) using the correct form
after have, (2) using the correct form after be, and (3) using the correct form after modals.

APPENDIX C
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Appendix C7: AFTER HAVE, USE THE PAST PARTICIPLE

The verb have in any of its forms (have, has, had, having) can be followed by another verb.
Whenever you use the verb have in any of its forms, you should be sure that a verb that follows
it is in the past participle form. '

They had walk* to school. (should be had walked)

We have see* the show. (should be have seen)

He has took* the test. (should be has raken)
Having ate*, he went to school. (should be Having eaten)
She should have did* the work. (should be should have done)

In addition, you should be sure that, if you have a subject and a past participle, you also have
a form of the verb have.

My friend sung* in the choin (should be sang or has sung)
He become* angry at his friend. (should be became or has become)
The boat sunk* in the ocean. (should be sank or has sunk)

The following chart outlines the use of verb forms after have.

APPENDIX EXERCISE C7: Each of the following sentences contains a verb formed with
have. Underline the verbs twice, and study the forms following have. Then indicate if the
sentences are correct (C) or incorrect (I).

_ 1 1. Her sisters have came to help plan the party.
fhave come)

—C 2. Ithought that I had told you everything.

The girl has wore the same dress to school each day this week.
High winds have blown the plane off course.

The computer cartridge has running out ﬁf ink.

Lightning had struck and had knocked the tree down.

Perhaps you have drew the wrong conclusion.

The professor has taught this course many times before.

w & N o AW

The surprised student had not knew that there was an exam that day.
— 10. All the family members have always gotten together to celebrate Thanksgiving.
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Appendix C8: AFTER BE, USE THE PRESENT PARTICIPLE OR THE PAST
PARTICIPLE

The verb be in any of its forms (am, is, are, was, were, be, been, being) can be followed by
another verb. This verb should be in the present participle or past participle form.

We are do* our homework. (should be are doing)
The homework was do* early. (should be was done).
Tom is take* the book. (should be is taking)

The following chart outlines the use of verb forms after be.
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APPENDIX EXERCISE C8: Each of the following sentences contains a verb formed with be.
Underline the verbs twice, and study the forms following be. Then indicate if the sentences are
correct (C) or incorrect (I).

—l_ 1. The new president will be inaugurate next week.
(will be inaugurated)

i i

The plans that were presented last week are unchanged.

The photograph was took without her permission.

She has been promoted because of her excellent work.
We are always arguing about what is happens in politics.
He should not have been smoke in the office, but he was.
The telephone was ringing constantly throughout the day.

All of the plants were froze because of the cold weather.

Lo - T L B

Everyone is wondering when the train will be departing.

—
=

The planes were take off and land right on schedule.

Appendix C9: AFTER WILL, WOULD, OR OTHER MODALS, USE THE BASE
FORM OF THE VERB

Modals such as will, would, shall, should, can, could, may, might, and must are helping verbs
that will be followed by a base form of the verb. Whenever you see a modal, you should be
sure that the verb that follows it is its base form.

The boat will leaving* at 3:00 p.m. (should be will leave)

The doctor may arrives® soon. (should be may arrive)

The students must taken* the exam. (should be must take)
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The following chart outlines the use of verb forms after modals.

APPENDIX EXERCISE C9: Each of the following sentences contains a verb formed with a
modal. Underline the verbs twice, and study the forms following the modals. Then indicate if
the sentences are correct (C) or incorrect (I).

_C 1. The professor cannot return the papers until tomorrow.

1 2. The tour guide may preferring to leave within an hour.
(may prefer)

The next step in the process will depends on the results of the medical tests.
He asked if you might be coming to the party.

The team members must to try a lot harder in the second half of the game.

& oA W

My friend told me that he could taken care of the problem.

— 7. When do you think the company might announce its decision?

—  B. The teaching assistant must not gave the students any more time for the test.
— 9. Many of the cars on the lot will going on sale this weekend.

___ 10. He was angry because his car would not start this morning.

VERB USES

Many different problems in using verb tenses are possible in English. Three of them occur
frequently, so you need to pay careful attention to them: (1) knowing when to use the past with
the present, (2) using had and have tenses correctly, and (3) using the correct tense with time
expressions.

Appendix C10: KNOW WHEN TO USE THE PAST WITH THE PRESENT

One common verb tense problem is the switch from the past tense to the present tense for
no particular reason. Often, when a sentence has both a past tense and a present tense, the
sentence is incorrect.

He fook the money when he wants* it.

This sentence says that he took the money (in the past) when he wants it (in the present). This
sentence does not make sense because it is impossible to do something in the past as a result
of wanting it in the present. This sentence can be corrected in several ways, depending on the
desired meaning.

He took the money when he wanted it.

He takes the money when he wants it.
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The first example means that ke rook the money (in the past) when he wanted it (in the past).
This meaning is logical, and the sentence is correct. The second example means that he takes
the money (habitually) when he wants it (habitually). This meaning is also logical, and the
second example is also correct.

It is necessary to point out, however, that it is possible for a logical sentence in English to
have both a present tense and a past tense.

I know that he ook the money yesterday.

The meaning of this sentence is logical: I know (right now, in the present) that he took the

money (yesterday, in the past). You can see from this example that it is possible for an English

sentence to have both a present tense and a past tense. When you see a sentence with both a

present tense and a past tense, you must think about whether the meaning is logical or not.
The following chart outlines the use of the past tense and the present tense.
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2. However, tis possible for a logical sentence to have both the past and the

3. Ifyou see the past and the present together, you must check the meaning to.
_ determine whether ornot the sentenceisfogical. .~~~

APPENDIX EXERCISE C10: Each of the following sentences has at least one verb in the
past and one verb in the present. Underline the verbs twice, and decide if the meanings are
logical. Then indicate if the sentences are correct (C) or incorrect (I).

—L_ 1. The audience members need to take their seats because the play was about to start.
(is)

Today’s newspaper has a story that describes what happened during the tragedy.
When he told her the truth, she is pleased with what she heard.

The teacher is well aware that the students did not understand the assignment.
I had problems in my last math course, but this one is going much better.

Every morning Rob leaves the house at the same time and took the bus to work.
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As the plane was landing, the passengers remain in their seats with their seat belts

fastened.
—— 8. The police are certain that the suspect committed the crime.

—— 9. On the way home from work, they filled the car up with gas and then heads to the

supermarket,

—— 10. People understand what happened, but they are unclear about why it occurred this

way.
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Appendix C11: USE HAVE AND HAD CORRECTLY

Two tenses that are often confused are the present perfect (have + past participle) and the
past perfect (had + past participle). These two tenses have completely different uses, and you
should understand how to differentiate them.

The present perfect (have + past participle) can refer to the period of time from the past
until the present.

Sue has lived in Los Angeles for ten years.

This sentence means that Sue has lived in Los Angeles for the ten years up to the present.
According to this sentence, Sue is still living in Los Angeles.

Because the present perfect can refer to a period of time from the past until the present, it
is not correct in a sentence that indicates past only.

At the start of the nineteenth century, Thomas Jefferson has become*
president of the United States.

In this example, the phrase at the start of the nineteenth century indicates that the action of
the verb was in the past only, but the verb indicates the period of time from the past until the
present. Since this is not logical, the sentence is not correct. The verb has become should be
changed to became.

The past perfect (had + past participle) refers to a period of time that started in the past and
ended in the past, before something else happened in the past.

Sue had lived in Los Angeles for ten years when she moved to San Diego.

This sentence means that Sue lived in Los Angeles for ten years in the past, before she moved
to San Diego. She no longer lives in Los Angeles.

Because the past perfect begins in the past and ends in the past, it is generally not correct
in the same sentence with the present tense.

Tom had finished the exam when the teacher collects* the papers.

This sentence indicates that Tom finished the exam (in the past), and that action ended in the
past at the same time that the teacher collects the papers (in the present). This sentence is not
logical, so the sentence is not correct.

The follow:~g chart outlines the uses of the present perfect and the past perfect.
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APPENDIX EXERCISE C11: Each of the following sentences contains had or have. Under-
line the verbs twice and decide if the meanings are logical. Then indicate if the sentences are
correct (C) or incorrect (I).

—C 1. Sheis very pleased that her son has graduated with honors,

—L_ 2. After the bell had rung, the students leave class quickly.
(left)

I have visited that museum each time that I traveled to the city.
The lawyer suddenly found out that he had made a big mistake.
Admissions are based on what you have done throughout your high school years.

When all the papers had been collected, the teacher dismisses the class.

N kW

The garden was not growing well because there had not been much rain for

months.
—— 8. She knows that you have always tried to be helpful.
—— 9. I'can tell you what I know about what has transpired during the investigation.

——— 10. We will be able to discuss the situation thoroughly after you have submitted your

report.

Appendix C12: USE THE CORRECT TENSE WITH TIME EXPRESSIONS

When a time expression is used in a sentence, it commonly indicates what tense is needed in
the sentence.

We moved to New York in 1998,
We had left there by 2002.

We have lived in San Francisco since 2004,

In the first example, the time expression in 1998 indicates that the verb should be in the
simple past (moved). In the second example, the time expression by 2002 indicates that the
verb should be in the past perfect (had left). In the third example, the time expression since
2004 indicates that the verb should be in the present perfect (have lived).

Some additional time expressions that clearly indicate the correct tense are ago, last, and
lately.

She got a job two years ago.
She started working last week.

She has worked very hard lately.
In the first example, the time expression two years ago indicates that the verb should be in the
simple past (gor). In the second example, the time expression last week indicates that the verb

should be in the simple past (started). In the third example, the time expression lately indicates
that the verb should be in the present perfect (has worked).
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The following chart lists time expressions that indicate the correct verb tense.

APPENDIX EXERCISE C12: Each of the following sentences contains a time expression. Put
parentheses around the time expressions, and underline the verbs twice. Then indicate if the
sentences are correct (C) or incorrect (I).

_L_ 1. (By 1995), Steve has decided to pursue a different career.
(had decided)

This university was established (in 1900), at the turn of the last century.

Since I last saw you, I got a job at the United Nations.

Mike has applied to law school a few months ago.

The organization elected new officers just last month.

We experienced problem after problem lately.

By the end of the meeting, all of the participants had re.ac:héd an agreement.
Sara has ﬁnalliv graduated from the university in June.

o o W g

I am living in the same neighborhood since I was a child.

‘_

. I'was glad that you called me because I tried to call you just a few minutes ago and

got a busy signal.

PASSIVE VERBS

In a passive sentence, the subject and object are reversed from where they are found in an
active sentence. A passive verb consists of a form of the verb be and a past participle, and by is
used in front of the object in a passive verb.

Thegrad:d th:. (active)
Thewu:re graded by the {passive)

The first example is an active statement, and the second example is a passive statement. The
subject from the active statement (teacher) has become the object following by in the passive
example; the object from the active example (papers) has become the subject in the passive
example. The verb in the passive example consists of a form of be (were) and a past participle
(graded).
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It should be noted that, in a passive sentence, by + object does not need to be included to
have a complete sentence.

The papers were graded by the teacher.
The papers were graded.

Each of these examples is a correct sentence. The first example is a passive statement that
includes by the teacher. The second example is a passive statement that does not include by.

You should pay attention to the passive in your English. You should pay attention to (1)
the form of the passive, and (2) the use of the passive.

Appendix C13: USE THE CORRECT FORM OF THE PASSIVE

One possible problem with the passive is an incorrect form of the passive. A correctly formed
passive will always have a form of be and a past participle. The following are examples of
common errors in the form of the passive.

The portrait was painting* by a famous artist.
The project will finished* by the group.

In the first example, the passive is formed incorrectly because the past participle painted
should be used rather than the present participle painting. In the second example, the verb be
has not been included, and some form of be is necessary for a passive verb. The verb in the
second example should be will be finished.

The following chart outlines the way to form the passive correctly.

APPENDIX EXERCISE C13: Each of the following sentences has a passive meaning. Under-
line twice the verbs that should be passive. Then indicate if the sentences are correct (C) or
incorrect (I).

_1__ 1. The trees and hedges will be trim this week.
(will be trimmed)

That kind of decision is made by the board of directors.
The bank robbed yesterday by a masked gunman.

_C

The plans for the building complex were describing by the architect.
The oil has been changed, and the tires have been filled with air.
Some tickets to the concert have given away by the concert promoters.

As soon as the food was cooked, it was brought to the table.

- L - S

The money for the purchase was accepted the clerk.
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— 9. Students will not be allowed to register if their fees have not been pay.

——— 10. The election is being held, and the results will be posted by the election committee.

Appendix C14: RECOGNIZE ACTIVE AND PASSIVE MEANINGS

When there is no object (with or without by) after a verb, you must look at the meaning of the
sentence to determine if the verb should be active or passive. Look at the following examples.

We mailed the package at the post office.
The letter was mailed by us today before noon.
The letter was mailed today before noon.

The letter mailed* today before noon.

The first three examples are all correct. The first example has the active verb mailed used with
the object package; the second example has the passive verb was mailed used with by us; the
third example has the passive verb was mailed used without an object. The last example is not
correct. The verb mailed looks like a correct active verb, but a passive verb is needed. There
is no by and an object to tell you that a passive verb is needed; instead, you must understand
from the meaning that it is incorrect. You should ask vourself if the letter mails itself (the letter
does the action) or if someone mails the letter (the letter receives the action of being mailed).
Since a letter does not mail itself, the passive is required in this sentence. The verb in the last
example should be changed from the active mailed to the passive was mailed.
The following chart outlines the difference in meaning between active and passive verbs.

APPENDIX EXERCISE C14: Each of the following sentences contains at least one active
verb; however, some of the verbs should be passive. Underline the verbs twice. Then indicate
if the sentences are correct (C) or incorrect (I).

_1 1. The game won in overtime.

(was won)

i i The engine started on the very first try.

The photos placed in frames on the mantle.

The top students selected to receive scholarships.
The store opened right on schedule.

The outcome expected because of the lack of effort.

The comedian’s jokes amused the audience.

® N o U ok W N

The policy changes announced late yesterday afternoon.
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— 9, The chair knocked over, and the child fell off.

____ 10. The surgical procedure lasted for more than six hours.

APPENDIX REVIEW EXERCISE (C7-C14): Indicate if the following sentences are correct
(C) or incorrect (I).

— 1. The director may has to cut a few of the more violent scenes from the movie.
He feels the way that he does today because of what happened in the past.
The vegetables washed and chopped up for salad.

The children have drank all of the milk from the refrigerator.

The family did not take any long vacations lately.

It is expects that many of the employees will be transferred to new positions.
The company was found more than a hundred years ago.

The report clearly proved that no one had been treated unfairly.

A L o

I would like to know when you will be able to give me the money.

—
=1

. The home owner knew that he has paid his insurance premiums on time.

‘_

. I am worrying about the decisions that I am try to make.

—
b

. By the end of the final talk, the lecturer has managed to convey his main points.

fa—
Lad

. T am satisfied that you did everything possible to resolve the problem.

—
=

. 1 had sought advice from my counselor before I registered for classes.

Ln

. The story appeared in the newspaper soon after the politician interviewed.

NOUNS

A noun is the part of speech that is used to refer to a person, place, thing (or idea). Two issues
related to nouns are (1) whether they are singular or plural, and (2) whether they are count-
able or uncountable.

Appendix C15: USE THE CORRECT SINGULAR OR PLURAL NOUN

A common problem with nouns is whether to use a singular or a plural noun.

On the table there were many dish*.
The lab assistant finished every fests*.

In the first example, many indicates that the plural dishes is needed. In the second example,
every indicates that the singular test is needed.

APPENDIX C
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You should watch very carefully for key words such as each, every, one, single, and a that
indicate that a noun should be singular. You should also watch carefully for such key words
as many, several, both, various, and two (or any other number except one) that indicate that a
noun should be plural.

The following chart lists the key words that indicate to you whether a noun should be
singular or plural.

KEY 'WDHDS F!BH SINGULIH AHD PLUHM.. Hﬂﬂﬂs i
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APPENDIX EXERCISE C15: Each of the following sentences contains at least one key word
to tell you if a noun should be singular or plural. Put parentheses around the key words. Under
line the nouns they describe. Then indicate if the sentences are correct (C) or incorrect (I).

—L__ 1. (Each) exhibits in the zoo is open today.
(exhibit)

(Both) children have (various) assignments to complete tonight.
Would you like a single scoop of ice cream or two scoops?

She must take several pills every days.

Final exam week is an exhausting time for many students.
Various plans for a new community centers have been offered.

Every times that I go there, I run into several acquaintances.

e N & o= W5

A single serving at this restaurant consists of more food than one people can

consume,
— 9. One incident last week caused many misunderstandings.

—— 10. There are several candidates for the position, and each ones of them is extremely
qualified.

Appendix C16: DISTINGUISH COUNTABLE AND UNCOUNTABLE NOUNS

In English, nouns are classified as either countable or uncountable. It is necessary to distin-
guish countable and uncountable nouns in order to use the correct modifiers with them.

As the name implies, countable nouns are nouns that can be counted. Countable nouns
can come in quantities of one, or two, or a hundred, and so forth. The noun book is countable
because you can have one book or several books.

Uncountable nouns, on the other hand, are nouns that cannot be counted because they
come in some indeterminate quantity or mass. A noun such as happiness cannot be counted;
you cannot have one happiness or two happinesses.
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It is important for you to recognize the difference between countable and uncountable
nouns when you come across such key words as much and many.

He has seen much* foreign films.

He did not have many* fun at the movies.

In the first example, much is incorrect because filins is countable. This example should say
many foreign films. In the second example, many is incorrect because fun is uncountable. This
example should say much fun.

The following chart lists the key word that indicate to you whether a noun should be
countable or uncountable.

: KE?WGHDS Fﬂﬂ CﬂUHI‘nBLEﬁHﬁ lﬂIEWHI‘ABlE Hm
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APPENDIX EXERCISE C16: Each of the following sentences contains at least one key word
to tell you if a noun should be countable or uncountable. Put parentheses around the key
words. Underline the nouns they describe. Then indicate if the sentences are correct (C) or
incorrect (I).

_C _ 1. (Many) applicants came to see about the job.

—L_ 2. Today, there is an unusually large (amount) of people in the room.
(number)

Few suggestions and little help were offered.

oW

We need to have more opportunities and less restrictions.

The official gave us much sincere assurances that we would receive assistance.

wn

A large number of the facts in the report are being disputed.
I have less concern than she does about the much unpaid bills.

There are fewer men than women serving on the committee.

© ° N o

Of the many potential problems, only a little have been resolved.

—— 10. A huge amount of paper was used to prepare the report.

PRONOUNS

Pronouns are words such as he, us, or them that take the place of nouns. The following pro-
noun problems are quite common: (1) distinguishing subject and object pronouns, (2) distin-
guishing possessive pronouns and possessive determiners, and (3) checking pronoun reference
for agreement.

APPENDIX C
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Appendix C17: DISTINGUISH SUBJECT AND OBJECT PRONOUNS

Subject and object pronouns can easily be confused, so you need to think carefully about these
pronouns.

~ PRONOUNS
osugecr | omear
L.:_..* . f . .. _1-:: :.‘-._. me :-::.:: ... :,.
SRR L TR
o ishe s il S e

A subject pronoun is used as the subject of a verb. An object pronoun can be used as the object
of a preposition. Compare the following two examples.

Sally gave the book to John.

She gave it to him.

In the second sentence, the subject pronoun she is replacing the noun Sally. The object of the
verb it is replacing the noun book, and the object of the preposition him is replacing the noun
John.

The following are examples of the types of subject or object pronoun errors you might
See.

Him and me* are going to the movies.

The secret is between you and I*.

In the first example, the object pronouns him and me are incorrect because these pronouns
serve as the subject of the verb are. The object pronouns him and me should be changed to he
and I. In the second example, the subject pronouns you and I are incorrect because these pro-
nouns serve as the object of the preposition between. The subject pronouns you and I should
be changed to you and me.

APPENDIX EXERCISE C17: Each of the following sentences contains at least one subject
or object pronoun. Put parentheses around the pronouns. Then indicate if the sentences are
correct (C) or incorrect (I).

_l 1. (Him) and (me) are going to be taking the early bus today.

(He and )
_L (We) will talk to (them), and (they) will listen to (us).

Just between you and I, I think that they made the best decision.

Eal B

He and she have agreed to assist us with the project that we are trying to complete.

You and I have to try harder to do more for he and her.

n

— 6. Itis difficult for we students to complete so many projects.
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— 7. She said that I did not give it to her, but I am sure that she is wrong.
— 8. They sent you and I an invitation, so I think that we should attend the party.
— 9. Itis not about us; instead, it is all about him and her.

— 10. They could not have done any more to help you and I.

Appendix C18: DISTINGUISH POSSESSIVE DETERMINERS AND PRONOUNS

Possessive determiners (or adjectives) and pronouns both show who or what “owns” a noun.
However, possessive determiners and possessive pronouns do not have the same function, and
these two kinds of possessives can easily be confused. A possessive determiner (or adjective)
describes a noun: it must be accompanied by a noun. A possessive pronoun takes the place of
a noun. It cannot be accompanied by a noun.

They lent me their book.

They lent me theirs.

In the first example, the possessive determiner their is accompanied by the noun book. In the
second example, the possessive pronoun theirs is not accompanied by a noun.

The following are examples of errors that are possible with possessive determiners and
pronouns,

Each momning they read theirs* newspapers.
Could you lend me vour*?

In the first example, the possessive pronoun theirs is incorrect because it is accompanied by
the noun newspapers, and a possessive pronoun cannot be accompanied by a noun. The pos-
sessive determiner their is needed in the first example. In the second example, the possessive
determiner your is incorrect because it is not accompanied by a noun, and a possessive deter-
miner must be accompanied by a noun. The possessive pronoun yours is needed.

The following chart outlines the possessives and their uses.
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APPENDIX EXERCISE C18: Each of the following sentences contains at least one possessive
pronoun or adjective. Put parentheses around the possessives. Then indicate if the sentences
are correct (C) or incorrect (I).

— L 1. We must do (our) part to encourage (ours) teammates.
(our teammates)

I will pick up (your) children when I go to pick up (mine).
I am worried about both his response and hers.

She lost her notes, so she asked to borrow my.

Your explanation is, in my opinion, a bit weak.

Why don't you show them where theirs offices are?

It was my mistake and not your.

He thinks that his argument is more convincing than hers.

L o N>R wN

If these are not ours keys, then they must be theirs.

f—
=

. Do you think that your answer is better than hers or that her answer is better than

yours?

Appendix C19: CHECK PRONOUN REFERENCE FOR AGREEMENT

After you have checked that the subject and object pronouns and the possessives are used
correctly, you should also check each of these pronouns and possessives for agreement. The
following are examples of errors of this type.

The boys will cause trouble if vou let him*.

Everyone must give their* name.

In the first example, the singular pronoun him is incorrect because it refers back to the plural
noun boys. This pronoun should be replaced with the plural pronoun them. In the second
example, the plural possessive adjective their is incorrect because it refers back to the singular
everyone. This adjective should be replaced with the singular his or her.

The following chart outlines what you should remember about checking pronoun refer-
ence.

2 Yougenerally check back In e sertence socsgtesmen
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APPENDIX EXERCISE C19: Each of the following sentences contains at least one pronoun
or possessive. Put parentheses around the pronouns and possessives. Underline any nouns
they refer to. Then indicate if the sentences are correct (C) or incorrect (I).

=l

1;

© ® N o wu a

10.

Papers are due today at 5:00 p.m.; be sure to turn (it) in on time.
(them)

. The party is for (my) neighbors, and (they) know all about (it).

Everyone must submit an application if you want to be considered for the

scholarship.

The concert is tonight, and we will be going with our friends to hear them.
The sunshine today is lovely; I enjoy feeling it on my face.

The man has a problem, and he will have to resolve it all by herself.

My friend has a book on that subject, and she said that I could borrow her.
Your brothers have the money, and they know that you want it for yourself.
Each person has their own individual set of fingerprints.

Your classmates will have to finish the project by yourselves.

APPENDIX REVIEW EXERCISE (C15-C19): Indicate if the following sentences are correct
(C) or incorrect (I).

1.

© ® N U os W oN
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She has tried much times to raise a little extra Mmoney.

We saw them getting into their car.

Of the two assignments, only one is complete; the other one has many errors in it.
Him and her never even asked us to lend them the money.

She told him about her decision, and he expressed his dissatisfaction with it.

Few issues have raised so many problems.

I have numerous questions about the situation, and I hope you can answer it.

You and I should not open this package because it was not given to you and 1.
Many students have tried for perfect grades, but little of them have succeeded.

Our friends are coming to visit us after they visit their parents.

- It will take a miracle to meet the various need of each person in the room.

. They saw you and me, but we did not see them even though they called out to us.
- You have done your part, but they have not done their.

. This diet food has less fat and less calories.

. We have our reasons, and they have theirs.
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ADJECTIVES AND ADVERBS

An adjective is a modifier that is used to describe a noun or pronoun, while an adverb is a
modifier that is used to describe a verb, an adjective, or another adverb.

He is a nice man, and he is generous.

He is really generous, and he almost always has a smile on his face.

In the first example, the adjective nice is describing the noun man, and the adjective gener-
ous is describing the pronoun he. In the second example, the adverb really is describing the
adjective generous, the adverb almost is describing the adverb always, and the adverb always
is describing the verb has.

Three issues with adjectives and adverbs that it is important to master are the follow-
ing: (1) the basic uses of adjectives and adverbs, (2) the correct positioning of adjectives and
adverbs, and (3) the use of -ed and -ing verbal adjectives.

Appendix C20: USE BASIC ADJECTIVES AND ADVERBS CORRECTLY

Adjectives and adverbs have very different uses. Adjectives describe nouns and pronouns, and
adverbs describe verbs, adjectives, and other adverbs. The following are examples of incor-
rectly used adjectives and adverbs.

They were seated at a largely* table.
The child talked guick* to her mother,
We read an extreme® long story.

In the first example, the adverb largely is incorrect because the adjective large is needed to
describe the noun table. In the second example, the adjective gquick is incorrect because the
adverb quickly is needed to describe the verb talked. In the last example, the adjective extreme
is incorrect because the adverb extremely is needed to describe the adjective long.

The following chart outlines the important information that you should remember about
the basic uses of adjectives and adverbs.

APPENDIX EXERCISE C20: Each of the following sentences has at least one adjective or
adverb. Put parentheses around the adjectives and adverbs, and indicate which words they
describe. Then indicate if the sentences are correct (C) or incorrect (I).
1. The race was held under (extreme) (humid) conditions.

extreme describes humid

humid describes conditions

(extremely)
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. The hungry baby wailed quite plaintively.
hungry describes baby

quite describes plaintively

_plaintively describes wailed

. We saw a real exciting movie with an unexpected ending.

. The striking workers marched slowly and deliberately outside of the locked front
gates of the company.

. The manager studied the complex issue thoroughly before making the difficultly

decision.

. The parking lot had recently been resurfaced with thick black asphalt.

. We proceeded extremely cautious in order to arrive at a totally acceptable

outcome.

. The couple decided rather suddenly to alter the plans for their vacation

considerable.
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9. The large white building at the end of the circular driveway houses the main

office.

— 10. Whose brilliantly idea was it to take this supposed shortcut when none of us

actually knew where it led?

Appendix C21: POSITION ADJECTIVES AND ADVERBS CORRECTLY

It is important to pay attention to the position of both adjectives and adverbs. In English, a
one-word adjective comes before the noun. Look at this example of an incorrectly positioned
adjective.

The information importani* is on the first page.

In this example, the adjective important should come before the noun information because
important describes information.

Adverbs can be used in many different positions in English, but there is at least one posi-
tion where an adverb cannot be used. If a verb has an object, then an adverb describing the
verb cannot be used between the verb and its object. Look at these examples.

The man drove quickly.
The man drove quickly* the car.

In the first example, the adverb guickly describes the verb drove. It is positioned correctly
after the verb drove because drove does not have an object. In the second example, the adverb
guickly is incorrectly positioned. The adverb guickly describes the verb drove, but the adverb
cannot come directly after the verb because the verb has an object (car). A possible correction
for the last example would be the man drove the car quickly.

The following chart outlines the key information you should remember about the position
of adjectives and adverbs.
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APPENDIX EXERCISE C21: Each of the following sentences has at least one adjective or
adverb. Put parentheses around the adjectives and adverbs, and indicate which words they
describe. Then indicate if the sentences are correct (C) or incorrect (I).

_l__ 1. Can you return (immediately) the necklace?
immediately describes return

(return the necklace immediately)

_C 2. Heis a (serious) man who (always) works (diligently).
serious describes man

always describes works
_diligently describes works
— 3. The worried mother gently scolded the little girl.

— 4. He uses often his checks to pay for purchases.

— 5. The lifeguard attentive jumped quickly into the pool.

— 6. In the paper, you need to explain the reasons for your hypothesis more clearly.

— 7. The accountant studied carefully the figures before preparing the monthly report.

8. The lawyer skillfully questioned the hostile witness.
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— 9. I cannot remember always the number of the account.

— 10. The temperature dropped suddenly, and the people local bundled up to face the
chilly weather.

Appendix C22: USE -ED AND -ING ADJECTIVES CORRECTLY

Verb forms ending in -ed and -ing can be used as adjectives. For example, the verbal adjectives
cleaned and cleaning come from the verb to clean.

The woman cleans the car.
The cleaning woman worked on the car.

The woman put the cleaned car back in the garage.

In the first example, cleans is the verb of the sentence. In the second example, cleaning is a
verbal adjective describing woman. In the third example cleaned is a verbal adjective describ-
ing car.

Look at the following examples of incorrectly used -ing and -ed adjectives.

The cleaning* car...
The cleaned* woman...

The difference between an -ed adjective and an -ing adjective is similar to the difference
between the active and the passive (see C13-C14). An -ing adjective (like the active) means
that the noun it describes is doing the action. The example above about the ¢leaning car is not
correct because a car cannot do the action of cleaning: you cannot say that a car cleans itself.
An -ed adjective (like the passive) means that the noun it describes is receiving the action from
the verb. The example above about the cleaned woman is not correct because in this example a
woman cannot receive the action of the verb clean; this sentence does not mean that someone
cleaned the woman. To correct the examples above, you should say the cleaned car and the
cleaning woman.

The following chart outlines the key information that you should remember about -ed and
-ing adjectives.
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APPENDIX EXERCISE C22: Each of the following sentences contains either an -ed or an
-ing verbal adjective. Put parentheses around the verbal adjectives, and indicate which words

they describe. Then indicate if the sentences are correct (C) or incorrect (I).

-

1. The line is long, but at least it is a (fast-moving) line.
_fast-moving describes line

2. The (satisfying) customers thanked the salesperson for the good service.

satisfying describes customers
(satisfied)

3. The people felt shocked as they heard the disturbed news.

4. The delighted girl thanked her friend for the unexpected gift.

5. It was such a depressed situation that no one smiled.

6. The snow-capped mountains ringed the charmed village.

7. An annoying guest made a number of rude comments to the frustrated host.

8. The correcting papers are being returned to the waiting students.
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— 9. An unidentified attacker tried to rob the strolling couple.

— 10. The most requesting room in the hotel is the one with the unobstructing view of
the lake.

ARTICLES

Articles are very difficult to learn because there are many rules, many exceptions, and many
special cases. It is possible, however, to learn a few rules that will help you to use articles cor-
rectly much of the time.

Nouns in English can be either countable or uncountable. If a noun is countable, it must
be either singular or plural. In addition to these general types of nouns, there are two types of
articles: definite (specific) and indefinite (general).

_ COUNTABLE
smﬁuunﬂpyus

R e
| eeples

_COUNTABLE |
PLURAI. Hnuus

mepens

Appendix C23: USE ARTICLES WITH SINGULAR NOUNS

You can see from the chart that if a noun is either countable plural or uncountable, it is pos-
sible to have either the definite article the or no article (indefinite). With all countable singular
nouns, however, you must have an article unless you already have another determiner such as
my or each.

I have money. (uncountable — no article needed)

I have books.
I have a book.

(countable plural — no article needed)

{countable singular — article needed)
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The following chart outlines the key information that you should remember about articles
with singular nouns.

nfmms Wnnsmsuunmuns A
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APPENDIX EXERCISE C23: The following sentences contain different types of nouns.
Underline the countable singular nouns. Put parentheses around any articles in front of the
countable singular nouns. Then indicate if the sentences are correct (C) or incorrect (I).

_L_ 1. Man wearing stylish hat is standing at door.
f(Aman...a... hat... the door)

_C 2. 1am working on (a) difficult task, and I need help with it.

— 3. Sam is taking classes in geography, math, and science as well as holding part-time
job.

—— 4. I need advice about problems that I have been having with my neighbors.

__ 5. She has funny feeling about surprising event that she just witnessed.

— 6. We would like to buy a van that has enough space for a family of six.

—— 7. In the science course, the students must read textbook, take exams, give
presentation, and participate in discussions.

____ 8. The family likes pets; they have turtles, parakeets, snake, cats, and large dog.

— 9. She has a strong opinion about a situation involving acquaintances of ours.

— 10. Plants need water and air to grow.

Appendix C24: DISTINGUISH A AND AN

The basic difference between a and an is that a is used in front of consonant, and an is used
in front of vowels (a, e, i, o, u).

a book an orange
4 man an illness
a page arn automobile

In reality, the rule is that a is used in front of a word that begins with a consonant sound and
that an is used in front of a word that begins with a vowel sound. Pronounce the following
examples.

a university a hand a one-way street a euphemism a xerox machine
an unhappy man an hour an omen an event an x-ray machine
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These examples show that certain beginning letters can have either a consonant or a vowel
sound. A word that begins with « can begin with the consonant sound y as in university or
with a vowel sound as in unhappy. A word that begins with 4 can begin with a consonant k
sound as in hand or with a vowel sound as in hour. A word that begins with o can begin with a
consonant w sound as in one or with a vowel sound as in omen. A word that begins with e can
begin with either a consonant y sound as in euphemism or with a vowel sound as in event. A
word that begins with x can begin with either a consonant z sound as in xerox or with a vowel
sound as in x-ray.
The following chart outlines the key information about the use of a and an.

e AANDAN
; .I A e A is used in fmntnf a srngular nnun thal begins wﬂh a mnmnant sound,
5 AN ~ Anisusedi in meufa singular nuun that begms»with avmmeiiaund

mnsmant suund

APPENDIX EXERCISE C24: Each of the following sentences contains at least one a or an.
Put parentheses around each a or an. Underline the beginning of the word that directly fol-
lows. Pronounce the word. Then indicate if the sentences are correct (C) or incorrect (I).

—C_ 1. You have (an) opportunity to attend (a) one-time event.

—1_ 2. He made (a) mistake, but it was (a) honest mistake.
fan honest mistake)

They are staying in a hotel with a jacuzzi, a sauna, and a heated pool.
It is a honor to be a guest at such a important celebration.
The family is planning a once-in-a-lifetime trip to a faraway country.

Is this a usual occurrence or a unusual occurrence?

N o v s W

The party decorations included a colorful banner, a hand-painted sign, and a

helium balloon.
— 8. She had an euphoric feeling after she unexpectedly won an huge sum of money.

—— 9. A person who is unable to write may use a “X" rather than a signature when

signing a document.

—— 10. The class read a traditional story about a unicorn that saved a helpless child.

APPENDIX C



Appendix C25: MAKE ARTICLES AGREE WITH NOUNS

The definite article (the) is used for both singular and plural nouns, so agreement is not a
problem with the definite article. However, because the use of the indefinite article is different
for singular and plural nouns, you must be careful of agreement between the indefinite article
and the noun. One very common agreement error is to use the singular definite article (a or
an) with a plural noun.

He saw a* new movies.
They traveled to a* nearby mountains.
Do youhave another* books?

In these examples, you should not have a or an because the nouns are plural. The following
sentences are possible corrections of the sentences above.

He saw a new movie. {singular)
He saw new movies. (plural)

They traveled to a nearby mountain., (singular)

They traveled to nearby mountains, {plural)
Do you have another book? (singular)
Do you have other books? (plural)

The following chart outlines the key point for you to remember about the agreement of
articles with nouns.

 Youshould never use aoran withaplural noun.

APPENDIX EXERCISE C25: Each of the following sentences contains a or an. Put parenthe-
ses around each a or an. Underline the noun that it describes. Then indicate if the sentences
are correct (C) or incorrect (I).

1. The team needs (a) new uniforms before the start of the season.
{a new uniform OR new uniforms)

_C 2. Ineed to buy pens, pencils, (a) notebook, and (a) textbook.

— 3. They are buying a new house with a swimming pool, with a roomy balconies, and

with a wonderful views from the balconies.
4. The visiting professor shared an interesting new theories.
— 5. The office has a computer, a phone, a table and chairs, and office supplies.

— 6. The mother told her children a bedtime stories, gave them gentle kisses, and then
tucked them into bed.

— 7. She went shopping and bought a new dress, a new shoes, a new purse, and a new

earrings.
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— 8. I have a good reason for answering questions this way.
——— 9. The hostess served her guests tea and a vanilla biscuits.

—— 10. The executive needs a secretary to prepare reports and take phone messages.

Appendix C26: DISTINGUISH SPECIFIC AND GENERAL IDEAS

With countable singular nouns, it is possible to use either the definite or the indefinite article,
but the definite and indefinite articles will have different meanings. The definite article is used
to refer to one specific noun.

Tom will bring the book tomorrow,
(There is one specific book that Tom will bring tomorrow.)

He will arrive on the first Tuesday in July.
" (There is only one first Tuesday in July.)

He sailed on the Pacific Ocean.
(There is only one Pacific Ocean.)

The indefinite article is used when the noun could be one of several different nouns.

Tom will bring a book tomorrow.
(Tom will bring any one book tomorrow.)

He will arrive on a Tuesday in July.
{(He will arrive on one of the four or five Tuesdays in July.)

He sailed on an ocean.
(He sailed on any one of the world’s oceans.)

The following chart outlines the key information that you should understand about spe-
cific and general ideas.

| specificidea | Usewhenitis the onlyone.
1| Usewhenthereare many,and you know which one

APPENDIX EXERCISE C26: Each of the following sentences contains one or more articles.
Put parentheses around each article. Underline the noun it describes. Then indicate if the
sentences are correct (C) or incorrect (I).

—1_ 1. We took (a) balloon ride over (an) African continent.
(the African continent)

_C 2. Last evening, my friends and I went to see (a) movie that had (a) very unusual
—— 3. Today there is a big dark cloud in a sky.
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10.

The spacecraft that was recently launched is heading toward a planet Mars.
The teacher stood in a middle of the classroom and talked to the students.
Can you think of an idea for a topic for an interesting research paper?

I would like to stay in a same hotel that we stayed in a last time that we visited

here.

A hat that you are wearing now is really quite a cute hat.

. We won a prize for a best essay in the school’s essay contest.

After the man standing over there was punched in a nose, he suffered a bloody

nose.

APPENDIX REVIEW EXERCISE (C20-C26): Indicate if the following sentences are correct
(C) or incorrect (I).

1.

® N U R W N

10.

11.
12.
13.

14.
15.

She offered an apology for a unbelievably rude comment.

The recipe calls for sugar, eggs, butter, flour, and vanilla.

The forgetful man misplaces often his keys.

An engine of the car that I am driving is making a funny noises.

The customer became increasingly impatient as she stood in an unmoving line.
A friend of mine works as an orderly in a hospital.

His job provides a good salary and a substantial benefits.

. The student triumphantly finished the final part of the project and then turned the

completed paper in.

She is taking an undergraduate course at nearby university.

The really angry father explained explicitly why his son’s behavior was
unacceptable.

It is delight to be a part of such a wonderful organization.

The unmaking beds and the unwashing dishes need some attention.

A dinner guest seated at the table should have a plate, a glass, a napkin, and eating

utensils.
The teacher collected swiftly the exams from the anxious students.

At the school assembly this morning, a school principal gave speech to the

students.

APPENDIX C
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WRITING ASSESSMENT
AND SCORING

For the Writing test sections in this book, it is possible to do the following:

* assess the skills used in the Writing Pre-Test, Writing Post-Test, Writing Mini-Tests, and
Writing Complete Tests

* score the Writing Pre-Test, Writing Post-Test, Writing Mini-Tests, and Writing Complete
Tests using the Writing Scoring Criteria

* record your test results

ASSESSING WRITING SKILLS

After you complete each Writing task on a Writing Pre-Test, Writing Post-Test, Writing
Mini-Test, or Writing Complete Test, put checkmarks in the appropriate boxes in the follow-

ing checklists. This will help you assess how well you have used the skills presented in the
textbook.
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SKILL-ASSESSMENT CHECKLIST
Writing Integrated Tasks: Skills 1-8

WRITING MINI-TEST 5, Question |

Question 1

WRITING REVIEW EXERCISE
WRITING MINI-TEST 1, Question 1

kil 1-8)

SKILL 1 I noted the main points of
the reading passage.

SKILL 2 I noted the main points of
the listening passage.

SKILL 3 Iincluded a topic statement
and supporting ideas in
my plan.

SKILL 4 I began with an overall topic
statement.

SKILL 5 I wrote a unified supporting
paragraph on reading.

SKILL 6 Iwrote a unified supporting
paragraph on listening. '

SKILL 7 I checked the sentence
structure in my response.

SKILL 8 I checked the grammar in

my response.
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SKILL-ASSESSMENT CHECKLIST
Writing Independent Task: Skills 9-15

— L e W S - .
A K E E

2 £ e E RS

= ZIZ2|Z| 2|2 &

2.'3;,-.; = F2] = &0 ¢

N H B §§ -f

SKILL 9 I used careful planning to
outline my response.

SKILL 10 Iincluded the topic and organ-
ization in the introduction.

SKILL 11 I wrote unified supporting
: paragraphs.

SKILL 12 I used transitions to connect
the supporting paragraphs.

SKILL 13 I summarized the main
points in the conclusion.

SKILL 14 I checked the sentence
structure in my response.

SKILL 15 I checked the grammar in
my response.
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SCORING THE WRITING TESTS USING THE SCORING CRITERIA

You may use the Writing Scoring Criteria to score your writing tasks on the Pre-Test, Post-
Test, Mini-Tests, and Complete Tests. You will receive a score of 0 through 5 for each Writing
task; this score of 0 through 5 will then be converted to a scaled score out of 30. The criteria
for Writing scores of 0 through 5 are listed below.

WRITING SCORING CRITERIA

| ANSWER TO QUESTION

The student answers the question thoroughly.

| COMPREHENSIBILITY

The student can be understood completely.

| orGANIZATION

The student’s response is maturely organized and
developed.

| FLOW OF IDEAS

The student’s ideas flow cohesively.

| GRAMMAR

The student uses advanced grammatical structures
with a high degree of accuracy.

| VOCABULARY

The student uses advanced vocabulary with a high
degree of accuracy.

| ANSWER TO QUESTION

The student answers the question adequately but
not thoroughly.

| COMPREHENSIBILITY

The student can generally be understood.

ORGANIZATION

The student’s response is adequately organized
and developed.

FLOW OF IDEAS

The student’s ideas generally flow cohesively.

| GRAMMAR

The student uses either accurate easier
grammatical structures or more advanced
grammatical structures with a few errors.

VOCABULARY

The student uses either accurate easier vocabulary
or more advanced vocabulary with some errors.

| ANSWER TO QUESTION

The student gives a basically accurate response to
the question.

| COMPREHENSIBILITY

The student’s basic ideas can be understood.

ORGANIZATION

The student’s response is organized basically and
is not thoroughly developed.

FLOW OF IDEAS

The student’s ideas flow cohesively sometimes and
at other times do not.

| GRAMMAR

The student has a number of errors in grammar or
uses only very basic grammar fairly accurately.

| VOCABULARY

The student has a number of errors in vocabulary
or uses only very basic vocabulary fairly
accurately.
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ANSWER TO QUESTION

The student discusses information from the task
but does not answer the question directly.

| COMPREHENSIBILITY

The student’s ideas are not always intelligible.

| ORGANIZATION

The student’s response is not clearly organized and
is incomplete or contains some inaccurate points.

FLOW OF IDEAS

The student’s ideas often do not flow cohesively.

| GRAMMAR

The student has numerous errors in grammar that
interfere with meaning.

| VOCABULARY

The student has numerous errors in vocabulary
that interfere with meaning.

| ANSWER TO QUESTION

The student’s response is only slightly related to
the topic.

" | COMPREHENSIBILITY

The student’s ideas are occasionally intelligible.

| ORGANIZATION

The student’s response is not ¢learly organized and
is only minimally on the topic.

" | FLOW OF IDEAS

The student’s ideas do not flow smoothly.

GRAMMAR

The student produces very little grammatically
correct language.

| VOCABULARY

The student uses very little vocabulary correctly.

)| The student either writes nothing or fails to answer the question.

WRITING ASSESSMENT AND SCORING




The following chart shows how a score of 0 through 5 on a Writing task is converted to a

scaled score out of 30.
WRITING SCORE WRITING SCALED SCORE
(0-5) (0-30)

4.75

1.25

29

10

0.75

0.25

Scaled scores on each of the Writing tasks on a test are averaged to determine the scaled score

for the test.
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RECORDING YOUR WRITING TEST RESULTS

Each time that you complete a Writing Pre-Test, Writing Post-Test, Writing Mini-Test, or Writ-
ing Complete Test, you should record the results in the chart that follows. In this way, vou will
be able to keep track of the progress you are making.

Writing Task 1
WRITING PRE-TEST Writing Task 2
Overall Writing Score
Writing Task 1
WRITING POST-TEST Writing Task 2
Overall Writing Score
WRITING MINI-TEST 1 Writing Task 1
Overall Writing Score
WRITING MINI-TEST 2 Writing Task 1
Overall Writing Score
WRITING MINI-TEST 3 Writing Task 1
Overall Writing Score
WRITING MINI-TEST 4 Writing Task 1
Overall Writing Score
WRITING MINI-TEST 5 Writing Task 1
Overall Writing Score _______
WRITING MINI-TEST 6 Writing Task 1
Overall Writing Score
WRITING MINI-TEST 7 Writing Task 1
Overall Writing Score
WRITING MINI-TEST 8 Writing Task 1
Overall Writing Score
WRITING COMPLETE Writing Task 1
TEST 1 Writing Task 2
Overall Writing Score
WRITING COMPLETE Writing Task 1
TEST 2 Writing Task 2
Overall Writing Score
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RECORDING SCRIPT

WRITING DIAGNOSTIC PRE-TEST

Listen to the passage. On a picee of paper, take notes on
the main points of the listening passage.

(professar) Now, I'd like to talk about the cause of

childhood amnesia. Though its cause

is not known for certain and various
explanations have been hypothesized, one
explanation is more gencrally accepted
than others.

The generally accepted explanation for
childhood amnesia has te do with a huge
difference in the way that veung children
and adulis encode their experiences.
Young children simply encode their
experiences randomly as they happen,
while adults retain their memories in

an organized way. Because a voung

child encodes events randomly, without
forming associations between events or
categorizing events in an organized way,
the memories of the encoded events of
voung children don’t last,

There are mast likely numerous causes
of the shift from early childhood random
encoding to adult encoding in organized
patterns. A major factor in this shift is
the maturing of the hippocampus. . ..

Do you know what the hippocampus is?
H-1-P-P-0-C-A-M-P-U-S? It's a part of the
brain; it's the part of the brain that helps
organize and consolidate memories, and
this part of the brain is not mature for at
least the first two to three vears of life. As
a result, events that take place in the first
two or three vears can't be organized and
consolidated and therefore most likely
won't be remembered later in life.

HOW DOES THE INFORMATION IN THE
LISTENING PASSAGE ADD TO THE IDEAS
FRESENTED IN THE READING PASSAGE?

WRITING SKILLS
WRITING EXERCISE 2

1. Listen to the passage. Take notes on the main points

of the listening passage.
{professor] You've all read the passage on

homeschooling? I'd like to discuss the
ideas presented in the passage. I think
some claims are made in the reading
passage that are not completely true.

I've been a part of a state panel on
homeschooling for the last ten years,

so I'm pretty familiar with the issues
surrounding hemeschooling. I can tell
vou that a lot of people who are involved
in homeschooling weuld disagree with
the ideas in the article. Let me make a
couple of points about what was in the
reading passage.

First of all, it has not proven at all

true that children with a homeschool
education learn less than children

in traditional schools. In fact, study
after study has shown that children in
homeschools learn far more than typical
students in traditional schools.

The second point I'd like to make it that
homeschooled children can have lots of
opportunities for social interaction with
other children. Parents who homeschool
their children can arrange situations
that invelve social interaction with other
homeschooled children. Thus, children
who are homeschooled can have even
more social interaction with other
children than children in traditional
schools because they can ineract with
other children at any time of the day if
their parents arrange this,

The final point I'd like 1o make is

about variety in the curriculum in
homeschools. Parents whe homeschool
their children can offer the broadest
possible curriculum. Parents are not
limited by school boards that decide on
the curriculum in traditional schoals.
Parents may decide to teach astronomy,
or medicine, or Chinese even if these
subjects are not part of the curriculum in
traditional schools,

2. Listen to the passage. Take notes on the main points
of the listening passage.

{professor] We've seen that polysemic words are

words that have numerdus meanings,
Well, there is a really special group

of polysemic words, and this special
group consists of words that have not
just different meanings but opposile
meanings. Think about this, that there
can be one word in English that has not
just different meanings but meanings that
are, in some sense, opposite,

Think about the words bolt and fast. If
vou bolt something, perhaps you bolt
vour door, then this means that it's locked
fast, or fastened and cannot move or
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open. However, if someone decides to
bolt, then he or she is running away,

and running away very fast. So the word
“bolt” can mean “locked and not moving”
or conversely can mean “moving very
quickly.” The same can be said of the
word “fast.” This word can also mean
“locked and not moving” er “meving very
guickly.”

Another interesting word of this type

is the word sanction. Just think about
what this word means. If you sanction
something, it means that you permit

it. However, if you put a sanction on
something, then it means the opposite. In
this case it means that you don't permit it

OK, keep in mind that these words

that you just learned about, “bolt,” and
“fast,” and “sanction,” are polysemic
words because each can have different
meanings. But they are special kinds of
polysemic words because their meanings
aren’t simply different; their meanings are
opposite in some sense.

3. Listen to the passage. Take notes on the main points
of the listening passage.
(professor) Now I'd like to talk about what some

critics have to say about Margaret Mead's
research. There is one very general
criticism that comes out in critical
reviews of Mead's work.

This general eriticism of Mead's work is
that what she saw in the three societies
that she studied was just too pat, too

neat, that it all fit too neatly into specific
categories. She found these three societies
that exhibited remarkably different
gender roles, three societies that neatly

fit into categories that she was looking to
fill. It's not very normal for any society

to have behavior that’s so extreme, where
one can say that all the people in the
society act in the same extreme way. It's
not very common, in anthropological
research, in the study of human societies,
that people fit very neatly into a limited
number of categories because humans are
far more complex than that.

Stated another way, this general criticism
of Mead is that perhaps she was looking
for societies that exhibit certain extreme
behaviors as a whaele, and when she
found these three particular societies,

she paid more attention to the behaviors
that fit in with the theory she was trying
to prove and perhaps did not pay enough
attention to the behaviors that didn't fit
into her theory.

RECORDING SCRIPT

WRITING REVIEW EXERCISE (Skills 1-8)

Listen to the passage. On a piece of paper, take notes on
the main points of the listening passage.

{professar] The reading passage discussed a common
belief about Stonehenge, that Stonehenge
was built by the Druids, the high priests
of the Celts. Lots of people believe this
today. I think, if vou asked most people

“who built Stonehenge, they would say,
“The Druids” or “The Celts.” But this is
clearly not true. Scientific tests today
show that this isn't true. The dates just
don't match up.

First, let me discuss what is known about
when the Celts arrived in England. The
Celts were flourishing on the European
mainland, and they spread out from there
to various places, including England. It's
not quite clear when the Celts actually
arrived in England; there are two
different theories. One theory is that the
Celts arrived in England around 1500 B.c.,
and the alternate theory is that the Celts
started arriving in England around

800 B.c. In either case, the Celts were not
in England before around 1500 g.c. There
is universal agreement on that.

Mow for the age of Stonehenge. Modern
radiocarbon dating technigues have been
used on Stonehenge to determine its age.
Radiocarbon testing is a process used to
date specimens by measuring the amount
of carbon-14 remaining in them. Well,

the radiocarbon testing has shown that
Stonehenge was built in three phases. The
first phase was around 3000 B.c., and the
second phase was around 2800 B.c.

The third phase, the phase when the giant
stones actually went up, was around

2100 B.C.

You can see from the dates, no matter
which theory you believe about the arrival
of the Celts in England, that the Celts and
their Druid priests had not yet arrived

in England when Stonechenge was built
and eould not possibly be the culture that
constructed Stonehenge.

HOW DOES THE INFORMATION IN THE
LISTENING PASSAGE CAST DOUBT ON THE
BELIEF IN THE READING PASSAGE?

WRITING POST-TEST

‘Pages1

Question 1

Listen to the passage. On a piece of paper, take notes on

the main points of the listening passage.

{professor) Do you understand the concept of
unintended consequences? That
sometimes, when a decision is made,




there are consequences of that decision
that are unexpected? This, of course,
can take place in any ficld, in any field
where decisions arc made, but we're
going to look at this concept in terms of
government decision-making.

Let's take, for cxample, a situation
where a local government needed to
increase revenue, so it decided 1o raise
taxcs, Makes sense, doesn't it, that the
government should have raised taxes if it
wanted to increase revenues?

Well, let's look at what happened in

this situation. This government wanted

to raise revenue, so it increased taxes,
and, for a short while, tax revenue was
higher. But then, guess what happened!
The citizens of the area who were paying
higher taxes had less money to spend,
because they were paving higher taxes,
you see. Well, because the citizens had
less money to spend, they bought fewer
goods. And what happened to companies
when they were selling fewer goods? Well,
they paid less in taxes, for one thing, and
they had to lay off employees, for another.
And these emplovees who lost their

jobs paid no taxes because they weren't
working, vou see. So, look at the overall
situation in this area after a few vears.
The local government had raised taxes

to increase revenue; however, when the
government raised taxes, revenue actually
went dewn rather than up. That's an
unexpected consequence.

HOW DOES THE INFORMATION IN THE
LISTENING PASSAGE ADD TO THE IDEAS
PRESENTED IN THE READING PASSAGE?

WRITING MINI-TEST 1

Listen to the passage, On a picce of paper, take notes on
the main points of the listening passage.

{professor] You may read all of this information

about garlic, about how it was used in
the past, and think that this was all just
a lot of superstition, like breaking a
mirror brings seven years of bad luck or
throwing salt ever your shoulder protects
you from bad luck. But this is different.
It's not all just superstition, though some
of it is. There's actually a lot of scientific
evidence that garlic does have certain
medicinal benefits,

First of all, garlic does kill bacteria. In
1858, Louis Pasteur conducted some
research that showed that garlic does
actually kill bacteria. When garlic was
used during World War [ to prevent
infection, there was good reason. There
is actually rescarch to back up garlic’s
ability to kill bacteria. It's raw, or

uncooked, garlic that has this property.
Eaw garlic has been shown to kill twenty-
three different kinds of bacteria.

Then, when garlic is heated, it’s been
ghown to have different medicinal
properties. When it’s heated, garlic forms
a compound that thins the blood. The
blood-thinning property can help prevent
arteries from clogging and reduce blood
pressure, which may have some impact
on preventing heart attacks and strokes,

HOW DOES THE INFORMATION IN THE
LISTENING PASSAGE SUPPORT THE
INFORMATION PRESENTED IN THE READING
PASSAGE?

WRITING MINI-TEST 3

s

Listen to the passage. On a piece of paper, take notes on
the main points of the listening passage.

{professar) Well, when managers tried out these
principles of scientific management in
their factories in the early twentieth
century, things did not work out as
expected. Many factory managers did not
find the improved efficiency, lower costs,
and higher profits they expected from
scientific management. Instead, they
often found the exact opposite.

The first problem managers ran into was
with the time-and-motion studies. Very
thorough time-and-motion studies were
necessary to improve productivity, and
very thorough time-and-motion studies
were very costly, so they added to costs
and did not improve profits. In addition,
these time-and-motion studies were often
difficult to conduct because the workers
in the factory were so resistant to them,

In addition to the problem with the
time-and-motion studies, there was

also a problem with the lower-skilled
workers. When the principles of scientific
management are applied to lower-skilled
workers, these lowerskilled workers must
work like machines, They must change
the wav they work so that they work in
exactly the same way as other workers,
and they must do the same single
repetitive motion over and over again,
thousands of times a day. The low-skilled
workers were not eager 1o work this way
and often ok steps to make the process
less efficient.

Finally, there was also a scrious problem
with the high-skilled workers. One of the
components of scientific management
was to break down the jobs of higher
skilled workers into smaller tasks that
lower-skilled workers could do, in order
to save money. The resull of this for
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the higher-skilled workers was that
they would no longer have high-paying
jobs, Thus, the higherskilled workers
were extremely resistant to attempts to
institute scientific management.

Overall, managers who tried to employ

WRITING MINI-TEST 7
T

Listen .m the passage. On a piece of paper, take notes on
the main points of the listening passage.

{professor) Type I Supermnova, the kind of supernova

the principles of scientific management
found that they had lower efficiency,
higher costs, and lower profits than they
had expected.

HOW DO THE IDEAS IN THE LISTENING
PASSAGE CAST DOUBT ON THE IDEAS IN THE
READING PASSAGE?

WRITING MINI-TEST 5

Listen to the passage. On a piece of paper, lake notes on
the main points of the listening passage.

(professor) Let me talk a bit about the expression

that vou read about in the reading
passage, is not the only kind of
supernova. The other kind of supernova
is called, as you might expect, a Type 11
SUPEIMova.

A Type II supernova occurs when a large
star, a single star and not a double star,
is in the process of dying. A Type II
supernova occurs only in a star that is
truly massive, a star that is at least ten
times as massive as our Sun.

A supernova occurs in this type of
massive star only when it is very old. The
core of such a massive star in its very late
stages of life becomes progressively hotter
and hotter until the core collapses and a

“catch-22." Do you understand what a
catch-22 is? This expression is so well
known now that it has entered the
American lexicon: well, a cateh-22 is a
situation that is unresolvable, one where
there is no good choiee, no best path to
take.

In Heller’s novel, the catch-22 is a very
specific catch in a very specific situation.
The situation in which the protagonist
found himself was that he wanted to
get out of combat by declaring himself
insane. So vou see that in this situation
there was a very specific catch. In
American culture now, though, this
expression is used more generally. It
refers to any situation where there’s a
catch, where there’s no solution, where
there’s no way out.

One more bit of information about the
expression “catch-22," about the number
22 in the expression. This number doesn't
have any real meaning; it just signifies
one in a long line of catches. Heller really
could have used any number; it didn't
have to be 22, When Heller was first
writing the book, he used the number

14; the book was originally titled Catch-
14. Then, in the production process,

the number was changed to 18, so the
title was Carch-18. But then there was

a problem with the number 18 because
there was another book with 18 in the
title, so Heller’s title became Carch-22.

HOW DOES THE INFORMATION IN THE
LISTENING PASSAGE ADD TO THE IDEAS
PRESENTED IN THE READING PASSAGE?

RECORDING SCRIPT

whole series of thermonuclear reactions
OCCUL, CAUSING A SUPSrnova.
Probably the most famous and brightest
historical Type IT supernova cccurred
in 1054, near the beginning of the last
millennium. It was recorded in China,
and Chinese records indicate that it was
visible to the naked eve even during
daylight for twenty-three days and was
visible to the naked eve at night for 653
days, or almost two yvears. The Chinese
also recorded two other supernovae, in
1006 and in 1181, though these were not
as bright as the 1054 supernova. From
then, it was not until 1987 that another
Type II supernova was visible to the
naked eve. In 1987, a Type Il supernova
occurred in a galaxy close to the Milky
Way, our galaxy. This was the only
supernova that was strong enough and
close enough to Earth to be seen from
Earth without a telescope in over 400
years, since the two Type | supermovae
were observed in 1572 and 1604, The
1987 supernova was the only Type II
supernova to be visible to the naked eye
in close to a thousand years.

HOW DOES THE INFORMATION IN THE

READING PASSAGE CONTRAST WITH THE
INFOERMATION IN THE LISTENING PASSAGE?

WRITING COMPLETE TEST 1
Page7t

Question 1
Listen to the passage. On a piece of paper, take notes on
the main points of the listening passage.
(professor] It was really surprising to scientists when
they found out that Venus was so hot
because the clouds around Venus reflect



almost all the light from the Sun back
into space. The small amount of sunlight
that's able to filter through the clouds
doesn't seem like anywhere near enough
light to make the temperature on Venus
so high. Instead, because it's always

s0 cloudy on the surface of Venus, the
temperature should be rather cool.

You might think that the temperature
on Venus is so hot because Venus is so
close to the Sun, but this isn't really a
good explanation for the heat on Venus,
The temperature on Venus is even hotter
than the temperature on Mercury, which
is closer than Venus to the Sun, so the
proximity of Venus to the Sun doesn't
explain the high temperature on Venus.

Scientists are still not certain why the
temperature on Venus is so high, but one
possible explanation is Venus's carbon
dioxide atmosphere. The very dense
atmosphere on Venus is almost entirely
carbon dioxide. This carbon dioxide may
create a barrier that traps any heat that
gets through beneath it and doesn't let it
escape.

HOW DOES THE INFORMATION IN

THE LISTENING PASSAGE ADD TO THE
INFORMATION PRESENTED IN THE READING
PASSAGE?

WRITING COMPLETE TEST 2

o A
K

Question 1
Listen to the passage. On a piece of paper, take notes on
the main points of the listening passage.

{professor] Now 1'd like to talk about results after the
sixth grade testing program had been in
effect in the Hamilton School District for
ten years. Well, sadly, the school district
was not pleased with the results. Ten
years after instituting the program, the
school district found the following to be
true.

First of all, the school district found that
social promotion had not ended in grades
one through five, It was not until students
had finished the sixth grade that they
were tested. The test at the end of grade
six identified which students were behind
at that point and which students were
prepared to move on. However, because
the test showed that a number of students
were really behind in the sixth grade, it
was clear from this that these students
had been behind in earlier grades but had
been socially promoted. It seemed evident
that the sixth grade test had not brought
an end to social promotion in grades one
through fve.

Something else the district found to be
true after ten years of sixth grade testing
was that, by waiting until the sixth grade
Lo test students, there were just as many
unprepared students as there had been
before the testing program was instituted
and these students were really far behind.
Students who had not been prepared in
earlier grades had clearly been socially
promoted for several years, so by waiting
so long to test students, some students
had gotten really far behind, just as many
students as had been unprepared without
the sixth grade testing.

A final conclusion that the district drew
ten vears aflter the implementation of
sixth grade testing was that more students
were dropping out and failing to graduate
than before the implementation of the
program. Far more students were being
held back at the end of the six grade

than had been held back before the
implementation of the program, and
many students had to be held back for
more than one year to catch up enough to
pass the sixth grade test. Since students
who are held back tend to drop out at

a really high rate, the percentage of
students graduating from high school
after the program was implemented was
lower than the percentage of students
graduating from high school before the
program was implemented.

As a result of these unexpected and
unacceptable outcomes from the program
of sixth grade testing, the Hamilton
School District decided to end the testing
program after ten vears,

HOW DO THE IDEAS IN THE LISTENING
PASSAGE CHALLENGE THE IDEAS IN THE
READING PASSAGE?
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ANSWER KEY

WRITING DIAGNOSTIC PRE-TEST [Pagei
Question 1 [Pagead

Sample Notes

TOPIC OF READING PASSAGE: childhood amnesia,

a phenomenon of human memory (inability to

remember early years)

studies of childhood amnesia;

= difficult to test whether memories are accurate

* still show that people do not remember first 3 to 5
vears

TOFPIC OF LISTENING PASSAGE: why childhood
amnesia ocours

possible cause of childhood amnesia:

* young children encode randomly (before
hippocampus matures and helps to organize
memories)

* adults encode in organized patterns (after
hippocampus matures)

Sample Answer

In this set of materials, the reading passage discusses
a certain phenomenon in human memory, and the
listening passage adds to the ideas in the reading
passage by presenting a possible explanation for this
phenomenon,

The reading passage discusses childhood amnesia,
which is the inability to remember one’s early years.
Studies on childhood amnesia show that it is difficult
to test whether or not memories from childhood are
accurate and that people basically do not remember
their first three to five years.

The reading passage discusses a possible explanation
for childhood amnesia. This explanation is that young
children encode information before the hippocampus
matures and adults encode information after the
hippocampus matures. Because the hippocampus
helps to organize memories, voung children encode
information randomly, while adulis encode memories
in an organized way. The fact that children encode
information randomly would help to explain why
childhood amnesia ocours.

WRITING SKILLS

WRITING EXERCISE 1 ‘Pages
Sample Notes
1. TOPIC OF READING PASSAGE: disadvantages of
homeschooling
main points about the topic:
* less learning in homeschools than in traditional
schools
* less social interaction in homeschools than in
traditional schools

* less varied curriculum in homeschools than in
traditional schoaols

. TOPIC OF READING PASSAGE: polysemy (one word

having different meanings)

main points about the topic:

* sound (19 noun meanings, 12 adjective meanings,
12 verb meanings, 4 meanings in verb phrases, 2
adverb meanings)

* set (57 noun meanings, 120 verb meanings)

. TOPIC OF READING PASSAGE: Margaret Mead's

studies of three socicties in New Guinea

main points about the topic:

* first society = both men and women have
“ferminine” characteristics

* second society = both men and women have
“masculine” characteristics

+ third society = men have “feminine” characteristics,
women have "masculine” characteristics

+ conclusion = gender characteristics come more
from society than from biology

WRITING EXERCISE 2 [Page 12
Sample Notes
1. TOPIC OF LISTENING PASSAGE: advantages of

homeschooling

main points about the topic:

* more learning possible in homeschools

* more social interaction possible in homeschools
* varied curriculum possible in homeschools

. TOPIC OF LISTENING PASSAGE: special subset of

polysemic words (one word with opposite meanings)

main points about the topic: examples of words with

opposite meanings

* “bolt” and “fast” (meaning “cannot move” or "move
quickly™)

* “sanction” (meaning “permit” or “not permit”)

3. TOPIC OF LISTENING PASSAGE: criticisms of

Mead's research

main points about the topic: eriticisms

* results “too neat” (research not usually this tidy)

* results suggest Mead found what she was looking
for rather than what was there

WRITING EXERCISE 3 ‘Page 16’
1. reading passage describes disadvantages; listening

passage describes advantages

2. reading passage describes a category of words;

listening passage describes subset of category

3. reading passage describes research; listening passage

describes criticisms of the research

ANSWER KEY
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WRITING EXERCISE 4 'Page 19
1. TOPIC STATEMENT: In this set of materials, the

reading passage discusses several disadvantages of
homeschooling. The listening passage challenges the
ideas in the reading passage by listing advantages of
homeschooling.

. TOPIC STATEMEMNT: In this set of materials,

the reading passage describes a certain category

of words, and the listening passage adds to this
information by describing a special subset of words
in this category.

. TOPIC STATEMENT In this set of materials, the

reading passage describes research by Margaret
Mead. and the listening passage casts doubt on this
research by offering some criticisms of it.

WRITING EXERCISE 5 Page21
1. The reading passage discusses advantages

of homeschooling. It states that there is less
learning, less social interaction, and less variety
in the curriculum in homeschools than there is in
traditional schools.

. The reading passage defines “polysemy” and provides

two examples of it. Polysemy exists when one word
has different meanings. The word “sound” has 19
noun meanings, 12 adjective meanings, 12 verb
meanings, 4 meanings in verb phrases, and 2 adverb
meanings. The word “set” has 57 noun meanings and
120 verb meanings.,

. The reading passage discusses Margaret Mead's

research on culture and gender roles in three
cultures. In the first culture, both men and woman
have “feminine” characteristics; in the second
culture, both men and women have “masculine”
characteristics; in the third culture, men have
“feminine” characteristics, and women have
“masculine” characteristics. From this, Mead came to
the conclusion that gender characteristics come more
from society than from biology.

WRITING EXERCISE 6 Page 24
1. The listening passage casts doubt on the reading

passage by saying that the advantages listed in the
reading passage are not correct. According to the
listening passage, students in homeschools can learn
more, can have more social interaction, and can
have a wider variety in the curriculum than students
in traditional schools. This directly contradicts

the reading passage, which says that students in
homeschools learn less, have less social interaction,
and have a narrower curriculum than students in
traditional schools,

. The listening passage describes a special subset of

polysemic words. This special subset is words whose
meanings are not just different; the meanings are
opposite, Three examples of this subset of polysemic
words are provided. “Bolt” and “fast” can each have
meanings of “cannot move” or “move quickly,” and
“sanction” can mean either “permit” or “not permit.”

. The listening passage casts doubt on Mead's

conclusion by listing two different criticisms of
Mead's research. The first eriticism was that Mead's
results were “loo neat” in that she researched

three cultures and found three really specific and

ANSWER KEY

contrasting situations; it was “loo neat” because
rescarch is not usually this tidy. The second eriticism
was that the results suggest that Mead found what
she was looking for rather than what was there;

she was looking [or really different gender roles in
different cultures, and this is exactly what she found.

WRITING EXERCISE 7 Page26
1. (A) In this set of materials, the reading passage

discusses one type of management style, and the
listening passage presents the opposite type of
management style. Both of the management styles
were proposed by Douglas McGregor.

(B} The reading passage discusses the theory

X management style, which is an authoritarian
management style. What a theory X manager
believes is that emplovees dislike work and will try
to avoid it. Since this type of manager believes that
employees do not like to work, he or she must foree
employees to work. A manager must force employees
to work with threats and punishment.

{C) The listening passage discusses a very dilferent
management stylé; it discusses the theory Y
management siyle, which is a participative style

of management. A theory Y manager believes that
employecs work for enjoyment. Emplovees do not
need to be threatened; they work for the pleasure
of working. The role that this type of manager needs
to follow is 1o set objectives and then to reward
employees as they meet these objectives.

. (A} In this set of materials, the reading passage

describes the different types of waves that occur
during earthquakes, and the listening passage
explains how much damage each of these types of
Waves CAuses,

(B} According to the reading passage, three
different tyvpes of waves occur during an earthquake;
primary {or P} waves, secondary {or 5) waves, and
surface waves, Primary waves are the fastest-moving
waves, and secondary waves are not as fast as
primary waves, Surface waves resemble the ripples in
a pond after a stone has been thrown in it; they are
very slow-moving waves.

{C)  According to the listening passage, the tvpes of
waves that eccur during an earthguake do not cause
equal amounts of damage to structures. What causes
most damage to structures during earthquakes is
surface waves. The really slow-moving surface waves
cause most of the differential movement of buildings
during earthquakes, and it is the differential
movement of buildings that causes most of the
damage. Because the primary and secondary waves
vibrate much faster and with less movement than
surface waves, they cause little damage to structures,

WRITING EXERCISE 8 Page27
1. (A) In this set of materials, the reading passage

discusses an attempt to deal with the problem of
spelling in many words in American English; the
listening passage explains why this attempt was not
a successful onc.

(B) The reading passage explains that there is a
problem in spelling a number of words in English
where the spelling and pronunciation do net match;

it then goes on to explain that philanthropist Andrew




Camnegie made an effort to resolve this. He gave

a huge amount of money to establish a board

called the Simplified Spelling Board. As the name

of the board indicates, its purpose was to simplify
the spellings of words that are difficult to spell in
English. Because of all of the work that the board
did, spellings like ax (instcad of axe) and program
{instead of programime) became acceptable in
American English.

{C) The listening passage explains why the work of
the Simplified Spelling Board did not last. According
to the listening passage, the main reason for the
board’s problems was that it went too far. It tried

to establish spellings like yu (instead of you) and

tuff (instead of rough). There was a really negative
reaction to the attempt to change spelling too much,
and eventually the board was dissolved.

2. (A) In this set of materials, the reading passage
describes a type of learning, and the listening
passage provides an extended example of this type
of learning.

(B} The reading passage discusses aversive
conditioning, which is defined as learning involving
an unpleasant stimulus. In this type of leamning, an
unpleasant stimulus is applied cvery time that a
certain behavior oceurs, in an attempt to stop the
behavior. A learner can behave in two different
ways in response to the knowledge that something
unpleasant will soon oceur. Avoidance behavior is a
change in behavior before the stimulus is applicd to
avoid the unpleasant stimulus, while escape behavior
is the oppaosite, a change in behavior after the
application of the stimulus to cause it to stop.

{C} The listening passage provides a long example
of aversive conditioning. This extended example is
about the alarm in many cars that buzzes if the
driver’s seat belt is not fastened. In this example,

the method of aversive conditioning that is applied
te drivers is that every time a driver tries to drive
with the seat belt unfastencd, the buzzer goes off.
The driver exhibits avoidance behavior if he or she
fastens the seat belt before driving, to avoid hearing
the buzzer. The driver exhibits escape behavior if

he or she attaches the seat belt after the alarm has
started to buzz, 1o stop the buzzing.

s

WRITING REVIEW EXERCISE (Skills 1-8) Page29.
Sample Notes

TOPIC OF READING PASSAGE: belief about the
construction of Stonchenge (huge stone structure on
Salisbury Plain in England)

main points about the topic:

* common belief that Stonehenge was built by Druids
(high priests of Celts)

* chapter in book by John Aubrey (1626-1697)
supporting Druids as builders of Stonehenge

* scholarly work by Dr. William Stukeley (1687-1765)
supporting Druids as builders of Stonehenge

TOPIC OF LISTENING PASSAGE: impossibility of
belief about Stonehenge (that Druids built it) because
of the dates

main points about the topic:

= arrival of Celts and Druids in England (in 1500 B.c.
or 800 B.c.)

+ construction of Stonchenge in three phases
(3000 B.c., 2800 B.C., 2100 B.C.)

Sample Answer

In this set of materials, the reading passage discusses
a belief, and the listening passage casts doubt on this
belief by showing that it is impossible because of the
dates that events happened.

The reading passage discusses the belief that
Stonehenge, a huge stone structure on Salisbury
Plain in England, was built by the Diruids, who were
the high priests of the Celtic culture. Two works that
support this belief are a chapter in a book by John
Aubrey (1626-1697) and a scholarly work by Dr.
William Stukeley (1687-17465).

The listening passage casts doubt on the belief in the
reading passage by showing that the dates of certain
evenis make it impossible, First, the listening passage
indicates that the Celts and Druids arrived in England
in either 1500 B.c. or 800 B.c. Then, the listening
passage indicates that scientific studies show that
Stonehenge was constructed in three phases, starting
in 3000 g.c. and ending in 2100 B.c. If Stonehenge
was finished in 2100 B.c. and the Celts and Druids did
not arrive in England until 1500 B.c. at the carliest,
then the belief expressed in the reading passage, that
the Celts and Druids built Stonehenge, could not be
true.,

WRITING EXERCISE 11 Page 40

WRITING EXERCISE 14 ||

£ N o

3
4

mysterious-sounding answer

. I do not know.

amazed
English

. assignment
. classmale
. 3 (this language, this expression, this mysterious-

sounding answer)

. 1 {these two examples)
. For instance

. @n even more interestiri'g example
. Overall

(A) I definitely believe that taking part in organized
team sports is beneficial. However, it is beneficial
for much more than the obvious reasons. Everyone
recognizes, of course, that participation in sports
provides obvious physical benefits. It leads to
improved physical fitness; it also provides a release
from the stresses of life. 1 spent my vouth taking

part in a number of organized sports, including
[ootball, basketball, and volleyball; as a result of
this experience I understand that the benefits of
participation are much greater than the physical
benefits.

(B) One very valuable benefit that children get from
taking part in sports is that it teaches participanis
teamwork. What any player in a team sport needs to
learn is that individual team members must put the
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team ahead of individual achievement. Individuals

on one team who are working for individual glory
rather than the good of the team often end up
working against each other. A team made up of
individuals unable to work together is often not a
very successful team; it is usually a complete failure.
(C)  What also makes participation in team sports
valuable is that it teaches participants to work

to achieve goals. Playing sports involves setting
goals and working toward them; examples of such
goals are running faster, kicking harder, throwing
straighter, or jumping higher. Athletes learn that they
can set goals and work toward them until the goals
are accomplished. It is through hard work that
goals can be met.

(I} By taking part in sports, one can learn the
truly valuable skills of working together on teams and
working to accomplish specific goals. These goals are
not just beneficial in sports; more importantly, the
skills that are developed through sports are the basis
of success in many other aspects of life. Mastering
these skills leads to success not only on the playing
field but also in the wider arena of life.

WRITING EXERCISE 15 [Page 50

(A) In my first semester at the university, I was
overwhelmed by the differences between university
studies and high school studies. In high school, I had
easily been able to finish the amount of work that
was assigned, and if on a certain occasion [ did not
complete an assignment, the teacher quickly told me
to make up the work. The situation in my university
classes was not at all like the situation in high school.
(B) T was tremendously surprised at the volume of
work assigned in the university. Unlike high school
courses, which perhaps covered a chapter in two
weeks, university courses regularly covered two or
three chapters in one week and two or three other
chapters in the next week. I had been able to keep up
with the workload in high scheol, but it was difficult
for me to finish all the reading in my university
classes even though I tried really hard to finish all of
it.

(C) The role that the teacher took in motivating
students to get work done was also very different in
my university. I. .igh school, if an assignment was
unfinished on the date that it was due, my teacher
would immediately let me know that 1 had really
made a mistake and needed to finish the assignment
right away. In my university classes, however,
professors did not regularly inform students to make
sure that we were getting work done on schedule. It
was really easy to put oft studying in the beginning of
each semester and really have to work hard later in
the semester to catch up on my assignments.

(D) During my first year in the university, [ had to
set a firm goal to get things done by myself instead
of relying on others to watch over me and make sure
that I had done what I was supposed to do. With so
many assignments, this was guite a difficult task,
but I now regularly try to do my best because I
dislike being very far behind. It seems that I have
turned into quite a motivated student.

ANSWER KEY

WRITING POST-TEST Pagesi
Question 1 Pages2

Sample Notes

TOPIC OF READING PASSAGE: unintended

consequences (effects that are unexpected after a

decision)

example of parking ban on Main Street:

* positive consequence = some people get more
exercise walking

* negative consequence = some people stop shopping
in stores on Main Street

TOPIC OF LISTENING PASSAGE: extended example

of unintended consequences ’

example of increased taxes:

* local government raised taxes to increase revenue

» decision ended up decreasing revenue (citizens had
less to spend because of increased taxes)

Sample Answer

In this set of materials, the reading passage defines a

concept and provides a brief example of the concept.

The listening passage adds to the ideas in the reading
passage by providing a more extended example of the
eoncepl.

The reading passage discusses the concept of
unintended consequences, which is about the effects
that are unexpected after a decision. A brief example
is given in which a parking ban is instituted on Main
Street. There are positive unintended consequences
when some people get more exercise walking, and
there are negative unintended consequences when
some people stop shopping in stores on Main Street.

The listening passage provides a more extended
example of unintended consequences from the field
of economics. This extended example deals with the
unintended consequences of an increase in taxes.

In raising taxes, the local government expected to
increase revenue. However, where taxes were raised,
citizens had less to spend because of the increased
taxes, and the decision ended up decreasing revenue
instead of the expected increaSe. Just as there were
unintended consequences in the decision to ban
parking on Main Street, the decision to increase
taxes in order to increase revenue also had the very
unintended consequence of lowering revenue.

TOPIC OF READING PASSAGE: uses of garlic

throughout history

how garlic has been used:

+ Egyptians (to cure 22 ailments and make workers
stronger)

+ Greeks and Romans (to cure illnesses, ward off
spells and curses, make soldiers courageous)

* Homer, Vikings, Marco Polo (to help during long

voyages)
* World War I (to fight infections)




TOPIC OF LISTENING PASSAGE: scientific evidence
showing benefits of garlic

evidence of benefits:

* raw garlic (kills 23 kinds of bacteria)

* heated garlic (thins blood)

Sample Answer

In this set of materials, the reading passage
describes various uses of garlic, and the listening
passage supports the ideas in the reading passage by
providing evidence that proves garlic’s benefits.

The reading passage describes how garlic has been
used throughout history. The Egyptians used garlic
to cure 22 ailments and to make workers stronger.
The Greeks and Romans used garlic to cure illnesses,
to ward off spells and curses, and to make soldiers
courageous. Homer, the Vikings, and Marco Polo
used garlic to help during long voyvages, and garlic
was used in World War I to fight infections.

The listening passage cites scientific evidence
showing that garlic does have benefits, The evidence
shows that raw garlic kills 23 kinds of bacteria

and that heated garlic thins the blood. This means
that at least some of the ways that garlic was used
throughout history may have been truly effective.

WRITING MINI-TEST 3 [Pagess
Sample Notes [Page50/

TOPIC OF READING PASSAGE: scientific

management in theory

* thorough time-and-motion studies conducted

* low-skilled workers trained to improve performance

* high-skilled workers replaced by low-skilled workers

+ improved efficiency, lower costs, greater profits
achieved

TOPIC OF LISTENING PASSAGE: scientific

management in practice

* high cost of time-and-motion studies

* low-skilled workers unwilling to play the assigned
mechanical role

* high-skilled workers resistant to losing jobs

* lower efficiency, higher costs, lower profits achieved

Sample Answer

In this set of materials, the reading passage discusses
a theory, and the listening passage casts doubt on the
effectiveness of the theory by showing what happens
when the theory was put into practice.

The reading passage discusses the theory of scientific
management. According to this theory thorough
time-and-motion studies need to be conducted in
factories so that low-skilled workers can be trained to
improve performance and high-skilled workers can
be replaced by low-skilled workers. In this way, there
can be improved efficiency, lower costs, and greater
profits in factories.

The listening passage casts doubt on this theory by
showing what actually happened when managers
tricd to use this theory in their factories. When
managers tried to use scientific management in
their factories, they found that the necessary time-

and-motion studies cost a lot, adding to the cost of
running the factory. They also found that it was not
easy to get the low-skilled workers to change the way
they did their jobs because they were unwilling to act
like machines in doing their jobs. Finally, they found
that high-skilled workers were resistant to losing
their jobs, so they were unhelpful in implementing
scientific management. Overall, managers did not
find the improved efficiency, lower costs, and greater
profits that they expected from the theory; instead
they found that efficiency was lower, costs were
higher, and profits were lower.

WRITING MINI-TEST 5 [Page62

TOFPIC OF READING PASSAGE: Joseph Heller's

novel Catch-22

what the novel is about:

¢ takes place during World War 1T

* features bombardier who does not want to be in
war

how the novel achieved success:

* book was originally not successful
* during later war, book became very suceessful

TOPIC OF LISTENING PASSAGE: significance of
title Catch-22

significance of title:

* title refers to situation with no good choice

* phrase now part of American culture

* number 22 has no special meaning (could be
different number)

Sample Answer

In this set of materials, the reading passage describes
the novel Catch-22, and the listening passage adds to
this information by explaining the significance of the
title of the novel,

The reading describes what the novel Catch-22 is
about and how the novel achieved success. The novel
takes place during World War IT, and it features a
bombardier who does not want to be in the war, It
was originally not successful, but during a later war it
became very successful,

The listening passage adds to this information by
explaining the significance of the unusual title,
Catch-22. According to the listening passage, the title
refers to a situation with no good choice, and the
phrase “catch-22" is now a part of American culture,
The number 22 in the title actually had no specific
significance to the author; any number could have
been used in the title.

WRITING MIHI-'I'EST 7 Pagets
Sample Notes |

TOPIC OF READING PASSAGE: Type I kind of

supernova

main points about the topic:

= occurs in double star (white dwarf and companion
star)

ANSWER KEY
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= occurs when companion grows and matter from it
flows to white dwarf (until mass is 1.4 times that of
Sun)

+ two visible in recorded history (1572 and 1604)

TOPIC OF LISTENING PASSAGE: Type IT kind of

SUPErnova

main points about the topic:

* pccurs in a massive single star (ten times as big as
Sun)

* pecurs when massive star becomes hot enough to
explode

* four visible in last millennium (1006, 1054, 1181,
and 1987)

Sample Answer

In this set of materials, the reading passage describes
one kind of supernova, and the listening passage
presents a contrasting kind of supernova,

The reading passage describes a Type I supernova.
According to the reading passage, a Type I supernova
occurs in a double star, which is made up of a white
dwarf and a companion star. The supernova occurs
in a double star when the companion star grows and
matter from it flows to the white dwarf. Only two
visible Type I supernovas have occwrred in recorded
history, in 1572 and in 1604,

The listening passage describes a Type II supernova,
which is guite different from the Type [ supernova
that was described in the reading passage. While

a Type I supernova occurs in a double star, when
material from the companion star flows to the white
dwarf in the double star, a Type Il supernova occurs
in a massive single star. A Type Il supernova occurs
when a massive single star, one that is ten times as
big as our Sun, becomes so hot that it explodes; this
is much larger than a white dwarf, which explodes
in a supernova when it is 1.4 times the mass of the
Sun. Only one visible Type 1T supernova has occurred
since the 12th century, so neither Type I nor Type 1
supernovas that are visible to the naked eve are very
COMIMOT.

WRITING COMPLETE TEST 1 [Bage7o

Sample Notes

TOPIC OF READING PASSAGE: characteristics of

planet Venus

characteristics:

* shines brightly (so is called Morning Star and
Evening Star)

+ covered with clouds (elouds reflect sunlight)

» extremely hot (around 900 degrees Fahrenheit)

TOPIC OF LISTENING PASSAGE: surprising heat on

Venus

what is surprising about heat:

+ clouds reflect sunlight away from Venus

* Venus is farther away from Sun than Mercury but
is hotter than Mercury

ANSWER KEY

possible explanation for heat:
* dense atmosphere made of carbon dioxide
+ heat trapped by dense atmosphere

Sample Answer

In this set of materials, the reading passage discusses
certain characteristics of Venus, and the listening
passage provides a possible explanation for one of
these surprising characteristics.

Three notable characteristics of Venus are described
in the reading passage. The first characteristic is that
Venus shines so brightly that it is called the Morning
Star and the Evening Star because it is visible in

the morning and evening from Earth. The second
characteristic that is discussed in the reading passage
is the fact that Venus is covered with clouds that
reflect sunlight. The third characteristic is that Venus
is extremely hot, around 900 degrees Fahrenhei.

The listening passage adds to the reading passage

by providing further explanation about the third
characteristic, the extremely high heat on Venus.

The heat is surprising because the thick clouds
surrounding Venus reflect sunlight away from Venus
and because Venus is father away from the Sun

than Mercury but is hotter than Mercury. A possible
explanation for the heat is that perhaps the dense
atmosphere of carbon dioxide traps heat and does not
allow it to escape.

WRITING COMPLETE TEST 2 [fage7s

Sample Answer

In this set of materials, the reading passage discusses
a program instituted in a certain school, and the
listening passage describes the actual outcomes of the
program. _

The reading passage discusses a testing program
instituted by Hamilton School District. The school
district decided to test all sixth graders to determine
whether or not they could go on to junior high
school. Through this program, the district hoped to
end social promotion, to have more well-prepared
students, and to have a higher graduation rate.

The listening passage shows that the program did not
turn out the way that the school district had expected.
The district had hoped to end social promotion, but
after the program had been in existence for ten years,
there was clearly no end to social promotion, Next,
the district had hoped that there would be more
well-prepared students, but there were not more
well-prepared students because the same number had
clearly been socially promoted for the first five years.
Finally, the disirict had hoped that the percentage of
students graduating would be higher, but the opposite
was true. The percentage of students graduating was
actually lower because more students were held back
and students who are held back drop out more often.




APPENDIX A 'Page76

APPENDIX EXERCISE A1 Page77

bl - A

. pleases; chance

. speaks; energy
. conmpetitor: shocked: outcome

. remarks; brief

problems; resolved

. acts; positive; determined

. indicated; finish; eventually

. answers; suecinet

. complex; explanarion

. nowvel; concept

. appreciaies; animated; discussions

. reasons; involved; episode

APPENDIX EXERCISE A2 [Page 75’

1.
2.
3
4.

this; herself; she; them; her; this

our; ourselves; your; mine; our; we; it; ourselves; this
these; they; their; ther; themselves; they; themselves
he; this; he; it; himg; his; himself; he; his

APPENDIX EXERCISE A3 Pagesi

SRl al Ul L ol

However 11. surprisingly

. For instance 12. an the other hand
Furthermore 13. for example
In fact 14. as a result

. Fortunately 15. in conclusion
in contrast 16. consequently
nonetheless 17. in addition
therefore 18. nevertheless
mmarecver 19. interestingly

. in strmary 20. indeed

APPENDIX REVIEW EXERCISE (A1-A3) [Pagesa

1.
2,

10.

It (B); he (B); His (B); fear (A); act (A)

it (B); However (C); agreement (A); this (B); main (A);

point (A); board (A)

3. her (B); lecture (A); these (B); concepts (A)
4.
5. no late (A); assignments (A); In fact (C);

He (B); objected (A); Nonetheless (C); plan (A)

assignment (A); submitted (A); on time (A)

. Unfortunately (C); this (B); account (A)

newspaper (A); these (B); inaccuracies (A)

. you (B); this (B); decision (A); vourself (B);

Choosing (A); thesis (A); comprehensive exam (A);
decision (A)

. Indeed {C); outset (A); huge amount of effort (A);

project (A); Not surprisingly (C); their (B); effort (A);
they (B); project (A)

. However (C); assignment (A); professor (A);

assignment (A); he (B); These (B);

contradictory things (A); students (A); confused (A)
these (B); corporations (A); students (A);
interviews (A); campus (A); corporate (A);
representatives (A); campus (A); interviews (A);
Thus (C); sign up (A); interviews (A)

APPENDIX B ‘Page#s

APPENDIX EXERCISE B1 Pagess

b gy ey by b

sl okl il ol ol

reasons

. (When) everyone . . .

decided

I found
discusses
preference

piece . . . was found

{As soon as) . .
is

agreement

1t happened

. fAs) noone . ..

, article . . . appears

would have made

made

. agreement . . . has been reached

» pocm
. (Now that) you have told

. We forgot

. (If) you think
. manager . . . made
. (Even though) you gave

APPENDIX EXERCISE B2 ‘Page 87

Cl[}

I 11
L I
I 13

C 14

I 15

Cla.

CI7.
I 18

119,
C 20.

——y ey ey
mm-un-s.n;nw

out

- She expected ..

family moved .

2 Sam dld
. students wai
. Ercms am

. matter was . . . (,) I could to decide

. children broke . . . (; but) . . . parents did . . . find

. {, however) she did . . . graduate
.Gasaresult,)I... had

1 ma.dc [and]l T vowed

.. [, 50) he si

{ Fmall_!,r,}
. Yhedid. .. take ta.Eﬂ_

. job...was...()..
Tom . wanind

We rnusl refurn .
She . - tries .
E‘l‘l'ltrefare,‘l she

They Teft . . . () it

.Twas given
ials yclj he did . . . know
i, otherwise) we will have

{ However,) she . . . loses

hasEgtten {}shﬂ can pay

She had . (asaresut,}@ﬁ

it

I wanted . . . (; unfortunately,) this was
lwlll ha'ue A, or) Twill . .be
am:id::m haEEned

Came . “TDIB

p_| ha.s Vit .

dlrecul:ms must be fo]lowr:d .. otherwise,) . . .

E rwards,) . . . police

outcome will be

APPENDIX EXERCISE B3 'Page 89

gy ey ey

o Al M
-
fa e B =

C 15

ﬁwmﬂ?wpwm-

. reason (that) he took . . . it was
. (Why).. . man dld W'Ill .. be
. ticket {that]' 1 needed
{What) . l‘_egy d].d lt was
. day I{wh:n} I found . . it was
teacher (whose) . . . el n:m_r:ncr
(Where) we went . 1L was
({That) he . . E:I ) “could . . . be refuted
. man (who) hc"l'—ﬂ he was
. (How) . .. paper got . . " remains
. (What) caused . . . it is
. plans {th-ali we mndﬁ - were
. process . . {whic dmsmns were made it was
. (Whatever) she is (what) she deserves
employee (who) gra; . (that) yor you need is u need is

ANSWER KEY

147



148

I 16. (What) he wrote . . . it could . . . be taken
I 17. officer (who) stopped . . . he

C 18. (How) he could believe . . . (that) is . . . is
C 19. reason (that) I aﬁlﬁ' - E[d‘mt} ... tuition

Was
1 20. {Why) they said (what) they said . . . (who) tried . ...

it was

APPENDIX REVIEW EXERCISE (B1-B3) [Page 90/
(possible corrections)

1. relationships, the should be  relationships; the

2. reached but should be  reached, but
o'clock, that should be  o'clock; that

3. momning it was should be  moming was
Friday it would should be  Friday would
becanse did should be  because [ did

4. scholarship have should be  scholarships have

5. mowves, if should be  moves, bur i
Career, 50 we should be  career, we

6. (no errors)

7. raised, however should be  raised; however

8. confidential, they should be  confidential: they
If warnt should be  If vou want
do it is should be do is

9. trees and should be  trees, and
heard they would should be  heard would

10. (no errors)

APPENDIX C 'Pagesi

APPENDIX EXERCISE C1 Page92
C 1. rangers (in the eastern section) (of the park) have

spotted
I 2 H%(m the plum tree) (in the garden) has
started
m ..« have started)
I 3. cost (of the books) (for all) (of his classes) are
fcost . . . is)
. reports . . . (by the staff) (for the manager) contain
. light (from the candles) (on the end tables) provide
{light . . . provides)
. ideas . . . (at the meeting) (of the council) was
(ideas . . . were)
C 7. gemstones (in the necklace) . . . (by the actress)
were
1 8. speech (on a variety) (of topics) (of great
importance) (to the citizens) are being broadcast
{speech . . . is being broadcast)

C 9. tires (for the front) (of the car) are being installed
I 10. exams . . . (for the last week) {of the semester) is
Emm ... are gaing)

APPENDIX EXERCISE C2 Pagesd’

C 1. All... (experience) has contributed

I 2. Most...(dishes}...was
(Most . . . dishes . . . were}

1 3. Some. .. (details) ... requires
(Some . .. details . . . require)

C 4. Half ... (material) needs

5. All... (homes) ... was

(All . . . homes .. . were)

I & Most. .. (children) ... hasim
(Most . . . children . . . have !mﬁ%

ANSWER KEY
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C 7. Some . .. (money) ... has
I 8 half...(eggs)...was
(half . . . egas . . . were)

C 9. all...(medicine) has
C 10. most ... (time] . .. was

APPENDIX EXERCISE C3 'Pagess’
I 1. was really scary (but) was still quite pleasure

{pleasurable)
C 2. that he was sorry (and) that he would make
amends
1 3. idealism, integrity, (and) dedicate
{dedication)
I 4. tall (yet). .. athlete
fathletic)
C 5 call..., write. .., {or) send
C 6. in the spring semester (but) not in the fall semester
1 7. back (and) forth . . . Los Angeles (and) New York . ..

pick up . .. (and) delivers

{deliver)
I 8 work. .. (or) studies

{study)
C 9. pain, anger, resentment, frustration, (and) disbelief
C 10. well-rehearsed (yet) natural-sounding

APPENDIX EXERCISE C4 Page 96

I 1. {not only) plays football (but also) baseball
(plays baseball)

C 2. (either) praised (or) scolded

I 3. (both) in the refrigerator (and) the freezer
{in the freezer)

1 4. (neither) what you prefer (or) what I prefer
(nor)

C 5. (not only) misplaced . . . (but also) couldn't find

I 6. (Either) you can work . . . {(or) join
{, or you can join)

C 7. She was (both) challenged by (and) frustrated with

C 8. (Meither) the manager (nor) any members

1 9. (either) register for three courses (or) for four
COUrses
{register for four courses)

1 10. (Both) the children (as well as) the baby-sitter
fand)

APPENDIX EXERCISE C5 [Pagesr

1. (the unusualest)
(the most unusual)
2. (more expensive than)
3. (the angriest)
4. (the hotter than)
(hotter than)
5. {more cloudier) today (than)
(cloudier . . . than)
6. (the most ancient)
7. (wider than)
&. (the most tallest)
(the tallest)
I 9. (most efficient)
(the most efficient)
C 10. (stronger) . . . (more flavorful than)

APPENDIX EXERCISE C6 Page 8.
C 1. (the friendliest)
1 2. (the most difficult of)

{more difficulr than)

= -y —

=00




I 3. (a nicest disposition than)
{a nicer disposition than)

C 4. (the best party)

I 5. (the most fuel-efficient of)
(more fuel-efficient than)

I 6. (the drier that)
(the driest that)

€ 7. (the most understanding of)

. (earlier that)

{the earliest that)

I 9. {the highest of)
{higher than)

C 10. (more reticent than)

APPENDIX REVIEW EXERCISE (C1-C6) [Pagass’

[
W

. (the nearest)

(left)

fwere)

(the most importan)

. (a more honorable)

SomNpunswn -

. fare)
. (the most ridiculous)

ey
e
da Ll b =

. (were)
C 15.

APPENDIX EXERCISE C7 Page 100

I 1. have came
come)

2. thought . . . had told
3. wore
(has wom)

. have blown

5. has TN
{has run)
. had struck . . . had knocked
7. have drew
Thave drawn)

. has muﬁgt
Bad, . . Brown)
C 10. have . . . gotten

APPENDIX EXERCISE C8 Page 101,
I 1. will be ina e
m be lmugum.te:d)
C 2. we nted . . . are um@gﬁ_ﬂ
I 3 was E

{was taken
C 4.ha.5beenE oted
are ... arguing .. . is happens
(is happening)
I 6. should... have been smoke . . . was
(should . . . have been smoking)

7. was ringi
8 were ﬁm
fwere frozen)
9. is wondering . . . will be de&‘ng
10. wareEEeoﬁ.. - land
fwere taking off . . landing}

=0

=
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=0
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C
1
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APPENDIX EXERCISE C9 [Page 102’
(possible answers)
C 1. cannot return
I 2. m 1T
{may prefer)

I 3 will depends
fwill ﬁpenﬁj
C 4 E!'Elltbemmiﬂg
. Imust to
{raust trv)
I 6. could taken
take)

-
LA

g
g
E

minst . ., give)

I 9. will goin
fwill gor or will be going)

C 10. was . . . would not start

APPENDIX EXERCISE C10 [Pageioa
1 1. need.. . Was

C 2. has...describes . .. happened

I 3. told...5s pleased . . . heard
{was)

C 4 iz...did. .. understand

C 5. had. s going

I & leaves. . look

 leaves . . . takes orleft.. . . sook)

1 7. was landing . . . remain

(was landing . . . remained or is landing . . . remain)

C 8. are...commitied
I ‘}.Eﬁ::d.,,EE...Fcads
{headed -

=
T—

C10. undersband...happmed...ﬂ.,.occun'ed

APPENDIX EXERCISE C11 [Page 105
(possible answers)
C 1.is...has uated

I 2 had .o leave
{had rung . . .E_nrhnsmng. . o leave)

I 3. have visited . . . traveled

{travel or have traveled)

C 4. found ... had made

C 5 __Esnd ~.. have done

I 6. had been collected . . . dismisses
{dismissed)

C 7. was .. had ... been

C B h1_ml.rs E

C 9 cantell. mw -Hs transpired

C 10, will be . . . have submitted

APPENDIX EXERCISE C12 Page 106

I 1. (By 1995) . .. has decided
(had decided)

C 2. was established (in 1900)

I 3 (Since)...saw ... got
(have gotten)

I 4. Mike has applied . . . (a few months ago)
(applied)

C 5. elecied . . . (last month)

I 6. experienced . . . (lately)
Thave experieniced)

C 7. (By the end of the meeting) . . . had reached
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I uated . . . (in June)

8 has...
{finally wared)

I 9. am living . . . (since) [ was
Thave beon lving)

C10. was...called. .. tried . .. (a few minutes ago) . . .

got

APPENDIX EXERCISE C13 [Bage 167,
I 1, will be trim

(Mﬂ be trimmed)
is made

robbed

Twas robbed)

I 4. were describi
g

c 2
I 3

C 5. has been changed . . . have been filled
I & have given
Thave been given)
C 7. was cooked . . . was brought
I

7
8. was ted
{was accepted by)
1 9 will...beallowed. .. have... been pay
{have . . . been paid)

C 10. is being held . . . will be posted
APPENDIX EXERCISE C14 Page 108

I 1. won
{wias won)
C 2. started
1 3 Eiaced
{were placed)
I 4. selected
{were selected)
5. opened
6. expected
{was expected)
7. amused
&. announced
{were announced)
I 9. knocked ... [ell off
fwns Trocked)

C 10. lasted

=0

C
I

APPENDIX REVIEW EXERCISE (C7-C14) [Pageios|
. (may have)

1
2.
3. (were washed and chopped up)
4, (have drunk)

5. (has nor taken)

6. (expected)

7. (was founded)

g

9.

0. (had paid)

1. fam rrying)

2. (had managed)

3.
4,
5.

Ty ey By ey e e ey

[y -

(was interviewed)

APPENDIX EXERCISE C15 [Page 110
I 1. (Each) exhibits
{exhibit)
C ~2.(Both) children . . . (various) assignments
C 3. (single) scoop . . . (two) scoops

ANSWER KEY

1 4. (several) pills (every) days

{day)
C 5. (an)...time...(many) students
I 6. (Various) plans . . . (a) . .. centers

fcenter)

1 7. (Every) times . . . (several) acquaintances
{time)

1 & (single) serving . .. (one) people
{person)

C 9. (Ome) incident . . . (many} misunderstandings
1 10. (several) candidates . . . (each) ones
fone)

APPENDIX EXERCISE C16 Page 111

C 1. (Many) applicants
I 2. (amount) . .. people
{neumber)

C 3. (Few) suggestions . . . (little) help

1 4. (more) opportunities . . . (less) restrictions
{fewer)

I 5. (much). .. assurances
{rmany)

C 6. (number) . .. fn_,c_u

1 7. (less) concern . . . (much) . . . bills

{many)

C 8. (fewer) men ... women

I 9 (many)...problems. .. (litde)
ffew)

C 10. (amount) . . . paper

APPENDIX EXERCISE C17 [Page 112’
I 1. (Him)...(me)
(He and I)
C 2. (We)...(them)... (they)... (us)
1 3. (yow...(D, (... (they)
{vou . .. me)
C 4. (He)...(she)...(us)...(we)
I 5 (You)...(I)...(he)...(her)
{him . . . her)
. (It) . . . (we)
{for us students)
C 7. (She)...(D...(it)to(her)...(I)...(she)
I B (They)...(you)...(I})...(I)... (we)
{vou and me}
C 9 (I)...(us)...(it)...(him).. . (her)
1 10. (They) ... (you)...(I)
{vou and me)

—
o

APPENDIX EXERCISE C18

I 1. (our)... {ours)
{our feammates)

. {your) . . . (mine)

. (his) . .. (hers)

4, ther). .. (my)

{mine)

C 5 (Your)...(my)

I 6. (theirs)
(their offices)

. {my) . . . (vour)
{vours)

C 8. (his). .. (hers)

I 9 (ours)... (theirs)

four kevs)
C 10. (vour) ... (hers) ... (her). .. (vours)
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APPENDIX EXERCISE C19 [Pageiis

I 1. Papers. .. {it)

{them)
C 2. party ... (my) neighbors . . . (they) . . . (it)
I 3. Everyone .. . (you)

{(he or she wants)
I 4. concert...{we)...(our)...(them)
{it)

C 5 sunshine...(I)...(it)...(my)

I 6 man...problem...(he)...(it)... (herself)
{himself)

I 7. (My) friend . . . book . .. (she) ... (I) ... (her)
{it)

C 8. (Your) brothers . . . money .
{it} . . . (yourself)

I 9 person... (their)
ther or his}

I 10. (Your) classmates . . . (yourselves)
(themselves)

APPENDIX REVIEW EXERCISE (C15-C19) [Pag

. (many times)

: {He and she)

. {te you and me)
. (few of them)

: {various needs)

O3y ey ey ey ey

1
2
3
4
5
6.
7. (them)
8
g9
1}
1
2

I 13, (theirs)
I 14, {fewer calories)

APPENDIX EXERCISE C20 [Page 116

I 1. extreme describes humid
hearniid describes condition
fextremely)

C 2. hungry describes baby
quite describes plaintively
plaintively deseribes wailed

I 3. real describes exciting
exciting describes movie
unexpected describes ending
{really}

C 4. striking describes workers
stowly and deliberately describe marched
locked describes gates
front describes gates

I 5. complex describes issue
thoroughly describes studied
difficultly describes decision
idifficulr)

C 6. parking describes [or
recently describes had . . . been resurfaced
thick and black describe asphalt

I 7. extremely describes cautious
cautious describes proceeded
totally describes acceptable
acceptable describes outcome
(cautiously)

.. (they) ... (vou)...

I &

rather describes suddenly
suddenly describes decided
considerable describes alter
{considerably)

. large and white describe building

circrlar describes driveway
main describes office

. brilliantly describes idea

supposed describes shorteut
{brilliant)

APPENDIX EXERCISE C21 'Pageiid

I 1. immediately decribes refum

C 2

(return the necklace immediately)
serfous describes man

always describes works
diligently describes works

. worried describes mother

gently describes scolded
lirtle describes girl

. often describes uses

{often uses)

. attentive describes lifeguard

guickly describes jumped
{attentive lifeguard)

. clearly describes explain
. carefully describes studied

monthly describes report
(carefully studied)

. skillfully describes questioned

hostile describes witness

. always describes cannot remember

feannot always resmember)

. suddenly describes dropped

local describes people
chilly describes wearher
local peopie)

APPENDIX EXERCISE €22 [Page 21

C 1

I 2

(fast-moving) line
fast-moving describes line
(satisfying) customers
satisfying describes customers
{satisfied)

. peaple . .. (shocked) . . . (disturbed) news

shocked describes people
disturbed describes news
(distrrbing)

. (delighted) girl . . . (unexpected) gift

delighted describes girl
unexpected describes gift

. [depressed) situation

depressed describes situation
(depressing)

. (snow-capped) mountains . . . (charmed) village

snow-capped describes mountains
charmed describes village
(charming)

. (annoying) guest . . . (frustrated) host

anngying described guest
frustrated describes host

. {eorrecting) papers . . . (waiting) students

correcting describes papers
waiting describes students
{corrected)
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C 9. (unidentified) attacker . . . (strolling) couple

I 10.

unidentified describes attacker

strofling describes couple

{requesting) room . . . (unobstructing) view
requesting describes room

unabstruciing describes view

{requested . . . unobstructed)

APPENDIX EXERCISE C23 'Page 123

I 1. Man...hat...door
{Aman...a... hat...the door)
C 2 (a)...task
I 3 job
{a part-time job)
C 4,
I 5. feeling...event
{a funny feeling . . . a surprising event}
C 6. (a)van ... (a) family
I 7. (the)...course...textbook ... presentation
(a textbook . . . a presentation)
I 8. (The) family . ..snake...dog
fa snake ... a...dog)
C 9. (a)...opinion ... (a) situation
C 10.

APPENDIX EXERCISE C24 [Pageizh

C
I

C
I

—

(=

C 10,

1.

{an) opportunity . . . {(a) one-time

2. (a) mistake . . . (a) honest

{an honest)
. (a) hotel . . . (a) jacuzzi . . . (a) sauna . . . (a) heated

4. (a) honor . .. (a) guest . . . (a) important

{an honor . . . an important)

5. (a) once-in-a-lifetime . . . (a) faraway

. (a) usual occurrence . . . (a) unusual
{an unsual)
. (a) colorful . . . (a) hand-painted . . . (a) helium
. {an) euphoric . . . (an) huge
fa euphoric . . . a huige)
. (A) person . .. (a) X ... (a) signature . . .
(a) document
fan XJ
(a) traditional . . . (a) unicorn . . . (a) helpless

APPENDIX EXERCISE C25 [Page 25’

1

C
I

—

c10.

. (a) . .. uniforms
{a ... uniform)

2, (a) notebook . . . (a) textbook

3. (a)...house...(a)...pool...

(a)...

balconies . . . (a) .. . views

a. .. baleowy ... a..

.. .oviews . . . balconies)
. (an) . .. theories
fan . . . theory)
. (a) computer, (a) phone, (a) table
. (a) ... stories
fa...storv)
. (a)...dress, (a)...shoes, (a) ... purse...
earrings
(shoes . . . earrings)

(a)...

8. (a)...reason
9. (a). .. biscuits

(Biscuits)
(a) secretary

ANSWER KEY

. view . . . balcory or balconies

APPENDIX EXERCISE C26 Page 126

I

2,
3 (a)...cloud ... (a)sky

. {the) man ... (a) nose...(a)...

(a)...rde...(an)...continent
{the African continent)
(a) movie .. . (a) ... ending

{the sky)

. (The) spacecraft . . . (a) planet

(the planer)

. (The) teacher . . . (a) middle . . . (the) classroom . . .

(the) students
{the middle)

. (an) idea . .. (a) topic. .. (an) ... paper
.{a)... hotel ... (a)...time

{the . .. hotel . . . the . .. time)

- (M) hat. .. (a)... hat

{The hat)

. (a) prize . .. {a) ... essay (the) ... contest

{the . . . essay)
MOsE
({the nose)

APPENDIX REVIEW EXERCISE (C20-C26) [Page 127
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. (an unbelievably)

. (often misplaces)

{The engine . . . a funny noise or funny noises }

. (substantial benefits)

{a nearby university)

. fa delight)
. (unmade beds . . . unwashed dishes)

. (swiftly collected)
. (the. .. principal . . . a speech)
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Writing Diagnostic Pre-Test Directions
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Question 1
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Writing Exercise 2, Question 2
Writing Exercise 2, Question 3
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